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ABSTRACT

On the 10th March 1880, the Sumrer School for the Deaf and
Dumb was established. -It was the first school for hearing impaired
childrsn in the world to be totally funded by the deernment. In
1942, a further school was established in Auckland to cater for
the hearing impaired children in the northern half of the North
~ Island. During the 19560's and 1970's unit classes for heariné
impaired children were developed in ordinary schools. As well,
many children with hearing losses were educated in normal class—
rooms, often with specialist help.

In 1875 the Bovernment sought an expert from England. The
methods he brought to New Zealand at this time were innovative.
They remained in favour for the next sixty years. In 1940 fhe
Government again sought an expeft from Englahd. The principal
chosen devoted thirty—-three years to education in this special-
ist field.

The provision of education for hearing impaired children
in New Zealand has not been withcut problems. The need for very
small'classes,-highly competent specialist teachers, buildingé to
cope with»wildly fluctuating rolls and satisfactory institutional
care were but a few of the problems educationalists in this
specialist field were forced to face. As well, children.@ere
often admitted at an advanced age and withdrawn at an sarly age.
The provision of pre-schocl education proved particularly prob-
lematic. Some problems were resolved. The solution to others
proved more elusive. The successes and failures of this educat-

ional enterprise are examined in the present thesis.
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INTRODUGCT ION

New.Zedland's attempts to provide services for hearing im-
“paired children appear to»have begun in 1873 when the Hon. De
Benzie James Brett, a member of the Canterbury Provincial Council,
sought information from his council on the plight of the deaf;
dumb and blind in.New Zealand. Within seven years a small, oral,
govarnmsnt financed school for the deaf was established at Sumner,
Christchurch. From small beginnings in 1880, the services avail-
able to hearing impaired children have expanded to include a wide
rangé of educational provisions. The problems of providing
specialized eduﬁation and care for the hearing impaired population
in NeQ-Zealand are exaﬁined in this thesis.

Chapter 1 contains.. a brief historical sketch.of deaf sducat-
ion throughout the world prior to 1880; In Chapter 2 initial
attempts to ssoure the services of an overseas expert in deaf
education, and the establishment of the Sumner-School for Deaf- -
mutes.are outlined. Chapter 3 describes the innovative director-
ship of the second  director, Joseph Edward Stevens, from 1906 -~
1923. Following this period methods became sntrenched, differing
lit%le from those in vogue at the time of the school's inception.
Many factors, includingrthe effects of the depression, contributed
to this static period in the history of deaf education, described
in Chapter 4. In 1940, new blood was sought from overseas. The
principalship of Herbert Pickering, from 1940 - 1973 saw a
multitude of new dewelopments in this specialist field. The far
reaching provisions introduced during Pickering's time are
examined in Chapter 5. During this time circumstances forced

the authorities to establish a side school at Auckland in 1942.
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The deyelopment of this enterprise is outlined in the final
chapter.

-In its efforté to provide for the needs of hearing impaired L
children throughout the country, New Zealand wés faced with many
problems. An attempt is made to examine these problems in the
light of social factors prevailing at the time; problems imposed
by the sparsely populaﬁed nature of New Zealanq, the sudden
influx of large groups of rubella-deaf children, the difficulties
of attracting, training and retaining specialist teaéhers and of
providing suitébly equipped buildings.

A étudy of provisions Lmthisspecialisf Field of education
reveals the necessity of accepting change as an integral part of
any educational underteking. Over the years the emphasis in
educating the hearing impaired child has shifted from being
solely concerned with teaching the child to speak, to concern with
its fotal:educational, psychological, emctional and social
development. This thesis attempts to examine the success of

these efforts over the pést one hundred years,

1. Over the past one hundred years various terms have
been used to describe persons with a hearing loss.
Throughout this thesis the term current during the period
being discussed is used., All the terms employed however,
describe children with a substantial hearinc loss. The
term "Deaf and dumb" was used to refer tc this group of
handicapped children until 1907 when the term “deaf' was
preferred by educationalists. During the 1970's the term
"hearing impaired" has found favour. It has been usual
to refer to children with a moderate or slight hearing
loss as being partially deaf, Buat in retent years the
term "partially hearing"” has slso found favour,



CHAPTER X

In the Beginning

It is written din tﬁe Scripfuras, "And the Lord said unto him,
Who hath made man's mouth? Or who maketh the dumb or deaf or the
seeing or ths blind? Have not I, the Lord?"l This reference to
- the deaf, one of the first we appear to have, is alsoc one of the
few that remains concerning the plight oF»the deaf prior to the
eighteenth century. For-whilst there have always been deaf
persons fr;m the earliest ages of the world, reference to them
has been singularly meagre and imperfect.

As far back as the fourth century Aristotle proclaimed that
all who were borh deaf were consequently dumb. There is no evi-
dence that Aristotle recogniséd the relation of speech to hearing,
or that dumbness was a developmental consegquence of deafness. It
is concluded from his teachings that speech was a natural pheno-
wenon and not an acguired art, and that the congenitally deaf
were incapable of learning speech. It is supposed that the stern
- and utilitarian Spartans doomed all deaf and dumb children to
death, compelling their parenté to cast them, with the sickly and
deformed into the caverns of Mount Taygetus. The laws of Solon -
allowed neither the insane nor idiots, nor the deaf and dumb to
hold any kind of property, even when begueathed to them. In an
historical sketch of the deaf and dumb, published in 1883, James
Hawkins contends:

Through ignorance and indifference to their actual nature,

thousands of these poor afflicted human beings have had to
drag out their weary pilgrimage of 1life, neglected,

1. Exodus. (Chapter 4, Verse 11).
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despised,>rejected of men and shut out from every impulse

of sympathy. Thus degraded to the lewel of swine or oxen,

thousands of them have crept in mental darkness, through

a strange and unkind world, 'dull and comfortless! to the

grave.2

There haQe, however, been some rays of light in the history
of the education of the deaf. Dvef twelve hundred years ago a
Yorkshire bishop, St. John of Beverley, taught a deaf-mute boy to
read lips. The Venerable Bede,Aa student of the bishop,rescorded
this event. Nevertheless, the notion that the deaf were beyond
education prevailed until thé sixteenth century. In 1501,
Jerome Cardan, the son of an Italian lawyer, entered the Univers-
ity of Padua at the age of 21 with no previous education but with
a brilliant brain and radical ideas. His genius allowed him to
advance gquickly to the Forefront of his chosen profession,
medicine., He also studied mathematics and became eminent in this
field. - Lardan foresaw the possibility of substituting the wark
of one sense for another. In one of his many writings "Raralip-
‘omenon™ he outlined how he had been influenced {probably by the
writings of Rudolph Agricola 1443 - 1485) to propose that the
deaf could be taught to "hsar"'by reading and to "“speak" by
writing. Cardan had grasped that writiﬁg could be associaﬁed
with speech, and speech with thought -~ i.e. that sounds were not
needed to bridge the gap bstween writing and ideas. Although
there is?Zvidence that Cardan taught, his theories paved the way
for the correction of the more glaring fallacies about the deaf

and their educational capacity.

