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E.—3. 2

ATTENDANCE.

The average daily attendance, in sctual numbers and as a percentage of the average weekly roll-
number, for each quarter of the years 1908 and 1910 was as follows :

Actual Attendaner, Per Cant, of Rall.
1905, 1014, 1008, 1914,
First quarter .. B . .. 4ARL 3EED #A0 R5G
Hecond quarter . - .. Lo BT 5,720 51 BB-T
Third quarter .. . - L. 3519 4,684 Al RO
Fourth quarter . COASRR A Bh RIT

The following are some of the figures in regard to the attendance at Native village schaols for the
vear 1810 the correaponding figures for 1909 being inserted for purposes of comparison :—

e 1410
Numbaer on rolls at end of year 1121 4,280
Average weekly rollmumber . . Lo LR 1,325
Average yvearly attendanee o . .. oo hERO 370

1§ to the Native wvillage schools are added the Native mission schools and Nstive sccondary schools,
the following are the figures for 1909 and 1910 respectively -—

[ET 1410

Number on rolls of Native village schoola at end of vear . 121 280
a» missien schools at end of year 231 221

" secondary schonls at end of vear B TR

Combined rofls of Native schoals . .. o 4hT2 4,870
Combined aversge weekly roll-number . . .. 4888 4923
Combined average yearly attendance . . .o 4213 - 4259
Percentage of regularity of attendance Al A0

Table H shows the mean average roll-number for every fifth year, from 1881 to 1896, and for each

. of the last eleven vears. The year 1881 18 practically the first vear of operation of the Native schools

under this Department. The table gives also the total average artendance for each year, the average
attendance as a pereentage of the roll, and the number of teachers emploved in the Native schools.

TapLe H.—ScrooLs, ArTespaxce, avp Teackurs.

: ) . S _
! ! t of Temohers.

unber . e
o 5 VErngT | ATHnAARce - i
¥ Sulsooh k‘"'”" Attendance ns . - N
. o vermgr oA Teavhers in Charge.  Amistant Teachers.
wt Ead - wivkiv Rall i o oo Hewing
[— JL—
et (Weokly Ball ' pale Female.  Male.  Female

Percentage

Ha . .

a1 1hs SvETAES hAbARGE a1 the Sl o cach mevaok o She. yeat. 1 O S0 siscdaree oF each adhooy berad focbomet o o
whode number (see table H21.

Table H1, in the appandix. gives in detail the staffs and salaries of the various schools in order
of their grades. Table H2 supplies detuiled information in regard to the roll-number, average
attendance, and grading of the schools,

will e scen from the above tuble. the percentage of regularity of attendance was higher last
year than it has been for it least ten years, o result which must be considered highly satisfactory when
it 18 remembered that all the Native schools are situated in rural districta having, 1n most cases, a‘apnnw
and widely seattered population.  In many of the village schools, notably Te Kao in the far North,
the attendanee is remarkably good, the regularity in fully one-third of them reaching over 90 per
rent.

There were 381 Maori boys and girls receiving higher education, 378 of whom were attending the
various secondary Native schools, while the remaining 3 boys were pupils of other secondary schools.
Of these, 54 boys and 83 girls were holders of free places provided by the Governmant.

Detailed information in respeet to Maori pupils receiving higher education will be found in
Tables H2 and H3 of the appendix. )
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] E.—3.

The number of European children atrending Native schools (ser out in Table H4 of the appendix)
shows a slight increase.

Number sttending at end of 1909 ia . . . PR-)1
Number attending at end of 1910 o A 1
In the preparstory and lower standands Lu]r to "‘Landmd Vi . ]
In the higher standurds (Standards VI and VI . .. Lol
Number of cortificates issued —

Competency

Proficiency”

As regards Maoris attending public schools, the following particulars ave set out in Tables Ha
and Hoa.

Number attending at end of 1908 .. . LoohAn
Number attending at end of 1910 - .. 4462
In the preparatory and lower standards {up to Standard \} . R L]
In the higher standurds (Standards VI and VII) . 0%
Number of certificates issued
Competency . . - . - . 1
Proficiency . . . .. . . 18

Tables HE, Hbs, and Héu give full information as regards the race of the 4,280 children on the
rolls of the Native schools in December, 1810, As will be seen, 87-6 per cent. were Maoris speaking
Maori in their homes, 2-4 were Maoris speaking English, and 10 per cent. were Europeans,

The total number of children of Maori or of mixed race on the rolls of primary 3
public schools, Native mission schools, and secondary Native schools, together with such pupils as
were receiving special technical training at the end of the year 1810, is shown in the schedule below,
The numbers do not include Maeri chiddren attending pub\:c secondary schoels or Maoris at schools
not under Government inspection : of these no separate return is made.

tive schools,

- Number per 10,000 of
—_ Actunl Number.  Maori Popalation at Census
wf 1906 (47,741}
L. Primary schools—
(n.) Government Native schools .. 1,380 Al
(r; ) Mission schools . . 221 463
e} Puoblic schools 4,462 iR
8,553 — 1,8777
11, Secondary schools .., . - 374 Tl
ITT. Special techoical training ... o 14 29
Totals

1,959-7

ULASSIFICATION oF PUPILS.

At the end of the year the stundard classification of the children in the village schools was as
follows :—

per G
Numbyr., P G of

Clags P . .. - . . L. Z0IE

Standard 1 . .. o - .. .. 53t

Standard 11 - . . . BT

Standard II1 . - . .. - L 4lE

Htandard IV . .. . .. .. Lo AT

Standard V . . - . 299

Standard V1 .. - .. . . 48 -
Standard VIT o . - .. .. P 1] 8

Dretailed information in regard to the ahove table will he found i Table HT of the appendix, See
also Tables H6B and HA
ResuLrs oF INSPECTION,
Tehle HO of the sppendiz gives full information sz to the results of the annual inspection.

H1AFFS AND HALARIES.
As shown in Table H, the staffs of the village schools included 78 masters, 21 mistresses in charge,
108 pssistants, and 4 sewing teschers. The total amount paid in salary during the year was £23,184,
the average salary of the head teachers being £171—males £175, and femeles £156.  The aversge salary
of assistunts was £60.
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Three schools are in charge of teachers who are themselves members of the Maori race, and the
Inspectars speak very highly of their efficie Heveral Maori girls whoe bave completed their course
in the secondary schools are smployed ss junior sssistants, and are on the whole deing satisfactory
work,

Comparison of the amount paid in saleries during the past year with that paid during the year
1806 will show an increase of £5700.  Part of this increase ia due of course ta the large increase in the
attendance, but the greater portion of it is due to the efect of the revised seale of salaries introduced
in 1907,

=

Expesnrrves.