2. J. Hawkins. The Deaf and Dumb. London, Longman, 1863
Page 6.
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One of the first efforts at regular instruction of the deaf
appears to have been made by a Spaniard, Pedro Ponce de Leon, a
Benedictine monk of the monastery of San Palvador at Ona,
Northern Spain, who was born in 1520. In 1578 in a legal docu-—
ment he wrote:

In this home of Ona I have had for my pupils, who ware

deaf and dumb from birth, sons of great lords and of

notable peopls, whom I have taught to speak, write and

reckon; to pray, to assist at the Mass, to know the

doctrines af Christianity and to know to confess them-
selves by speech. Some of them also learn Latin and

Greek, and to understand the Italian language; and one

was ordained and held office and emolument in the “hurch

and performed the service of the Canonic Hours.3
~Besides recording his own methods in the oral education of the
deaf, Pedro Ponce de Leon also had his methods recorded by
VMorales, the historiographer to Philip II. It is recorded that
Ponce de Leon began by first teaching his students to write the
names of obJjects; following this the students were taught to
articulate;-i.e. to produce sounds.  This-involves synthesizing
sounds into waords. Finally practice was given in the association
of ﬁhe written word to its spoken form, There was no attempt to
teach-lipreading, but writing Was repeatedly stresssd. Above all,
Ponce de Leon insisted on verbal language rathesr than the use of
a manual alphabet for spelling words. He most successfully
educated, among others of the 9panish nobility, two brothers and
sister of one of the Constables of Castile, as well as a son of

the Governor of Aragon. As a philosophical tsacher he must have

been an expert. Far from confining his pupils to the mechanical

3. OCited by M. Goldstein, Praoblems of the DeaF, U.5.A.
Laryngoscope Press 1933, Page 14.
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accomplishments of ordinary writing of thoughts and the reading
of language, he taught them also to converse in various languages,
to reason upon philosophical subjects and to become accomplished
mén and women.

Soon qfter‘Pedro Ponce de Leon's death in 1584, Juan Pablo
Bonzat, also a Spanish priest, educated another member of this same
housé 5? Castile — a child who had become deaf at four yearé.

Muqh of Bonet's information was probably obtained from friends of
his pupil, who would no doubt have liked Ponce de Leon's highly
successful system perpetuated for the benefit of their friends and
relatives, 1In Madrid in 1620 a book by Bonet was published on the
teaching of deaf-mutes. Wast historians attribute the material in
this book to Bunet,4 pbut it is felt by one at least that the mater-
ial in this book upon which the French5 and Americans ofiginally
based their deaf -education actually originated with Ponce de Leon,
but was modified by Bonet and thus presented to the world with his
cwn name on the title page as auvthor. In the book Bonet advanced
speech as the basis of education of the deaf and the exclusion of
éigné other than the manual alphabet (finger spelling). The
importance of‘lipreading was also stressed.

In Europe in 1648 the first book dewted to the art of lip-
reading was published ~ "The Deaf and Dumb Man's Friend" by John

Bulwer M.D., In this work he proposed a method of communicating

4. eg. K.W. Hodgson, The Deaf and their Problems, London,
Watts -& Co. 1953, also Goldstein, op. cit.

5. op. cit. J. Hawkins. Page 8,



- 7 =

. by the hands and recommended the éstablishment of speéial schools,
In 1662 in Oxford, England, an eminent professor of gecmetry,
named Dr, John Wallis, analysed the speech sounds and noted how
spéech organs were used to create sounds; He considered the
‘formation of all sounds used in articulate spaech and described
the position of various organs during the formation of each sound,
maintaining that if organs wers placed in certain pdsitions, and
breath issued from the lungs, speech would occur whether or not
the person heard it himself. His ideas were pubiished in a book
entitled "Granmatica Linguse Anglicanae" (a Grammar of the

English Language).6

The first advocate of a purely oral method of teaching the
deaf was a Swiss physician, John Conrad Amman, Qho migratéd to
Holland. In Amsterdam in 1692 he produced a book "Surdus Loguens®
(The Speaking Deaf). The significance of this work cannct be
overestimated as it laid the foundation for the exclusively oral
method and was quoted by Dutch and German advccates of the orel
method over one hundred years later.

During this evolutionary period in the early étages of deaf
education, "method" had not reached the stagé of importance'it
later was destined to ocoupy. Progress in pedagogy was mainly
by individual effort and resourcefulness of groups of teachers in
various parts of Europe. ‘The eighteenth century produced three

important developments in deaf education. Firstly there occured

6., Cited by M.A. Goldstein. op. cit.,Pags 24.
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a greater public awareness of the deaf and their needs, and from
this greater awarsness, a sympathy for their plight. The causes
of deafness still remained a mystery however, and Hawkins contends
that even in the l860's, "nine out of every ten mofhers of congen-
itally deaf children attribute their being so to powerfully
operating causes upon the mind during gesta‘cion."‘7 A second
important development was the establishment of state-run schools.
These schools were not however fully government financed, charit-
able donations being still reguired for their maintenance. Third,
and perhaps most importantly, dsbate began in earnest on the two
distinct teadhing methods for the deaf - the oral method and the
manual method —na debate which is pursued with egual vigour 250
years later,

The two important figures about whom the "methods" gquestion
revolved were Abbe Charles-hkichel de 1'Epée who. was born in
Versailles, France on .24 November 1712, and Samuel Heinicke who

. /
Germany. De 1*Epee was

was born on 10 April 1729 in Nautzechutz,
nearly fifty years of age before he became attracted to the plight
of the deaf. He taught two deaf sisters at his own home after
their teacher died. His initial obJject was to train the sfflicted
girls so that they would not grow in ignorance of religion. It is
believed he went to Spain to study the language of that country
and femiliarise himself with the contents of Bonet's work. He

returned to Paris and opened a school at his own expense for the

poor deaf and dumb, including the two sisters whose case had

7. op. cit. J. Hawkins. Page 8
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aroused ﬁis initial interest. Some years later the schaol re-
ceived the gfficial patronage of the Bovernment. DQ 1'Ep;e's
method concentrated on methodical signing {using signs and the
manual alphabet), his main aim being to instruct as many poor deaf
children as pqssible in the time he had available. He saw time
spent in teaching speech as largely wasted time that could be more
profitably used to build'up a store of knowledge about the world
around the child.? He saw no purpose in speech and felt the
manual method of signs’éffered the shorter route to communication.
With few exceptions this system was adopted in France and other
Eurcpean countriés - the exceptions being Holland and Germany. In
France however, by 1886, only five out of seventy schools étill
practised the method 1éid down by de l'Epée. Skills and method
used by de l'Epée were willingly shared with other teachers, in
contrast -with -most teachers of this period who guarded their
methods jealously. De l'Epée died in 1789 but his method was ably
carried on byvhis successor, the Abbé Sicard. The school started
by de 1'Epée continues today in the former Seminary of Sant
Magloire in France.Q;'Thé aim of the two educators was not to
astonish the world with the sudden‘conversation of a dumb child
but to convert the pupil to becomg a raticnal and moral being.