The total expenditure on Native schoals during the year 1910 was £33,387 ls. 11d. Included in
L]:us amount is the sum of £4305 paid from revenues from national endowments.  New bulldmga
ons invelved an exp?udltl.lr? of £2,844 ; maintenance and repairs, £1,269. Table HI10 1
a classified summary of expenditure.

No. 2,
The Ixsrrpcrons oF Navive Schoots to the Ivsrperor-GENERAL 0F SCHODLS,

S, — \\'ellinglun‘ dlst March, 1911,
I aceordanes with instructions, we have the honour o place before you cur repert un
the generul condition of the Native schools and the work done by them during the year 1910,

At the end of the year 1909 there were ninety-four schools in operstion. During the year
three uew schools were uvpened—viz., Rakawens (in the Kawhia distriet), Pore Waikato {near the
wiontl of 1he Waikate Rivery, amd Weoimile (in the King-country); and two were riu)pened-—vlz .
FPamoane (Wenganui River), mud Te Kopua (King-country).  This mekes o total of ninety-nine
sehuols upen at the end of the v 1310

With il to propossls for new schools, building operations ure in band st Orouts (near
Kuwakawn), e Hureld (Waiheke Island): and the erection of schools at Tokaroe (Kawhia dis-
trict), Kargiade (near Galatea), Horoeee (Fast Cape), Palord fnear Frazertown), is in eonten-
plation,  The establishmwent of schools at Wetomio {Ba} of Islands), MBagatuns (East Coast), and
W kel (Huwwke's By s also been decided upon, and aprangenents for the formal sequisition
al the land for the school-si re pow in band.

Nu aetion is to bhe taken present in the ense of Pukeling and Orwowharo; the claims of
Olere (Botovua), Maungetepe (Tanvanga), and Te feinga {Bay of Tsiands), will, ||u\lc\lél‘ receive
further attention.  With regard to Pakebe (Hokiange), the Department was of opinion . the
chilidren might attend the nearest Board sehual,

Other apphications which requive investigation ure Puketui (nenr Thumes), Mosrangi (near
Baglany, Matanihe (Tuhee connteyy, Warkwedne {near Houbora), Wairakd (near Whanenaki), and
Parcohaia (near Gishorne),

In conuneetion with some of these applicstions we have to state that the number of children
svailuble is somewhat less than that requived Ly the regulations for the establishinent of u fully
equipped schaol. Thus in o Maort settlement with x, ouly seventeen chilidren a Native school
eannet be established under present conditions. From the natove of the ense sided or houschold
sehools with FKuvopean teachers are not practicable, aned Muaori teachers ave not available. The
vapense is oo great to ant the J.J«p.mnm-r s oereeting o sehool and residence for so small o
number of ehildren ; le] until same inespeusive bonilding ean be designed we are afraid that
this cousideration will always provent a sl settleent from having o schonl

s

Grnknan HEMaREs.

With regard to the various subjects of the school course we offer the following rewarks . —

Iterding.—Wn the infant classes the reading econtinues 1o show steady improvement, and there
is no reason to be dissatisfied with the attainments of the pupils in this subject except in o very
few schools, in the ense of whicl it is diffienlt for us to believe that eonstant teaching with system-
utie effort las been given.

As a rule, the vending in the upper clusses s relatively not so good.  Generally we lind want
of expreksion, and complete disinelination to speak nmnut]t s0 that the reading may be dis-
tinetly heard. Thus we get the imprescion that the *pupils do not alweys understand what they
remd.  We t think it aeeessary or even desirable that coch sentence shall be torn to pieces
and every word analytically examined, but we are strongly of opinion that the wo.—k cannot he
regarded ss sntisfactory unless the child ean picture mentally the ideas contained in the passage
reed; and the teacher cun secure this, only by fiest getting the children to express orelly their
mental wviews,

We fully realize the difficulties under which teachers are p[nmd in desling with Maori ehildren,
whaose reudmg is confined almost entirely to what they vesd in school, and is not, as in the ease
of European children, supplemented tn @ consideruble extent by reading at home.

Teachers will do well, therefore, to adopt whatever means they con find to encoursge wide
reading.  The libraries which have been established in many schools contribute materially to
remedy the defect, but steps should be taken te aseertain whether the books are setuslly read,
and whether also the idess in them have been sassimilated,  For the junior classes we should be
gled to see illustrated story-hooks containing simple tales for infants supplied to such schools
as in our jndgment merit special consideration for excellence in rending.
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5 H.—

One way by which wider vending can be seeured is by the ewployment of ** silent readi
Tesehwrs § ('lmrge of several standard clasees often tind it a watter of some considerable duﬂ.muilL;,
to wrratge thelr tme-table 1u such a wanner that all the elasses are kept continuously employed.
Lo most cuses they resurt to written work of one kind or other, which suffers from want of proper
supsrvision, and is apt v that sccount to be of an vnsstisfuctory churacter,  The time available
i thas way might well be set apurt for independent rending, silent resding, or private study,
which when properly dirceted will be of the highest walue, especially when supparted by home
vending. The tescher must tuke precautions te prevent wuste of time by the less serious pupils,
und must pet let the less utelligent children struggle vainly with difficulties which they may
encounter, The first steps iu the formation of the bubit of silent reading will eousist in the silent
prepuration by the chwss of their readiog-lesson ; aud this we recomnend should be adopted by ail
teachers.

The method of tesching reading in use in Native schools is that which is regarded by the
highest educational auwthorities us being the mest naturel end scientific.  The Conference on the
Tenching of English in London Elementary Schools (England), which sat between 1906 and 1908,
expressed the opiuion after a esreful examination of the methods in use in the City of London
schools that ' the phonie method is probably the wost seientifie of wll systems devised to make
the art of verding easy. 1t lays a sure foundation for spelling, 1msures clear enunciation, excites
the child’s luterest, und gratifies its love of power, of discovery, and self-expression. 1t nppeals
to bsnd, eye, var, wnd the whole vocal mechanism st & period 1o the child's life when the organs
are growing rapidly and are increasingly vesponsive to training,  Correct articulation and good
pronusciation are more resdily sttsined by this method than by suy other, and these form the
surest foundation upon which the eye and hanud can build."” We are convineed from the facility
with which the childrep learn to read, from the correctness of pronuncintion, and from the elenr-
nese of enuncintion and srticulation which are sttoined by its use, that the above method is
sminently suitable for tesching our pupils o read,
range to suy, we find in severnl sehools where Europenn ehildven uve in attendanes o deeided
virjection on the purt of their purents to this method of instruction, in favour of the alphabetic
wethod by which they themselves were taught years ago, and which, secording to the authorities
ubove referred to, s happily felling into disuse, and has ouly its hist ul interest (o save it
from oblivien.  The faer ther the child can resd with fueney and o t pronunciation is guite
ignoved because, though Le has been at school for so many months, * he Jus not been taught tu
suy Lhe A B U In several iustaness we have known of enses where the purents have set them-
selves to remedy what they consider to be the defect in the teacher’s instruction, with the result
thut the unfortunate child is hopelessly confused and the teacher's efforts greatly unpeded In the
case of children admitted to Nutive schools from other sehools tn the Dominien we frequently find
w ostmilar difficulty owing to the divergence of methods, and it takes some time and not a little
patience on the part of the teacher to overcome the consequent defects in the child's reading, to
say noething of the prejudiee of Lis parents,