By 1780 Samuel Heinicke, the apostle of oralism in Germany

8. Le Yirecteur, Federation Nationale Des Instituts De Jeunes
Sourds et de Jeunes Aveugles De France/Stewart. 5 January
1582. ’

9. Le.Directeur, Fedesration Nationale Des Instuts De Jeunes
Sourds et de Jeunes Aveugles Ve France/Stewart, 5 January
1982, '
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, .
and a most formidable opponent of de 1'Epee, was vigorously
advocating a purely oral system - one in which speech was taught
(articulation) and the lips were read (lipreading). Writing in
cdnjunction with articulation and lipreading was not encouraged,
as it was felt to utilise time more profitebly spent on articulat-
ion.lD As a qualified teacher, Heinicke started a school at
Leipsic,'being the first of its kind over which government patron-
age was extended. By the end of the eighteenth century there were
five schools for the deaf in Bermany using Heinicke's methods;
methods that could perhaps have been influenced by the writings
in Holland of John Amman, eighty years previously.' Heinicke
insisted his'pupils continuously watch the lips of cthers soc they
could follow conversation around them. Central to his method was
the notion that deaf children must learn to "think™ orally rather
/

than in signs. In an exchange with de 1'Epee Heinicke summarised
his methods as follows:

My pupils learn distinctly and intelligently to read

- and speak aloud; whether awake or dreaming, they think

in terms of articulate speech; everyone can converse

with them by speaking slowly; the written language

depends on their spoken language even though they do

not hear it, but perceive it through some other

equivalent senss. True, in the beginning, there is

a pathetic monotone, but in two or three yesars their

speech becomes good; intelligible and ewventually

they even learn to declaim.ll

The oral method, whereby a systematic training in speech,

articulation and lipreeding is established owes its origins, there-

fore, to Heinicke. In all, five letters were exchanged between

10. Le Directeur, Federation Bationale Des Instituts, De
_Jeunes Sourds. et de Jeunes Aveugles de France/Stewart.
5 January 1582.

11, op. cit. M. Goldstein. Page 34,
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de l'Epé; and Heinicke. In these letters the strengths and weak-
nesses of therrespective systems were set forth - strengths and
weaknesses which are Jjust as topical today as they were two hund-
red and fifty years ago. The strengths of oralism revolve around
the fact that it allows the deaf child to be a participating and
communicating member of the society in which he lives., TIts weak-
ness is that not all children seem able to learn by this method
and if they do not succeed at oralism they may find that they can
communicate with no-~one. The advocates of the signing method see
'siéhing' as a vehicle by which all children can learn to communi-
cate and learn a wide range of language, thus allowing the child’
to discover more effectively the worlﬁ around him, Half-way be-
tween these two methods today is the 'combined' method (total
communication) which aims to utilise the strengths of hoth methods
by éombining,lipreading, articulation and signing.: The inherent
weakness in this semmingly ideal marriage is that the deaf child
tends to concentrate on the less arduous task of signing at the
expense of the very demanding task of 1ipreading and articulating.

In England, Daniel Defoe appears to have inspired the foundat-
ion aof the first deaf school in the eighteenth century with his
writings about a deaf-mute man. In a literary production called
'Duncan Campbell‘s Life and Adventures' he described a person
called Duncan Lampbell who could read, write and converse with
people despite his lack of hearing. Thomas Braidwood, of
Edinburgﬁ, had previously founded a school there, but later in
1785 moved the establishment to London. Dr Joseph Watsaon, a

nephew of Braidwood, becams associated with his uncle's
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activities, and in 1792 fognded a school in London which still
progresses to this day. Although now oral in its mesthod, it
previously used a Ccmbined_lipreading and signing form of teach-
iﬁg. All methods used were guarded Jjealously by Braidwood and his
associates, who ran the institution on a purely-busiqess basis,
Braidwood had begun by teaching the son of a wealthy merchant. He
knew little about the manual system but inéorborated the public
knowledge of this method with an oral apptoach, utilising lipread-
ing and writing. As word of his success‘spraad his school expand-
ed and after he died in 1798 his work was continued by relatives.
In 811, the Braidwoods maintaired a virtual monopoly on the
education of the deaf in the Sritish Isles for a. period of fifty-
nine years, |

During this period of supremacy by the Braidwood family, Dr
Thomas H. Gallaudet of America visited Or Watson seeking training
and information -on the education of the deaf. He received an
unwelcome reception and travelled across the channel to France,
~ where the Abbe]Sicard, the favoured protege and successor of
Abbe de l'Epée received him warmly and @elcémed thé opportunity
to share his mathods for teaching deaf children. Dr éallaudet
returned tc.AmeBica in 1816, and in 1817 teaching began at the
Amarican Asylum for the Education and Instruction of the Deaf and
Dumb in Hartford, Connecticut, using the manual method which has
maintained a strong hold in America to this day. Originally
establisged as a private institution this school received recog-

nition from Congress in 1819 and was granted permanent funding.

In 1843 the Honourable Horace Mann and Dr Samuel G, Howe



made a tour of Europe visiting sphools for the deaf. These noted
educationists returned to America advocating the superiority of
the orai method as practised in Ge£$éAy;r As arcohsaquence of tgg;%“
the Clarke Institution for the Deaf at Northampton, Massachusettes,
was founded in 1857, as the first oral school for the deaf in
Amgrica. Amzrica however, was among the last of the developed
countries to provide relief and educational opportunities for
this handicapped group. (See Appendix A).

While both dral and manual methods became firmly established
in America, by 1850 the combined oral—-signing method (as used by
the Braidwoods) had fallen into disuse in England‘— most teachers
by then practisiqg the sighing mathod only. In 1855 there caﬁe
to England from Holland a young man named Gerrit van Asch. He was
twenty—three years of age. At the age of eighteen years he had
begun teacher training in déaf education in Rotterdam. In his
hplidays he had travelled to Germany and France to visit schools
for the deaf. It is probablg that during his visits to Germany, .
van Asch met teachers trained by Samuel Heinicke, the pionser of
the oral systeﬁrwho had died in 1790. 8Similar methods were used
by Dr David Hirsch, van Asch's tutor. Hirsch, a Jew, had cpened
a school using the oral system in Aotterdam in 1853. Van Asch
was one of his first teachers. #ithin a short period - four and
a half years - van Asch proved himself a competent oral teacher
of the deaf. vIn England word had spread of the highly successful
school established by Hirsch usiﬁg the ogral method. It was the
custom for wealthy Jewish businessmen to engage private tutors

for their deaf children. Van Asch was recommended By Hirsch.
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I was invited by agreement to come to England from

Aotterdam by wealthy merchants in Manchester who

made special investigations from the suthorities in

Rotterdam as to my suitability for the instruction of

their children. One of the prominent surgeons in

- Botterdam who had deaf children at the school in

the Institution at the time, I think, had something

specially to do with my going to England.12
As a competent oral teacher he quickly perceived how decayed the
English system had become, He himself impressed with his ability.
When his assignment was finished in Manchester, he set up his own
establishment at Barnet, Hertfordshire, and later in Kensington,
London. In 1865 the Quarterly Journal of Science published an
article by van Asch on the state of deaf education in England.13
He lamented the fact that the teaching of speech had become a rars
cccurence in England and urged reform of deaf education. In 1866
he married an English woman, Emmeline Isabella Drury. Between 1867
and 1878 a total of seven children were born to the coupls. Be-
sides his teaching van Asch toured, - giving lectures and demonstrat-
ions “in his specialised field. One such lecture was reported by
the Manchester Guardian on the 2nd April 1868, At this lecture
he detailed his methods and gave demonstrations using pupils he hadA
taught. The suspicion that still surrounded the oral method in

England can be appreciated by reference to an abstract from tﬁe

reported comments of Sir James L. Bardsley (President of the Ear

12, Commission of Inquiry inte Deaf-Mute Institution,
1892. National Archives Le/1/1893/113.

13. Cited by A.B.Allen, They Hear with the Eye, Wellington,
School Publication Branch, 1580




- 16 =

Institution) who chaired the lecture in Manchester:

The Chairman said....he was not so_familiar with Mr van
~Asch's system of teaching the deaf to understand, or
ths dumb to speak, or rather imitate speaking, as to be
" able to give an opinion on it, but the meeting would be
able to Jjudge for itself by the expositions and
illustrations he (the lecturer) would give. Before
consenting to preside at the lecture, however, he
thought it necessary to enguire whether his methods
in the least interfered with the medical and surgical
treatment of the ear. He not only found that it did not,
but that, on the contrary, his mode of instruction
began after the utmost surgical aid and appliances
had failfg in restoring the sense of speech and
hearing.