fecitativn,—Reeitation is still a comparatively new subjoet, amd does not, ss a rule, show to
el wdvantage.  This, we eonsider, to be due to the fuct that must of the poetry in the reading.
Looks has no fageination for the children. A selootion of pieces suitable For Maoris iy very
diffieult to obtain, Dramatic situations such as oceur in " Lechinvar,” "' The Wreek of the
Hesperus,” and similar poems appesl strengly 1o the senior pupils, whe appreciate them keenly
and recite them well, while the old-time nursery-rhymes awl the simplest stories provide suit-
able material for the juniors. Ouly pieees thet the children ein realize and pot inte sction
should be chosen, so that the power of picturing what has never but only described,
should be uu!nmred It is almest out of the question fo expeot the |wu|n in Mamret primary
schools to realize the beauties of much of the best of aue English poetry iich can e treated
sueeessfully only ut s higher stage of progress, as in the seeondury s in several of which
[rassages from Shakespeare, for instance, are'vecited in an admiv able manne,

We find on the part of the parents an incrensing appreciation of thelr children’s ability 1o
recite poetry, @ fact which suggests that the aid of the parents might be enlisted to encourage
the children to read alond at howe, in order to supplement the comparatively small amount of
ural practice that is possible in the class at school. This has been done fn some of the settle
wents, and it has aflorded capital practice to the chilifren, while at the same tine it has been
# source of mueh gratification to the parents.

Spelling —0n the whole theve is little growwd for eomplaing with vegand to the spelling
In the infant clossee it is genernlly well done, and.now that the children thraughout the sehools
have had some initizl training in sounds and wordihuilding we find that as far as the spelling
of words in their own veeabulary is coneerned the pupils of the hugher classes show ugreater
degree of proficicucy than formerly.  We are sure that teachers will find that, if the children are
taught to rend scientifically, and the avrangement of the readers, espeeially those in the infant
and lower classes, is carefully attended to, the difficultios in speliing will be greatly reduced.

Writing.—1It is true thet most Maoris who have passed through the sehools in their yvoung
days write verv well indeed, but we lonk in vain in many schools for any testimony which would
enable us e share in the opinion commonly held that Maori children arve naturally good
writers. In many of the sehools the writing is nothing short of bad, nor has the reintroduetion
aof headline copybooks dome much to improve it.  The explanation seems to be that there iz not
enough definite teaching of \'\rllmg the pupils are allowed to write at random, with little or
no attention to the copy, and in meny schools they sit in any pesition they may chonse.  Correst
posture at handwriting-lessons is of the highest importance, and teachers should from the earliest
stages take steps to train the pupils te sit properlv—f.e., upright, and square to the desk—and
ta hald the pen properly.
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'he work in this subject has made some advance during the year, and, though we
are far from satisfied with the results in the majority of the schools, we are glad to note that
i compirison with the attainments of some few years age o considerable inerease in efficiency
ie manafest.  The infaut elusses Bove wade much progress, and on the whole do really creditable
work, both oral and written, ’

We should strongly advise teschers, however, tu give full consideration to the need for train-
g andd encouvaging the ehildren to talk indieidually, to find subjects of interest upon whicl
they can talk, and to ask questions both of the teacher and of the other pupils in the class

No exerelse ln written English should be attempted in the lower divisions until the subject-
matter has been fully treated oraily.  Even in the reproduction of stovies—a common form of
exéreise in English composition, but not, us some teachers appear to think, the only form—
oval composition or o discussion of the subject by the children shonld be the fist step, the written
esercise not being requived until the following day. Tn this way cven the ehildren of the
lower stondard classes should be able to express orally w story that they have heard, or deseribe
orally an ineldent that they have witnessed, and at a later stage they should begin to rep
duce these exercises in written composition; for, for them, there is practically no difference
between oral and written composition es far as style, simplicity, und directness are concerned.

The following plan, based on the suggestions made in the report above referred to, may be
found helpful in connection with the teaching of composition. First, us regards the early
lessons, which, as we have before recommended, should be wpon the subject-matter of the reading.
book : Let a series of questions velating to th lx: prepured on the blackboard and placed
hefore the class. The children ave called upon a1 the teacher's diseretion to snpswer one or
more of these questions in their sequence. At the bepinning the answers mey e written down
briefly on another blackbourd, and wade headings for the written exereise,  The second stuge
consists in the intermedinte step between the reproductive and the inventive type of exercise, As
i vonerete illustration we may teke the story of Barbara Frietchie. Ouve child may sssume the
prrt of the old lady herself, writing to o friend; another may impersonate o soldier who saw
the ineident; another, Stomewell Jacksou; and se on. The original poem becomes in this way
the basis for quite a considerable group of veriant exercises, and yet remains o standerd by
which may be Judged the pupils’ accuracy and intelligence and their powers of expression. The
final stage, that of original composition, should begin with that which is clearly and even fre-
guently within the child's experience. It should take the forms of {a) simple letters to friends,
(&) marratives of domestic or school events, o stories couched in an autobiographicsl form (the
history of a doll, a plant which has been wrown at school, & pet enimal, and the like), (¢} stories
“uhout pletures.

These evercises shonld advance in difficulty as the child progresses, but they should be con-
sistently set on sueh subjects ax lie within the pupil's grasp.  There ix ample range in choice
if they look no further than the subjects growing out of school or of home lifo.  Abstract sub-
jeots and even proverbs and familiar sayings should be introduced with caution, and these subjects
should be treated only through concrete instances

We notice, however, a distinet break in the quality of the work afrer the stimulus of the
constant oral teaching of the lower standards has ceased to be applied in the upper classes, and
this is, in eur opinion, the cawse of most, if not all, of the weakness so often apparent in the
lutter elnsses.  Teachers complain that they find it bard to get a good list of suitable topics,
aned that the pupils connet write more thin o few sentences even when suitable topies are found.
It should not be too difficult for w tescher to select at the most [orty topies for s year's work
the ehildren themselves will be able to suggest many, and theiv selections will probably be found
very suitable,  Inability on the part of the pupil to write more than a few lines is due mostly
to the fact that he is not safliciently acquainted with the subject—in other words, he has not
been taught,

The following remarks, addressed to teachers I public schools in England, may be made
here: 16 shonld be remembered that it s as easy for o child to write on eone subject as on
another, provided his interest in and his knewledge of it are equal.  The advance made should
be in the mode aof presenting the subject rather than in the subject itself.  The styucture of the
sentences, their relation to each other, may hecame move highly vrganized, the use of illustration
and comparison may become more frequent and varied, and in both directions the teacher may be
helpful and suggestive, but he should watel o hiting opportunity, and not introduee » new
construction, still less attempt to develap one, until he has noticed its occurrence in the oral
lesson.  No matter how advanced the composition may be, the oral egercises should never be
discontinued.  Composition, either oral or written, should form & part of every lesson given in
the school, und its effect in increasing clearness of thought and expression will be evident in
every part of the school-work,™

Still, English language gnd eomposition, which mere than any other subject demands to the
full the euwrnest attention and utmost skill of the teacher, remains the least satisfactorily taught
subject of the school eurriculum. We know that teachers recognize its importance and the diffi-
culties of teaching it, but we ususlly find on reference to the time-table that it is subordinated
te arithmetic, receiving less than hali the time allotted to that subject. The efficiency of a school
ean be necurntely estimated by the pupils’ sttainments in English; and, indeed, this is how the
public setually judge our schools—not according to the proficiency in arithmetic. Want of success
is due also in grest measure to the failure on the part of the teacher to draw up satisfactory
sehemes of work in English. Indeed, in some schools we find that ne scheme has been drawn up,
and there is not even a programme or list showing the topies dealt with during the vear. The
typical mistakes in English made by the Maori children are repested year after year, being carried
forward hy the pupils from the time when they were in the lnwer classes. The commonest of these

ste
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errors, like some of those i spelling, should never be allowed ta yeach the higher standards.  Tn
the exeellent scheme in English langusge draws up by the hendmaster of the Whakarewarewn Schaol
provigion 1= made for dealing with these ervors in composition in the elasses in which they have
been found Trom the cxperience of seversl vears 1o he of most frequent aceurvrence, with the vesult
that they nre effectively disposed of in these classes.

Arithuietie. —We regard the arithmetic of the lower classes s being very satisfactory indeed,
and desire to express our appreciation of the efforts of the assistant feachers who have done so
mueh to make this subject efficient. Tt must be remembered that from the nature of infant.class
teaching the lessons in arithmetic are of comparatively short duration, and involve constant effort
on the part of the teacher. The children are taught more frequently and more vigorously. The
results abtained go to show that similarly good cficets would be produced in the higher elasses if
this course were udopted there.  In the higher classes we consider ot present that there is too much
time devoted to arithmetic, nnd, considering the results, too little teaching is given, the pupils
epending most of their time in working examples,  The result is thue, while they are able to work
mechanical examples with fnir accuracy and speed, theiv ability to work problems is as & rule
far from being high. Mental and oral arithmetie, after sil, constitute the greater part of the
arithmetic required in every-day life, and shonld therefore receive more attention than tfie mere
mechanieal processes.  We have often net with Maeris who, so far as we know, have not attended
school ne all, and yet are able to make difficult ealenlations mentally with surprising readiness.

Another point upon which we think something should be said is the need that exists in many
schools for making the arvithmetic as realistic as possible. Tt is true that this is done to 8 very
large extent in the lower classes, the infants learning by the aid of nctual objects which they
handle for themselves, but there is generally far too little revonrse to concrete illustration in the
stundard classes, With very simple apparatus—such as rules marked off into inches, &e.: cords
knotted at distances of one font, one yard, fe.; cardboard coins: common seales with weights, or
bags filled with sand in lisw of weights; and messures sach as o tin holding a pint—the pupils
<hould be taught to perform the operations of measuring, weighing, &c. and of using money suel
as ia involved in buying goods. In few schools is unything like this attempted ; in only one ean
we remember seeing the children ' go shopping ™ when learning the compound rnles,  Thongh
we have spoken on this matter in former reports, we lave thought it neeessary to reler to it
agnin, as its importanee cannot be too highly estinmted, and we carnestly hope that teachers will
realize the benefits of adopting seme such measures as those we have referred to.

At the same time we do not wish it to be nnderstood that the arithmetie in our schools has
made no advance. Indeed, we think that, relatively speaking, the degree of proficiency now
attained is very gratifying, and year by year we find that much resl progress is evident

Geagraphy and Naturestudy.—On the whole, w reasonable umount of progress is <hown
Hevords of various kinds detailing the rvesults of the children's ohservations are more
frequently met with, and in seme schools there already exist the beginnings of school museums
Heve and there we have remarked a tendency on the part of the teacher to use technienl ferns
No denbt high-scunding names impress the Maori very much, but thev ave no more effective than
the simple terms of ordinary language, and the latter shoull therefore be invariably vsed in pre-
ference, Teachers are advised also not to attempt ta cover too much ground in their schemes of
nature study ;o few thinge thoroughly dealt with will serve the purpose infinitely better than a
large number merely touched upon, and, if the pupils are to make persanal aequaintance in cach
case with what is being atud they cunnot he sxpected to deal with many =ubjects during the
yea)

T
With regard to the geography itself we find that there is yver a want of appreciation of the
importance of teaching the children to observe natuval phenon awil tn acquire their knowledge
hy sctual observation, Even yet the cardinal points are mude to depend apon the pupil’s right
or left hand, whereas one ar fwo lessons in the playgronad on the varistion in the shadow cast
by the sun at different times of the day wonld enable the ehildren to ascertain them for themselves.
" Howdwork —{a ) Sewi In nenrly all sehoals we find that sewing continnes ta be very well
taught.  The work is no longer confined fo nseles specimens s nll kinds of nseful articles an
made b whose interest in the work therehy heen mueh inereased. The desire on
the part of the ¢hild to constroct something, oven i 16 s anly nosusll handkerehief, Delps largelv
to maintain this interest, which will be further stimulated if she o feel that what she as done
is of real use, and that in doing it she has dowe something, bowever small, for hersell and others
The teachers nre hampared 1o some extent by the Tnet that fhe parents ave tet always willing to
provide the materinl for gavments  This diffiendey. howevers will diseppear in tihoe when the
prrents vealize thut there is s materia) benefit to themsly rising from the praeticsl instruction
given. 1t has been snggested that in the higher classes needlework aay be more intimately
correlated with arithietie, by comparing the quantitios il different prives of matarizls needed
in the varions kinds of needlework, awmd in estimating the cost of the prrments to be made—a
knowledge of which ew good housewife shonlil possess.  Lessons of economy and thrift might
alsa be illustrated in this fashion. There ix another direction in which the tenching in needle
work may be made of practical application. Children canuot he expected to profit mueh from
theoretical lessons on neatness, cleanliness, and tidiness if they are allowed 1o come to school day
after day untidv in dress, They should be enconraged to mend their own elothes, nx well as those
of othier members of their family, and it should be o mutter of reproach if a girl’s dress is allowed
to go unmended or her brother’s shirt or coat to be untidy and huttonless Although the syllabus
in sewing appears to meke hard-end-fast divisions in the work, teachers are practieally free tn
carry out their own arrungements. Girls of the swme nequirements ehonld be taught together
no matter what standard they mey belong to, otherwise their time will be subject to ennsiderable
weste. Further, we desire to emphasize the need for o greater amount of instruction in eutting-
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out and pattern-making.  Every girl during her school life should learn to ent out and make the
varions garments saitable for her own wear as w pinafore or apron and o nightgown or
blonse.  In many of our schools mueh moe done, and, thanks to the valuable instruc-
tion given by the assistent teachers, Maori girls appear in school neatly dressed in clothes of their
own making, while their vounger brothers are also provided for.