Van Asch proceedsd with his le cture outlining his . philosophy
on the education of the deaf.

The deplorable state of mutism he ascribed not to
malformation and imperfections in the localities of
the larynx. The deaf mute of tender age differed in
no wise from his fellow creatures in the functional
arrangement of the auricular organs. The guestion was
not however, whether a dumb child was in possession of
the power teo force into action the various sets of
muscles concerned in the production of sounds, but

in such-a manner and degree as would.enable the organs
of - speech-to perform the articulations for the con-
struction of language. In Holland and Prussia this
mattser had been proved long ago, but in England and
America a contrary opinion prevailed one, among other
reasons, being that the language of the land was not
adapted for such a purpose. He therefore came before
them to give them an opportunity of Jjudging whether 15
that opinion was in harmony with the practical results.

For twenty years he continued his work in England, probably
amid much apathy and suspicion from both the public toward the
deaf and their needs, and from teachers of the signing method who

fiad much to lose if oralism took root. Other teachers who

14. MNanchester Guardian., 2 April 1868,

15. Manchester Buardian., 2 April 1868,
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advocated oralism, eg. van Pr'aagh16 began to esrrive in England, but
van "Asch is acknowledged as the person who introduced the oral
method, with its semphasis on articulation and lipregding, and the
exélusion of all signs. By 1879 when the New Zealand Government
sent word to Sir Julius Vogel, the agent general in London, that a
person was required to establish deaf sducation in New Zeeland, a
definite swing towards oralism was evidént in England, although
most teaching was still being carried out in institutions advocat-
ing the signing me"chod.]"7
First reference to the deaf had been made in New Zealand in
1873 when the Hon. Colonel Brett asked the Canterbury Provincial
Council about provisions béing made to educate the deaf, dumb ahd
blind in New Zealand. In 1874 he again made reference to the
plight of the deaf, pointing out that deaf education was being
undertaken in England and France. With no money available, how-
ever, no action was taken. In 18756 the provincial councils were
abplishsd. The new central government passed the 1877 Education
Act the following year. This new act made education free,
secular and compulsory for all children, between five and fourtsen
years of age.la The Premier, Sir Beorge Grey, advocated provincia-—
lism in educational matters, so when Colonel Brett requested aid

in 1878 for a scheme to service all deaf children in the colony

16, William van Praagh was trained by David Hirsch in PBotter—
dam. He came to England in 1858 to teach by the oral
method in a Jewish Deaf and Dumb School.

17. K.W.Hodgson. op,. cit., Page 243,
18. Hendicapped children were exempt from school attendance

under the Education Act (1877) but they were not
specifically excluded from education.



he was told to arrange for this on a provincial basis.l9

There was however, a gentleman sitting in the House of
Représentatives who had championed the cause of the deaf and had
been an oufstanding superintendent of Canterbury during the pro-
vincial days. 1In a speech in the Housé of Aspresentatives on 15
August 1878 William Rolleston said:

He thought they (the Government) might now confer a great

boon upon the public at large by bringing into the country

an expert in teaching the deaf and dumb, whose servicss

would be available for persons of sll classes, and whao

might be connected with one of their existing education-—

al institutions. :
He cited the case of s young deaf child who was sent to Victoria
to be trained but had died scon after erriving. Hs maintaineduit
was imperative to engage sdmeone well versed in the oral method -
a method already being tried at the Clarke School for the Deaf in
Massachusetts. Holleston had established that according to the
1874 -census there were 57 deaf persons in the colony — and 25 of
thase were under 15 years of age. He expectsd there to be a
. greater number than this at the time of his speech (1878). He
went on to say: N

The greatnsss of the Government was shown by its

capacity for dealing with matters affecting even the
smallest number of the community. The importance of
the subject was measured not by the number affected

19. Many countries eg. “merica, recguired substantial
contributions from parents toward the cost of educating
deaf children. Sir George Grey advocated education for
the handicapped along similar lines in New Z=zaland.

20. NzPD., 1878, Page 257
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but by the wider consideration of the duty of the

state to its individual members. He had lately heard

it said, 'It cannot be doubted that the colony possesses

inexhaustible resources. It is true that nature has

bestowed upon it the most lavish gifts, but the bounty of

nature must be matched by the beneficence of institutions

and the equity of our public poligy.' When he heard those

words he thought of this subject.

Further debate followed on the subject. Sir'BeUrge Grey
wound up the debate with a promise to set aside money in the
supplementary estimates — money which was not used until 1880.

William Rolleston continued to press fer the esteblishment
of a Bovernment run oral school. He also championed the estab-
lishment of a Committee of Christchurch and Ounedin residents to
press for an "educational" institution rather than one run aleng
charitable lines. On 19 May 1878 the Christchurch Press
endorsed Rolleston's call for a "Government run institution2?
Rolleston's persistence and pressure on the appropriate authorit-
ies finally produced results for on. 7-November 1878 Sir George
Grey wrote to the Agent-General in london, Sir Julius Vogel, and
~authorised him to set about engaging a suitably gualified teacher
who had proved himself to be highly skilled in the art of teaching
deaf mutes by the articulation method.23

The Government did send some deaf children to school in

Melbourne during the 1870's, and some were being educated priVate—r

ly at Charteris Bay, Lyttleton Harbour, by a iiss Dorcas Mitchell .

21. NZPD., 1878. Page 257.
22, The Press 19 May 1878.
23. AJHR., 1879, H-17, Page 1.
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during this periocd. Miss Mitchell was an Englishwoman well-
versed in the manual (or signing) method. She had taught in New
Zealand since 1870, having préviously taught at a degf and dumb
school in England for six years., AtCharteris Bay she taught the
four deaf children of the Rev. R.R. Bradley, M.A. as well as a
small éroup of private pupils. Heariﬁg of Hon. Colonel Brett's
proposal in 1874 to establish a school, she wrote’to Colonel Brett
offering her services és a teacher. Several Government officials
iﬁterviewed her and a great deal of correspondence passed between
the Government, the Education Department and Miss Mitchell from
1874 until 1880. The Rev. R.R. Bradley offered land in 1879 so
that a school could be established with Miss Mitchell as lady '
principal.24 This proposition was accepted in principle; the
Government agreeing to rent the land, pay a subsidy on money raised
for the building of the school and provide a subsidy for pupils
enrclled. During 1879 the Bovernment invited Miss Mitchell to
visit Dunedin to rally support for the deaf. fiiss Mitchell's
trip was undertaken at government expense. r Ballance, the
Minister of Education, and Mr John Hislop (Inspector) both
communicated their confidence in her ability.25 The reason for
this trip while applicants were being interviewed overseas is
unknown, but Miss Mitchell faded from the scene socon after. She

was awarded £75 compensation in 1881 for services rendered.
Meanwhile, in England, epplicants were being called for the

24. AJHR., 1879, H-17, Page 5.

25, AJHR., 1879, H-17, Page 4.
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position of director of the proposed School for the Deaf in N.Z.

The appointment embraced certain terms including those that:

l. The appointment be for threse years from the date of the
teacher's arrival in New Zealand.

2. Inmates must be welcomed into the Teacher's own home as
pupil boarders,

3. The teacher accept a salary of £600.

4, Deaf-mutes would bs directed to the school by the ’
Government or other governing body.

The salary offered (of £600) was an extremely handsome one. At
this time’”the Inspsctor General of Education was himsglf receiv-

ing a salary of £606.13. 4?6

Fifty years latef when the fourth
director (T.F. Chambers) assumed office the salafy he received
was £615 per annum, less £50 for board and residence - a total net
salary of £565. The New Zealand Government was indeed sesking a
highly competent person to establish its educétional services for
the deaf in 1879, and were prepared to pay an attractive salary
to engage a competent practitioner.

‘Sir Julius Vogel-formed a committee and engaged Dr. Edwin
Abbottz?,and Mr Walter Kenaway, his secretary, to help in the
selection of a suitable spplicant. On the 18 June 1879 Vogel

wrote to the Colonial Secretary informing him tﬁat he had engaged

Mr Gerrit van Asch to proceed to New Zeeland as a teacher of deaf-

28

mutes. There had been seventeen applicants for the positiong

: method
Twelve of those epplicants taught by the combined{(signs with some

articulation), four had no special knowledge of teaching the deaf,

26. AJHR., 1881, E — 1. Page 8.

27. Dr. Edwin Abbott was a noted educationalist, resident
in London.

28. AJ}"R;, 1879, H- 1- Page 1.
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and one, (Gerrit van Asqh) taught by the German oral system. The
Committee enclosed a special report on their reasons for the
selection of van Asch:

... The degree of excellence to which children attain under
this system (the oral system) varies with their intellect-
ual ability. The advocates of the system contend that
it is applicable tc all children not idiets, and that
there is no disparity in the results under this system
than there is under the other systems in which they
maintain that it is egqually found that the ability of
the afflicted children widely varies. On the othsr
hand the advocates of the systemissed - signal

system, or, as it is variously called, the French
system, declare that the percentage of children capable
of acguiring the German system is very small, and

that the French system, and no other, is capable of
imparting to such children ths requisite instruction.
vee Our opinion lies between the two sxtremes,

There can be no guestion that the German system is the.
most beneficial in its results. It may win for the
afflicted deaf-mutes lives comparatively unembittered
by their misfortune. Under this system a deaf-mute may
enjoy all the pleasures of =sasy and constant inter—
change of ideas with those with whom he or she is
intimate, may, to a minor extent, enjoy the same
advantage with strangers, and may ‘become advanced in
education, not to say exceptionally intelligent...

we are convinced that under. the French-system there is
far greater danger -than-undsr the German system that
deaf-mutes should shun the society of those who are not
deaf, and thus, by congregating together, should in
many cases increase the natural and ineviteble disad-
vantages arising from their affliction... we are
strongly of the opinion that the number of those who
are capable of learning by the German system is very
largely in excess of that which the professors of the
combined system are prepared to admit... They {the
professors of the combined system) teach articulation -
and lipreading as s mere accomplishment, devoting

hzlf an hour or an hour a day to it; by the German
method it is the sole medium of communication. The
children, under the Gerwan system, think in words;
under the French, or the combined system, they think

in signs... 1o be of use, the German system must be
taught most thoroughly in its integrity without inter—
mixture with the French system, We are not, however,
convinced that the French system can altogether be
dispensed with for pupils of an unusally low order of
intelligence. But each should be kept distinct; and,
in mercy and humanity to the child, the German system
should be used where it can.



A careful consideration of these facts led to the
inevitable conclusion that the superior position should
be given to the professor of the Berman system and we
selected the only applicant we had under the system -
the only gentleman, moreover we believe, available for
the purpose throughout this country... There were certain-
ly none amongst the candidates, excepting Mr van Asch,
whom we could have deemed ourselves Jjustified in
selecting... He has a thorough knowledge of the German
system, and the results, as witnessed by ourselves on
his pupils, are astonishing in the extreme... we
deem him very suitable for the position he will have
to occcupy. By his means the German system will take
firm root in New Zealand, and the French system, if
hereafter reguired, can be superadded with little cost
and inconvenience as occasion may arise. Had a
commitment been made with the French system, it would
have been difficult to replace it or amend it as has 9
proved to be the case in this country..(i.e. England)2

Vén Asch left England for New Zealand on the\"Sgottish
Prince” in late 1875, travelling via the Continent. The Newv
Zealand Government had contributed the sum of £10 towards van
Asch visiting some of the best deaf schools in Europe, to study
the latest methods and appliances in use. He also received full

30 with van Asch's

payment--for his expenses to New Zealand.
appointment the hopes of many for the provision of free education
for the deaf in a school funded completely by the central govefn—
ment were soon{ to become a ;eality.

In retrospect several Tactors combined to give New Zealand
a most aanntageous beginning in her attempts to provide special

educational facilities for a section of the New Zealand school

population.

29- AJHR-, 1879. H - l- Page 2 - 3-

30. These expenses amounted to £421. 1. 3.
AdHR., 1880, H - 1lA. Page 48.
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Firstly, in 1879, wheh New Zealand began to look for someone
to establish deaf education in this country there was s marked
upswing in support for the German (oral) method in England.
Although there were only two or three private schools (of which
van Asch was principal of one) using exclusively the oral method,
many advocates of the French {signing) method were attempting to
introduce some articulation and lipreading. A college for train-
ing teachers of the deaf in the oral method had also been

established under the aﬁspices of ir St.John Ackers, a stroﬁg
promoter of the system. Had New Zealand sought a teacher even a
few years earliser when the exclusive use of the Frénch system was
in vogue, the history of deaf educaticon in New Zealasnd could well
have been very different.

Secondly, van Asch when appointed was 43 years of age, and had
a family of seven children. He was well known in professional
circles -for his innovative-work. He was also ambitious, having
moved Trom his native Holland to attain prominence in a foreign
land. Not content merely to teach when he ventured to New
Zealand, van Asch also developed interests in ferming and commerce.
The reasons he applied for a position in New Zealand are not
known; perhaps he had reaohedba stage in his 1life when he sought
adventure; perhaps he Telt he had achieved all he could in Eng-—
land and he felt he could give his large family greatsr advantages
in a feraway land. Whetever the reason, it was fortuitous for
New Zealand that such an innovstive and mature educator applied
for the position.

Thirdly and perhaps most importantly, there was in New Zea-
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land a man who had sufficient insight, forcefulness and knowledge
concerning the education of the deaf, to demand that the govern-
mqnt not only provide funds so that 5EE deaf children could be
educated but also insist that the oral method be employed in the
school., William Rolleston, more than any other, cpuld therafore
be said to have shaped the beginnings of deaf education in this
country. His insistence on what he felt would be in the best
long term interests of the deaf was critically important. It is
to be doubted that prominent citizensvwould have thought of

. demanding anything more for the deaf than that they be housed

and taught by any method & teacher cared to employ.



CHAPTER 2

" The School is Founded

On his arrival in New Zealand van Asch was informed that a

property, known as Beach Glen, had been lsased at Sumner, Christ-

church, for the school he had been engaged to establish. The

previous owner, WMr C.L. Wiggins, had used the property as a

bays' boarding school. A prospectus had been issued by the

Secretary to the Education Depértmant, Mr John Hislop, on the -

4 February 1880. It set out the objects of the proposed

Institution for the Deaf and Dumb, namely:

ll

2

To train young deaf mutes (below 12 years, and in soms
cases over that age) to utter articulate sounds and to
read spoken language from the lips of their teacher.
To employ this acquired power of spesch as a means for
the instruction of the pupils « first, in the under-
standing and use of easy language, and in reading

and writing; and, at a more advanced stage, in

English composition, geography, history, arithmetric,
drawing, elementary science etc. The result of a
complete course of instruction, as herein indicated,
will in almost mll cases be to enable the pupil to read

-~with thorough-comprehension, and to hold oral

conversation with relatives, friends and even strangers.
To impart to the pupils a good moral training, and

to teach them habits of industry, with a view to the
increase of their own happiness, and to their becoming,
as Tar as is consistent with their natural defect,
useful members of socisty.