(b Drawing: The quality of a great deal of the work in drawing still leaves muech to be
dexired.  There is yet too great an amount of drawing from flat copies, whieh defeats the aim
in view—t.r., enabling the pupil to see corvectly and to represent accurately any given object.
We think that free-arm drawing on blackboards or blackbowrd paper should “be introduced, und
thix can be dong without diffieulty., But in any ense the drawing should, as far as poealblc, be
from real things, us nothing can be more useless than the drawing of mcumm,!em forms. In a
few schools the drawing has been coprelated with the nature-study with a fair amount of success.
The work of the pupils at the Whangape School is deserving of speeial mention i this connection,
and may be taken as e indication of the high degree of excellence that ean be attained by Maori
childven in drawing from nature.

(e} Elementary Manual Training : Elementary manual training continues to be satisfac
torily treated, thaugh there still exists the need in the lower clagws for conneeting the work
with English and with drawing, aml in the higher clusses with the arithmetie. Again, we adviee
teachers not to attempt ton many hranches in the one yenr: but to arragge the various forms of
handwork o as to provide o change in each year. Work in paper and modelling in plasticine
appear to us to give all the varicty that is required,

(d.y Woodwork : There were during the vo
mast of these have heen provided with the e

1910 fiarteen workshops in aperation, and
sistince of the Maovis themselves. Al
el benefic to the people, as well as
to the pupils themselves.  In one A is nudoubted vonm for improvement :
the boys should receive considerably mave practice in drawing plans, immediately hefore the eorre-
sponding benelwork is done.  Their drawings should be made Enll size or to large scale, and
should not he copies of other drawings.  Further, they slould be neatle avenvately esceuted,
andd should show all the necessery data,

{e.) Elementary Practical Agriculture: We foel that this subject has so far been attended
with but little success, and the lock of organization in respect to it is very narke Tn whout
i dozen schools we find wardens sueeessfully esteblished, the best work being done at MWenado.
Tn wview of the disabilities auder which onr teachers Tnbonr in vespeet o attending clusses for
instruction, we have thought it desivable to supply ach seliool where o garden hins been forned
a copy of Jacksen's ** Studies in Elementary Practical Ageicolture,” o book well suited for the
purpose.  We think, lowe wny of enr teach re etill afrail to venture upon an
wnknown field, being unde a mueh deeper knowledge of agri-
scultural processes than is required for the ordinger I garden, ' Seh ardening rightly
understood is a branch of nature-study rather a professional training for an industry.
But it is also—and this is what makes it particularly auilnbl« for the edueation of children—
a study which aims at pruducnm visible and tangible resulis, which -nppwls tn their practieal
and ufilitarian instinets, and is clusely eonnected with their domestic 3 Teachers should
remember, oreover, that in gnrr!c-nmg even the mistales and failives have their eduestional
value, often indeed more than the suecesses ; and the garden which has the finest show of flowers
and vegetables i not necessarily the garden that best achi the porpose for which it was
intended —namely, the education of the pupils. The schonl gorden at Raw
instance, offered nothing to the eve but a series of grassplots, These, howe
with thc definite purpose of ascertaining the grasses most suited to the land in the vicinity
the experiment was full of interest to the fnrmers of the district, both Maori and F-nupeun

Very rarely indeed we have seen note-books kept by pupl]x for the purpose of recording their
sheervations on their work and matters affecting it. It is @ wmatter of great importanee that
rvecorids should be kept of the operations performed, of the dates of the sowing and of the sppear-
ing of the crops, with a daily record of the weather canditions, and any inferences that the pupils
themselves have drawn From their ehservations amd experiments. We do not antieipate any
difficalty in getting o supply of the necessary hools and other vequisites anthorized when a real
desive o the part of teachers is manifest, Tmt we feel that we st it more encournging
developients before recommending any further expenditure: and meanwhile ean only suggest
that each application be treated on its merits.

(f.) Domestic Duties: far as the limited meefis ar the disposal of anr schools will allow,
instrnetion in domestic duties finds a place in oor school eurrienlon, and much useful work is
done. We have no schools af cookery amd domestic instruetion equipped with gas-stoves o
eleetiie cookers, wind ewn anly pursne o looeble way suel o conrse as Hes within our resourees,
] ddoes ot extend hevend the requirements of the avel ingn.  But we maintain
that it eneh Nutive sehools as Alipars, O the practical training in
domestic duties, inclwling sewing, cooking, oy will eomige cemrably in hoth
extent and efficiency with that afforded o any public sehoal of similar « Puntion in the
Dininion,

Senging.—In a large number of schools singing is well taught, and ve aoil work is done.
I naot a few schools it is excellent : somgs ave sung in two, three, and four parts, and the pupils
have an intelligent grasp of the principles of the notation wsed. Tt is pleasing to find that the
tests given — modulator-tests, time-tests, and ear-tests —are perfarmed inoa very satisfaetors
manner,  Phrasing, production of gend tone and elear enuncintion of the words of the somge
receive caref tentinn.  In other schools, however, the pupils ave tanght songe hat not ciaging,
the sangs heimg learned by ear, either from the teacher or from an iustrument.  As we pointed
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out last year, the singing in a school derives no benefic from the use of an instrument unless the
instrument is used with greet discretion, and except in the case of schools having & large infant
department we are altogether opposed to the introduction of orgens. The only instrument
required is a tuning-fork or o piteh-pipe, and in sowe of the seliools even these are wanting.

Physical Instruction.—On the whaole, this subject niay be regorded as satisfactory. In many
sehools it is excellent, while in svme it is entirely perfunctory in character and without benefit.
Breathing ewercises form purt of the daily routine in most of our schools, the exercises being
done out-of-doors for a few minutes, generally at the time of assembly. One of the chief objeets
aimed at in breathing exerciees ix the development of a correct habit of breathing; and the
more frequent the evercise the better the results. We were mueh struck with the effieiency in
drill exhibited in several of the schools where n selection from the ** Manual of Physieal Instrue-
tion,"" recently supplied by the Department, formed the progrumme.  The importance of organized
games as an eduentional factor is now receiving rvecognition at the hands of various sehool
authorities, and we think that teachers would do well to give this matter their attention. ** There
is no better work in the field of education than to inculeate a wholesome love for the games in
the playground: for to do this mesns the creation of an esprit de corps, and a rendiness to
endure fatigue, to submit to discipline, and to subordinate one’s own powers and wishes to a
common end.”  The introduction of these games would sfford the teacher the opportunity of
getting inta closer toueh with his pupils, and since they wonld be carried on under his super
wision, the disorganized rough-and-tumble that is semetimes complaived of would be prevented.
We see no reason why during the hot weather ewimming should not he substituted at regular
intervale for the ordinary physical deill. lfe-saving lessons being ineluded in the instruetion,
g hus already been done at Te Keo Schonl

STLuapue.

The teachers are gradusily accustoming themselves to the conditions of the new syllabus,
and there does not appeny to be much difficulty in its working. Schemes of work are better
drawn up than they were last vear, and the term cxaminations are organized on better lines.
The records of the work dane by the pupils show in manyv cases distinet progress, and in the best
schools the work is surprisingly good. We have again, however, to remind teachers that the
promotion of a whole class is not neeessary, even thongh it muy seem desivable.  The teacher who
always estimater the pupils’ wark at o h value may have too low & conception of the standard
required, end we note with setisfaction that the best teachers are content to ** hasten slowly ™' in the
promotion of pupils whom they feel to be unworthy of it,

The pamphlet containing * Sugpestions for the Consideration of Teachers and Others con-
cerned in the Work of Publiec Elementary Schools,” which is published by the Doard of Education
in England, and from which we have quoted various passages, seems io us to contain so much
valuable information on teaching ond scheel management generally that we rvecommend that
copies be supplied to every Native school. We trust that when the pemphlet comes to hand
tenchers will give their earnest consideration to the excellent precepts contained in it, and we
feel sure that they wiil derive very great assistance from a study of it.

Tracaerg’ CERTIFICATES,

After the end of the current yea= (1910) the salaries of uncertificated teachers in rhe Native.
sehools servies will be gubject to reduction in terms of the regulations under the Edueation Amend-
ment Act, 1908, 1t is provided, however, that the selary of any teacher appointed before the
end of the vear 1910 shall not be reduced below what wes payable fo him on the 3st December,
1910, The number of certificated teachers is gradually increasing, and seversl of the younger
memhers of the staff are now preparing themselves to qualify for certificates —a step which we
consider very desirable hoth in their own interest and in that of the service. At the same time
it must not be thought that the uncertificated Native-school teacher is ipso faeto incompetent;
indeed, this is very far from being the case, Many of our teachers, in spite of their heing uncar-
tificated, have proved conclusively by the able management of their schools that the absence of a
eortificats does not alwaye mean luck of efficieney in teaching.  And it is & matter of surprise to
us that these tzachers have not taken the trouble to obtain what is popularly regarded as the hall-
mark of the teacher, secing that they already possess so many of the essential qualifientions for it.

Scroot, BritpiNog a¥p OnovNps.

I connection with the erganization and conduct of the schools we desire to make a few remarks
also upon what is known in some perts as nvironment.” By thie is understood the general
appesrance of the school premises as regards tidiness and attractiveness. Many of the schools are,
we consider, remarkably clean, the interior of some that have been in constant use for over twenty
veurs being even vet almost spofless.  No funds are provided for the purpose of school cleaning,
the work being done usually by the elder children under the supervision of the teacher. Deska
Adefnced or stained by ink are matters of reproach to most of aur pupils, whose provisions far keep-
ing their desks clean are sometimes almost amusing. . 7

There remain still, however, many directions in which the * envirenment’’ may be consider-
ubly improved. The interior of the schools could be made far brighter and far more attractive
by an orderly arrangement of the hooke and material, a clean fireplace, n few pictures, and per-
haps some flowers or ferns.  These could be placed under the charge of groups of children, whose
co-operation it is nat diffienlt to obiain, as is shown in the schools where the plan s in dogue.

The external appearance concerns the tescher more directly, and coneists in his having the
grounds and gardens neat and tidv. The difference in the appearance of individual schools in
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this respect is most murked. We are aware of instances where there has been only u very balf-
hearted attempt, if, indeed, any attempt at all, on the part of the teucher to cultivate the school
glebe,  In these cases the reason alleged is usually thet °' the ground will not grow anything "'—
w statement which we are under the cireumstances disposed to accept, though it is somewhat re-
markable that nnder a wew teacher the wilderness is made to ** blossom us the rose.””  The gardens
and gronnds at Hapun, Ranana, Waidird, Waioweka, Wharekawa, Karetn, Paeron, Oparure,
Rawhitivon, Tikitiki, and Raugitukia—the first named situated in probably the poorest and most
difficult soil to work that we have—are striliing instances of what can be done in the direction
of making the school glebe attractive and productive, They are indeed an object-lesson to the
publie, whether Maori or Buropean —the former often regretting that they purted with such a
tine piece of land. The planting of suitable hedge-plants te strengthen and in time to replace the
fences, and the planting of suitable trees to provide shelter and croament as well as screens for
outside buildings, are matters in which we have no doubt the Department wonld be quite prepared
to nssist and which we shoulid like to see more commonly practized. FEvery teacher who has had
charge of a school for some years ought to feel that he has contributed o mite at least tawerds the
beautifying of the place which has bzen his home: wnd the faet that his successor will enjoy some
of the Iruits of his lnbour should not deter him from adding to his own comfort as well a8 to the
nttractiveness of his school.

" In the future we propose in reporting upon the condition of the garden and grounds to look
for evidence of improvement from one year to another in the direction shove indicated, and full
marks under this heading will be more difficult to abtain,

Misgion ScrooLe.