To render effectual assistance to children who, from
fever or other causes, have lost the sense of hearing,
and who would in consequence become wholly dumb,
Arrangements will be hereafter made, as far as
practicable, for affording to boys, before the complet-
ion of their course of instruction, an opportunity of
learning & trade or of acgquiring a practical acquaint-
ance with gardening and Tarming. Girls will receive
thorough instruction in household eccnomy, needlework,
2tcC.

AJHR., 1880 H~-IE, Page 1.
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Further information was supplied for prospective parents:

The pupils will board with the Dirsctor and his wife, and
will be under their care and dirscticn. Every pupil on
entering should be provided with a supply of clothing

for at least a haelf-year's wear. Every article should

be plainly marked with the owner's name. Each pupil is
also expsected to teke the following articles: Two dessert
forks, and one spoonj; six table napkins; two pairs of
twilled sheets; two bath towels; and four hand towels.

The charge for board, lodging and education is at the rate
of fifty pounds (£50) per annum, payable to the Director
half-yearly in advance.

The parents, guardians or friends of deaf-mutes within the
colony who are unable to pay the whole or any portion of
the cost of their residsnce at the Institution, are invited
to communicate with the Hon. the Minister of Education.2

On 10 Harch 1880 the school officially opened under the
direction of Gerrit van Asch. There were five pupils, this
number increasing to ten by June 1880, when the Director made his
first report teo the Minister of Education. In his report van
Asch briefly outlined his method of teaching his pupils to speak.
No record of his methods :appear to have survived., but it is
possible to piece together material from a variety of socurces
in order to form a comprehensive picture of those methods.

In a book published in London in 1863, van Asch has marked
in his own handwriting passages outlining the articulation method:

At the commencement...of his labours, the teacher himself

has to consider what a simple vocalised sound actually

is, as noted by a single letter (a); and he has to be

particular in understanding the nature of the vibrations

of the chordee vocales, or the vocal organs concerned in

the formation and production of this letter as a sound.

This accomplished, as regards this one, he has then to

familiarise himself in the same way with the other vowsls,

or simple sounds, e, i, o, u, taking care that the
external positions of the mouth etc. be as visiblse as

possible to his pupil, and that each sound be made with a

2. 1Ibid,



28

. 1880

t School

The Firs

Beach Glen.



- 29 =

slow and firm enunciation, without the slightest grimace.
If he is satisfied of the certainty of producing the same
sound by the sams action and position of the crgans concerned
in performing it in himself, he should then take a pupil
(an intelligent and confidant one always preferable], and
write upon a slate the first and simplest of sounds (a].
He should then call the child's attention to it, and

show him how he artificially utters it, repeating the illus-
tration sewral consecutive times. The child will undoubted-
ly imitate him, but the imitation probsbly will be in
motion only, and innocent of any degree of sound.

5till, as the child attempted it, he should be encoursg-
ed in the same manner as if he had successfully
accomplished it. The next thing is to make him

cognizant of sound being required - no easy matter, one
would imegine, seeing the deaf have no more idea

of actual sound than the blind have of positive colour.
But a teacher of the deaf is supposed to be aware that

his pupil, if unconscious of sound, is not insensible

to vibration. He should take the child's finger, and place
it on the thyroid prominence, or Adam's apple (where voice
commences ), of his own (the Teacher's) throat, and slowly
and firmly sound that letter (&) which he wishes to elicit
from the child. If this be repeated several times, so
much the better for the pupil's comprehension, for he

will be considerably perplexed by the first few lessons.
Wwhen the teacher is satisfied his pupil is sensible of the
vibration, he should guickly convey the child's finger

to the thyroid prominence of its own throat, direct
attention to the inflexion of the lips, and repeat the
utterancse-once moré.  If the sense of the vibration

(which is caused by the rush of air from the lungs

acting upon the cartilages of the trachea etc.) still
exist in the boy's finger, he will feel this vocalised
breath, imitate it in conseguence, and the desired

sound or letter of the alphabet will be elicited. A
sensible teacher, when this step has been accomplished,
would express himself to his pupil in an unrestrained
manner, and encourage him, even by some trifling present,
to continue the repetition of this same single sound

until it can be done instantly, and without labour or
fatigue. If the teacher finds his pupil possesses the
right materials — a clear tone of voice, intelligence .
etc. to work upon, he should then proceed to the

next of the simple sounds (e), a letter which the

child, by the same scrt of showing as before, will
perceive to be only a modification of the same voice,
through a differesnt position of the mouth, etc., in
forming it. Thus, in this simple manner, by the

same equally simple process, may each sound or vowel

be imparted to a child, till ewvery one can be audibly
articulated. And be it known, that to teach deaf and

dumb persons to artioculate words, is a process that re-
quired no particulasr talents, no long and special training,
but a very great deal of patience and kindness.
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Every step gained is a footing and help to the

next; therefore, when the difficulty of teaching the

vowel sounds has been surmpunted, the teacher

" should next endeavour to give his pupil a knowledge

of the powers of the consonants; or, as Dr. Watson
'Instructor' says,
several organs employed in their formation, withou
the addition of any distinct vocal scund.' With t
knowledge also acquired, he should then Jjoin these
consonants to the vowels, forming, by the connecti
syllables, or that elementary combination of words

's

'Those positions and actions of the

t
his

on,

which furnishes the storehouse of our vocal languzage,

thus:-
Sounds. Tall far fat fate e ae o ewho oo
a a a a e 1 o u w
b ba ba ba ba be bi bo bu bw
c ca ca ca .. ca - - cCo - -
d da da da ‘da de di do du dw
etc. etc. .
T a e i o u -
b " " " ab eb ib ob ub -
c T L u ac ec ic oc uc -
d " " " ad ed id od ud
etc. etc.

Also the prefix and affix of ch, gh, gn, ph, sh, t
etc., to the vowels, all of which must be taught i
same manner. The teachesr should daily exercise hi
pupil in these combinations of the vowels and tran
mutations of the tonsonants, until they have taken
firm root in the memory, and can be articulated at
sight, and without the slightest hesitation. From
syllables, the teacher should conduct his pupil to
names of objects, always resclving the latter into
former, according to the sound; until (like syllab
the formation of spoken words has become settled i
his mind, and he can orally read off any matter wi
out any such vicarious aid being reguired: thus-

Body, phonetically equal to bo-de
Head, " " had
Face, " " fas
Nose, " " noz
Eye, 13} " i

Lip, 1 1" 18[3
Book, " " bwk
5late, “ "

How
Haw

Are
Ar

do you do?

dw u dw?
you happy?
U  ha-pe?

slat

The great secret of success lies in a very small

compass,

a little attention

ae
by

dy

h, etc,
n the
s

S

a

simple
the
les)
n
th-

to the simple elements of
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" spoken language being all that is reguired. A teacher
(as Holder, Waellis, Breidwood and Watson had dong)

" has only to make himself thoroughly acquainted with

the nature of the various organs concerned in the
pronunciation or vocalisation of words, and which it

is impossible theoretically to describe, such as the
labials, or those letters formed by the lips~b,f,p,(ph),
v,w; dentals, or those formed by the testh-d,t,(th),s,
z,c, J; palatials, or those formed by the palate-c,g,
(ch),k,g,; the denti-palatial, that formed by the teeth
and palate, x; the aspirate,h; and the liguids, 1,m,n,
r. Articulation being one of those most tedious things
a deaf and dumb scholar has toc learn, the least im-
patience or ebullition of temper on the part of the
teacher materially militatés against his progress in it.
But if he be an intelligent scholar, with a good natural
tone (not noise) of the voice, and not discouraged, he
may succeed in uttering, audibly and distinctly, a
great number of words, and even sentences, in the

space of three or Four months' time.

It must, however be borne in mind by those dlroctWy

or 1nd1rect1y interested in the elemantary 1n5truct10n
of these children, that it must be done individually,
'so that to give each child a proper (daily) chance of
learning, no man of ordinary abilities should have

more than twelwve pupils in a class. He is unable to

do justice to more than that number at any time. In
teaching articulation he can, occasionally,teach them
collectively; but then (as vision travels in right lines),
no more should be assembled in the segment of a

circle,; of which ‘heis the centre, than those who can
distinctly-see his mouth; so that esach child is able to
repeat or write, mot a mot, the respective vocalised
words, composing the lesson. - If a child be daily
exercised in articulation during his continuance at-
school, or until his organs of speech have become
sufficiently pliable, there will be no danger of his ever
losing this invaluable auxiliary, the importance of
which he will the more and more appreciate when he
returns home, and has to mix with persons not con-
versant with his normal mimic language. '

An able and industricus teacher may make many

of his pupils competent, in time, to audibly articulate
any colloquial phrases, and to read aloud in a firm and
distinct enunciation from any book. It is in these
pupils that we find the tongue of the deaf and dumb
unloosed, and of whom we can say, with the Psalmist,
'Behold, they speak with their mouths.' Anxious parents
find language addressed to them by hitherto speech-
less children, in those endearing strains which filial
affection and sscret intuition so instinctively prompt
them to utter.

3. J. Hawkins,"The Deaf and Dumb" London. Longmans 1663
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In his first report to the Minister of Education, van Asch
explained that his most advanced pupils were able to audibly
enunciate words such as ba, bee, ﬁak, beef etc. As well they were
able to write and lipread. Five hours per day were.set aside For
instruction, the majority of that time being spent in endless
repetition of sounds and words.

Visitors began to joufney to Beach Glen to view the results
of van Asch's labours. Among the callers was a reporter from the

Lyttleton Times who reported that the system used involved:

1. Reading from the lips of the teacher.

2. Imitating the muscular movements and producing the
cohseguent sounds, '

3. ¥riting the sounds.

4. Reading them.

In his second report to the HMinister in 1881, van Asch
deweloped further aspects of his method:

Special regard is ... paid tc the choice of matter.
Sentences -are -carefully selected for their simplicity.

To make the matter clearer = if, for example, the object
'dog"' were under observation, the teacher's proceeding
might be somewhat thus: Pointing with an ingquiring face
to the dog as a whole, and then to the parts of its body,
he would ask, "What?" and the pupil would answer (in
words more or less distinct, of course), "a dog,” "eyes,"
Years, " "legs," "a back," "a tail," “hsir," ete. If, the
same course being pursued with other parts less prominent
to the sight, the pupil were to indicate by gesture, or
by the word 'no', that he was ignorant of the name, the
teacher would, after repeating the guestion, supply the
words "a skin," "a neck," "flesh,” "bone," "a back~bone,"
"ribs," "testh," "a tongue,"." a jaw," a Jawbone,"

alweys taking care that the names follow, not prscede,
the indication of the parts referred to. To an experienc—
ed teacher the task of pursuing the subject by further
explaining to the pupil "hearing," "sight," "feeling,"
etc., is very fascinating; but with a young class he

must restrain his own eagerness, and lead them on to
another esgually interesting and necessary, The dog might

4, Lyttleton Times, 5 May 1880.
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be a large one, and, if so, the teacher might, with a

special visw to a practical illustration, attempt to 1lift
the dog on to the table. The failure would undoubtedly
be sccompanied by roars of laughter, and the opportunity
ought to be seized by explaining to the children that,
in answer to the guestion how the dog is, we say "heavy,"
large", etc. In a similar way, other names denoting colour,
size, condition, etc. as black, white, long, sharp, quick,.
soft, hard, gentle, fierce, etc., may be elicited, and
sentences composed with the pupils thus: What? A dog. How?
" Bilackt The dog is black. What? A tail., How? lLong. The
tail is long. Tseth, white. The teeth are white, etc.
Further intellectual. exercises are: What is the dog doing?
Or simply, What doing? OStanding. Where? On the floor.
Under the table. The dog is lying under the table. And
again, with a view of giving a notion of words denoting time:
The dog is running now? No, will run after. The dog is
gating now? No, will eat this afternocon.
Having practised the pupils in noticing other obJjects in a
like manner, the master may write out on the blackboard
short descriptions, in which the pupils should assist, thus:
That is a dog. The dog is black. He is large end strong.
He has four legs. He can walk. He can run and Jjump also.
The dog has two eyes. He can see. He is looking now. He
has two sars. He can hear. The dog has a mouth and a tongue.
Can he talk? No, he cannot. He can*t talk, but he can bark,
stc., Whatever the subject matter under consideration may be
and whether the process of dealing with it be analytical or
synthetical, the means ought to _be simple, the manner cheesr—-
ful and the treatment thorough.5

From accounts of his methods it would appear that simple nouns
and verbs were not tsught in any planned way until the end of the
first year or beginning of the second year, after the basic sounds
and combinations of sounds had been mastered. Van Asch states:
The first year is ococupied by the teaching of articuletion pure
and simple, alphabet 1lip letters, and easy words and the
names of a few objects. At the end of four years they (the
children) would go through four of these books (word books)

containing lessons formerly prepareg by me and so changsd
as to be applicable to New Zealand;

5. AJHR., 1881, £8. Page 3.

6. Commission of Inguiry into the Management of the Sumner
Institution for Deaf=kutes. National Archives '
Le/1/1893/113. Page 57.
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Object lessons were often used to stimulate interest, eg.

a lesson on vwords beginning with 'b' would find van Asch with a
boat, a loaf of bread and a boot in his classroom fof demonstrat-
ion purposes. Words introduced were written into a word book.
Mime and drama were often employed to convey new ideaé and words,
As the students advanced in their studies, qdesfion and answer
sessions were used to extend the range of language of the
children. |

Van Asch'sAefforts were obviously appreciated by parenté and
professionals alike; The Inspector-General, Rev. W.dJ. Habens, in
particular, paid four yisits within ten months and praiéed Qan
Asch as a teacher with "ability of a high order."’ Wr J.H.Pope,
(Inspector of Native Schools 1880-1504) acfing on instructions
from the Inspector-General, also visited the school on 13 June
1881. 1In his report he stated:

One cannot but éegard the results achieved here as a

masterdece of the teacher's art. The ordinary teacher

merely does the best that can be done with the

materials ready to his hand, but he who succeeds in

teaching the deaf-mute to utter and understand speech

is in the truest sense of the word, an artigt. . He does

not merely combine skillfully: he creates.