The following mission schoals engaged in the education of Maori children are inspected by
officers of the Department: The Meori Mission al, Otakic the Mission Schoal, Putiki, Wanga
nui; the Convent School, Matata, Bay of Plenty; the Convent School, Tokaanu; and the Mission
School, Te Hauke, Hawke's Bay. The Mission School at Ngongotuha, near Rotorua, was elosed at
the beginning of the year, and we understand that o Board school is to take its place. The number
of children on the rolls of the mission schools at the 31st December, 1910, was 221, the average
weekly roll-number being 212 snd the percentage of attendance 239,  All these sehools are doing
gond work, end reach a very satisfactory stendard of efficiency, though the attendance in some of
thern is not so high as it should be. The number of pupils at the Otaki Mission College has further
incressed sinee last year, and this institution is attracting boys of o very desirable elass a¢ honrders
Arrangements are in hand for the establishment of classes in agriculfure and woodwork, and we
hepe that the authorities will see their way to offer every facility to the principal in uarrying out
his views in regard to industrial training

Bosnroiva-seio0ns.

Secoudury edueation is provided for Macri boys and girls in institutions established by
the various denominational suthorities—wiz, for boys, Te Aute College, Huwke's Bay; St
Stephen's Boys' School, Parnell; Waerenga-a-hika College, near Gighorne: Hikurangi Coellege,
Clareville, Wairarapa; and for girls, ITukarere Protestant Girls' School, Nepier; St. Joseph's
Reman Catholie Girls’ School, Napier; Queen Vietoria School for Meori Girls, Auckland: Tura-

kine Maori Girls' School, Wanganui; Te Waiponnamu College, near Christchurel.  There were
#lso two Maori boys attending St. Patrick’s College, Wellington, during the year.  The number of
pupils on the rolle of the hoarding-schools at the end of 1910 was . Boys 182, girls 196, total 378
of whom 51 boys and 23 pirls held free places provided by the Department.  The syllabus of instrue.
tion ranges from the requirements for the various standards of the public sehools 1o those of the
Civil Serviee Junior Examination, and generally good results are oblained

An important function of the secondery scheol is to provide training in industrial ocoups-
tions, In this connection a class in wool-classing was established at Te Aute College during the
year, but we regret to say it did not meet with much success, and appears to have been given up.
During the year a conference was held between the trustess and the Inspector-General of Schoals
with o view to 1emﬂdellmg the present curriculum so as to make full provision for training in
sgrieulture. It is to he hoped that the scheme approved by the trustees will be put inte operation
hefore long.

We are glad to make mention of 1he excellent instruction in woodwork ut Te Aute College,
the progress in this hranch of industrial training eqnstituting the most pleasing fenture in the
year's work., At 8t. Stephen's School, Anckland, an honest endewvour is mude te direct the
minds of the boys towards industrial purswits. The instruction in woadwork and elementary
practical agriculiure is producing very satisfactory results, the only ohstacle to greater success in
agriculture being the limited amount of ground at the disposal of the institution. At the Waerenga-
a-hike and Hikurangi Colleges considerable attention is given to practical training, and suitable
sohemes have been arrenged to this end hy the principals, who thoroughly appreciate the needs
of the young Maori,

In the warious secondary schools for Maori girle much excellent work is done. The pro
gramme embraces the ordinary English subjects and arithmetic, together with all the branches
of domestic training that are suited to the requirements and eonditions of the Maori people-
namely, the general menagement of a house, cookery, laundry-work, dressmaking, hviiene, and
home nursing.  So much ave we impressed with the need for knowledge of this kind in Maori
settlements that we are disposed to think that even greater prominence should be given to these
subjects, and instend of having them treated, so to speak, as additional, we should be inclined
to make them the principal subjects of the seeondary-school eonrse. No girl should be regarded
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as having satisfactorily completed her course until she can cut out and mske undergarments and
dresses for hersell, as well as clothes for infants and young children. In a similar way emphasis
should be laid upon home nursing and the care of the sick and of infants.  Already in ambulanee
work penerally excellent results are being obtained  One cannot lLelp being impressed when
visiting any of the secondary schools with the splendid appesrance of the pupils, whe are, on
the whole, of striking physique, wellmannered, courteous, and abedient.

The Hukarere Sehool buildings, which have served girls of the Maori ruce for upwerds of
thirty years, were destroyed by five towards the end of the year. It speaks well for the diseipline
of the school that the girls, numbering sisty-three in all, were got ont of the burning building in
a few minutes without aecident of any kind. The autherities have lost no time in taking the
neceskary steps to provide new buildings, pending the evection of whieh the school is to be carried
on in temporary premises

SCHOLARRRI S, ETC.

‘The numbsr of scholarships or free places open to Maori children wes 144, of which 134 were
held ot the end of the yesr by scholars from Native-village schools, and three by scholars from
various public schools.

There were eight industrial scholarships or apprenticeships current, and one agricultursl
scholarship.  Iu connection with the industvial scholarships the thanks of the Department are
again due to the headmaster of St Stephen's Sehool, Auckland, for his active co-operation in
seeuring suiteble positions for apprentices

As far as information on the subject = wvailable, the holders of these seholarships ave giving
cvery sutisfaction to their emplovers, and in the ease of one who completed his apprenticeship
ast year the Department veceived o capital rveport from his master.  Towards the end of the
vear the first agricultural scholarship wias awarded, and we have now o Maori hoy apprenticed
tn a sheep-farn

Nursiog Seholorshipe ~The need for the training of Maori givls as nurses is readily recognized
by every ome; but the difficulties thet seem (o beset every step when un sttempt is made to
arrange for such training te be given are known only to those who lave for seme years past
been divectly coneerned with the scheme.  The hospital suthorities—with one or two noteble exeep-
tions, of which the Napier Hospital Trustees ave the most prominent—tind many objections,
and some of them even in districts with a fairly large Maori population decline to give any
support whatever to the project. We desire to express our cordial apprecistion of the valuable
wasistance vendered during the year by the Hospitals Department, without whose co-eperation
it would have been almost impossible 1o carry the sclieme to n successful issne.

During 1910 there were five Maori girls being trained us nurses in various hospitals, one
being a day pupil and four heing probationers. [t is not possible to wward more nursing
scholarships at the present time, for the reason that there ave no vacancies in any of the hospitals
willing to admit Maori girls. Nurse Akenehi Hei, who was the first Maori givl to pass the
examination qualifying her for registration as a nurse, and who had also obtained o certificate
in midwifery, died during the year from typhoid fever contracted in the performance of hes
duty. Nurse Hei was a woman of fine cheracter, devoted to the mission to which she had dedicated
herself, and, thers being so few qualified nurses available for worli amongst the Maori people,
while the need is so great, the loss sustained by the Department in this branch of its efforts on
their behall amounts to nothing short of a calamity

Pe Makarini Scholarships—The examination for the Te Malerini Scholarships was held
on the dth and Gth December, 1910, For the senier scholarship there were eleven candidates—
five from St. Stephen’s School, Auckland, and six from Te Aute College.  For the junior scholar-
ship there were seven candidates, all of whom were pupils of various Native village schools. Since
last examination the standard of the evamination for the senior scholarship has been raised
ta Standard V1 of the public-sehools code, while the sge-limit in the case of junior candidates
has been lowered to fourteen years. Though the tendency of these chauges has been to meke
higher demands, we consider that the work of the senior candidates was very satisfactory indeed.
With regard to the rending, one of the supervisors—a gentleman well qualified by rewson of his
long connection with education to speak with authority--reported, 1 am much struck with the
intelligenes and demeannur of the vandidates. Their reading was marvellously good—superion
to what s commonly heard in the pakela schools,”  The arithmetic showed much improve-
ment in quality, and we desire to meke mention of the admirvable way in which the work was
arranged. In Muaori the fuults ohserved before still obtain:  pakeha-Maori constructions and
words are still frequent, and the kuowledge of the structure of the language is very small. The
best of the junior candidates did fairly well, considering that they had had no speeial.prepara-
tion, and that the lowering of the age had raised the standard. Their weskest subject waa
English composition, in which only low marke were obtained.  The senior seholarship was
awarded to Tipi Tainni Ropiha, of Te Aute College, who obtained 67 per cent. of the possible
marks; and the junior scholarships were gained by Rewiri Makiha, of Whaksrewarews Native
School, and Jesse Robson, of Pukepoto Native Schual, who gained 61 and 60 per cent. respectively,

Buller Scholarship. —The Buller Scholarship was founded out of o bequest by the late Sir
Walter RBuller. Tt ig apen to Maori boys only, and not to half-castes or Europeans, the standard
of edueation being fixed somewhat higher than that for the Te Makarini Scholarships. At the
request of the trustees, repulations in connection with this scholarship were drawn up by the
Depariment, and these were printed as an appendix to the regulations relating to Native schools.
The first exnmination was held at the end of the year, there being eight candidates—four from Te
Aute College, Hawke's Bay, and four from St. Stephen's Sehool, Auckland. The work of the ean
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didetes was very creditable indeed, and we feel that the results obtained were worthy of the
object for which the scholarship was established.  The schelarship was awarded to Heta Utiku,
of Te Aute College, who gained 60 per cent. of the possible marks. Two other eandidaetes ob-
tained a higher number of marks, but they were disqualified owing to the fact that they were
not of predominantly Maori blood. Tt will be necessary in the future for intending candidates
to furnish, with their application, proof of their age and of their yove, as the terms of the trust
preclude any candidates who are not predominantly Maori.

ATTERDANCE.

The Native schools were transferred to the control of the Edueatiou Department thirty years
ago. There were then 1,300 children on the rolls of fifty-seven schools. Ten years ango {1900)
the number in Native secondary and village schools wes 3,354, At the end of the year 1910
the total roll-number was 4ETH, of whom 4,280 belonged to Native village schools, 221 to Netive
mission schools, and 378 to Native setond.uy schools.  The aversge weekly roll-number was
4,923, and the sversge attendance for the year 4,254, the percentage of ragularlty being 865,
Of the village schools, Te Kao Native Schoal msi.uplud the premier position with o percentage of 987
und the cireumstunces under which this eplendid attendance was maintained make such o record
unique. 112 certificates of the first class, and 131 of the second were zained during the year.

In comparatively few eases Las it been found necessary to put the compulsory clauses of the
Education Act into operation to seeura at iee, and asoworule this action is taken only in
exceptional circumstances,

While discussing the subject of attendance at schools we way draw sttention to the increase
that has taken place during the past few years. In 1880, when the Native schoels were trans-
ferved from the Native Departinent to the Educetion Department, there were 1,300 children on
the rolls of fifty-seven sehools, including some of the boarding-schools. At the end of December,
1910, there were 4,279, ar more than three times the number of children. g we have pointed
out before, this may be regarded by no means as an indication of the inerease iu the race, but as
divect evidence of the inereasing appreciation of edueation by the Maori people. We are now
reaping the crop sown by the schools established thirty or forty years ago.  Further, the settle-
went of the Maori on the land and his attention 1o industry—such, for instance, as is cxhibited
among the people of the Bast Coast wnd elsowhere—are, it nppears, followed by an increased birth-
rate and o consequent demand for more schools.  As a matter of fact, in the district mentioned
we have applications for the establishment of no less than six new schools, the number of children
ranging from thirty to sixty. Who will deny in the face of this that the salvation of the Maori
raee is te be achieved by workd

CONOLUSION,

We cannot close our veview of the year's work without again expressing our high appre-
ciation of the services of the tenchers, In spite of the adverse eriticisma and misstatements to which
it has been subjected, the Nutive school plays an important part in the development of the country,
At the least it is v neeessary pionser of civilization, and should receive consideration as such.

In the report dated st July, 1879, the Hesident Magistrate, Hokianga, stated @ It is an
undoubted faet thet the village schools are working great good smongst the Natives in the North,
and deing much to break down that barrier which has hitherto stood belween the two races. As

a proaf of this | may point out the very orderly and law-abiding conduct of the northern Native
in comperison with that of the more ignorant southern tribes.  This is the more noticeable during
the last eight or nine years, in which period no serious trouble of any kind has occurred, and
when it is remembered that the numbers of the Rarawa and Ngapuhi Natives exceed seven
thousand, is well worthy of consideration. I believe that this state of things is in a great measure
to be atiributed to the establishment of Native schools, as they have done much to give the Maoris
& better knowledge of our manners and customs than they have had hitherte, and which they
duly appreciate and are in many ways endeavouring to imitate. In a few years more, as the
present pupils grow te manhood snd take their pleces in the tribes, the improvement smongst
them will be more marked and plainly visible to all, and in the meantime rhe Native schools
are deserving of every assistance which the Government may bestow upon them.” These prophetic
words have been amply verified everywhere, and even in our own experience there have been
cases in which the establishment of a Native schoul Jas had the effect of breaking down the pre-
judices of the Maoris to the pakehs and his ways

Only those who, like surselves, have seen & Maori settlement more or less remote (rom eiviliza.
tion witheut a school can picture the deplorable condition of things that would exist if every euch
settlement had no school.  As it is, the temporary closing of o school is inv. bly attended with
marked retrogression on the part of both the children and people. Even if, as it has rarely
happened the boildings may be deserted for a while, the rapid spread of settlement in the

North Teland especially will alway prevent them from remummg tenantless for any length of time.
E-mpptmg ourselves, there are very few in a position to know at first hand all the facts con-
nected with the conduct of the hundred Native schools spread over the Dominion, and the work
done by them, and we feel that it is difficult to place too high o velue on the loyal services ren-
dered by the teachers towards the education and civilization of the Maori

We hnvc .'cv: .
tax W Brap, M4,
Jon.\ Poirzovs, M.A.,
Tnapeetors of Native Schools,
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