By the beginning of 1881 t@enty—one pupils, ranging in age
from six years to niheteén years had enrolled at the Deaf and Dumb
Institution. A visiting medicel officer, Dr. H. H. Prins, was
appointed to report on the health and management of the institut-

ion. As well, a lady assistant-teacher was engaged to assist with

the teaching, to help Mrs van Asch with the training of the girls

7. AJHR., 188l. E8, Page 4
8. Ibid. Page 5.
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in domestic economy and to supervise the children in one of the
residences. The salary received for this position amounted to
£11.5.0. thz director's salary being maintained at EééD. The
total expenditure on the institution for its first full year of
operation amounted to £1,509.6.0. Parents contributed as their
circumstences allowed. A total of £263.8.8 was recoversd from
this source in the first year.

As the number of admissions rose, problems surfaced which
required administrative decisions. While numbers remained small,
and all were at the beginning of their education; classification
of pupils posed few problems. By 1882, however there was
EOnsiderable disparity in the attainment of the twenty-four pupils
at Sumner and van Asch decided to divide the pupils into five
ability groups. These groups were taught by wvan Asch and his
assistant teacher. It was obvious to van Asch that further staff
were required te cater for individual needs. W#while hearing child-
ren were being educated in large numbers, using similar material
irrespective of ability, van Asch was advocating a concept many
yvears ahead of his time. Also ahead of their time were his ideas
on deductive reascning in the area of Socisl Studies., He saw the
children's Jjourneys home at holiday time as excelleht opportunities
for the pupils to build up infaormation sbout the world around them,
Using this information, the oldsr children were expected to be able

to deduce further information and so enlarge their knowledge;

By learning the geography of this colony I do not mean that
the deaf child should be taught how to enumerate and point out
on a map the names of rivers, capes,scunds,mountain peaks,
etc., but rather that he should be assisted in systematising
what he himself has seen of theé country's surfaces and the
pecples doings; that he should be so
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instructed as to be thoroughly clear wﬁat rivers, seas,

plains, mountains, bush, harbours, railways, towns,

villages, breakwaters, offices, steamboats and telegraphs
are, and to be able to give examples from one's own
knowledge, where they are and their use, so that it is

safe to teach him by induction, the idea of others which

he has not seen.

Always consclous of his professional isolatioﬁ Vaﬁ Asch
endeavoured to keep abreast of latest developmenfs through corres-
pondence with his contemporories in Britain and on the continent,
and through subscriptions to publications such as "Ofgan der
Taubstummen Anstaitenlin Deutschland", a German périodical. He
enclosed the report of an important conference on the deaf (The
Milan Conference held between 6-11 September 1880) with his
third annual report to the Minister of Education. The conference
declared the oral method to be superior in all respects to the
sign method for the education and instruction of the deaf and
dumb, Not only was the oral methodkseen as superior, but the
simultanecus use of speech and signs was seen to be detrimental
to the acquisition of speech lipreading and to the acquisition
of Zdeas. The most favourable age for admitting a deaf child to
school weas declared to‘be between eight and ten years. At least
seven years of education was seen as desirable fbr the deaf child.
The maximum number of day children who could - be taught by one
teacher using the dral method was deemed to be ten children. The
‘ congress, endorsing as it did van Asch's own views on ths educat-
ion of the deaf, was widely reported by him.

By 1883 the roll at Sumner had increased to thirty-one

pupils., Two assistant teachers were employed, but van Asch

9. AdJHB., 1882. E4. Page 1.
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- considered this inadequate, quoting the Milan Conference declara-
tions to'supporf his case for a further assistant. Not content
however, to focus all his attention on the thirty-one pupils
enrolled, van Asch lamented the fact that there were more deaf
children in the colony than those receiving the benefits of an
oral education. Accordiné to Census figures taken in 1881
(Appendix B) there was a total of seventy-two children under the
age of twenty yesrs - many nicre than the number enrclled at
Sumner. Lack of funds could hot have prevented the parents of
these children from seeking education. Although the government
charged £40 per year, this fee was more éften than not reduced or
waived altogether, so that all who sought help wefe admitted to
the institution, whafever their circumstances, One can only
suppose that, aparf from very remote areas where there was no
bknowledge of the institution, those not admitted were withheld
by parents unwilling to part with their handicapped chilﬁren;
Undoubtedly there wers many (perhaps as many as half tHe deaf
children in the colony) not being educatéd by van Asch. The
numbers of QEaf'children entering the institution at Sumner how-
ever began to present van Asch with a further problem. Accommo-—
dation became taxed to the limit. Up until 1884 three detached
houses had‘been used for accommodation. A sepafate schoolroom
was also used. In 1885 it was found necessary to rent a fourth
house. Leasss on the goriginal three houses were due to gxpire in
1886, Van Asch urged the authorities to find more suitable
accommodation faor the expanding.school.

At about this tims, the gentleman who had leased Beach Glen

to the BGovernment (Wr C.L.Wiggins) offered to lease larger
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- premises known as "Sumner College". The lease wasAsetffor a
period of five‘years at a rental of £360 per annum: Van Asch

was not altogethef happy with the‘prospect of crowding iarge
numbers of deaf children of both sexes under one roof, but lack
of suitable alternatives forced him to waivé; objections. On
many occasions he had expressed a wish that the Government
purchase land and buildings closer to Christchurch so that pupils
could be closer to factories, and thereby have an opportunity to
learn trades. The Bovernment had decided to buy land at Riccarton
but rescinded this proposal in 1885. yiith the leasing of "Sumner
College" van Asch appears to have accepted the inevitable fact
that his future was to be in the Sumner Valley.

On 1 January 1886 all the girls and the small boys moved into
Sumner College. Twelve of the older boys and two assistant
masters continued to occupy a house some distance away. This
arrangement was later reversed and by 1892 the girls had returnéd
to Beach Glen, alifthefboys having moved to Sumner College (later
to be renamed Boys' House). Sumner College was a five year old
two‘storied building; containing two bathrooms, ssvanteen bedr
rooms, a dining room, four sitting rooms, four schoolrooms and a
kitchen area.. Surrogunding the college was 5.5 hectares of land.
3.2 hectares of the land was attached to the Instifution préper.
Thers were also some roads included in the land leased by the
Government. In addition, van Asch himself rented privately fram
Mr Wiggins approximately 2 hectares.

Vith the guestion of accommodation resolved; van_ Asch turned
his attention to educaticnal problems surfacing in the school.

0f particular concern was the increasing number of children with
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below average mental capacity enroiling at the Sumner Institut-
ion. Most were giQen a trial. Van Asch seems sensitive to their
plight when he writes in 1887:

In the case of the two or three children in the instit-
ution whose mental capacity is much below the average it
is impossible to get more than a fair result, but the
. training should, for all that, not be regarded as of
1ittle value to them, for the psrsonal and careful
attention which they, with the rest, daily receive has
a most humanising effect upon their whole being.
Appropriate traiming sests in vibration the mechanism
of such children's torpid minds, strengthens and directs
their will, and assuredly saves them from a life-long
condition of utter ignorance and melancholy stupor. But
for such a process of mental exercise their beihg trained
to perform any kind of bodily labour would be much more
difficult, if not altogether hopeless. The teaching of
very slow children, in a young institution like ours,
has other advantages not to be forgotten. It involves
increased care and self-control -on the part of the
yvoung teachers. It affords them special opportunities to
test their own teaching-powers, and makes them observant
as to individual peculiarities. By having dull mutes in
a class the master is forced to try various ways of
improving them, and on some occasions, with distinct
advantage to himself, discovers that want of success may
be as much the result of his own ignorance or haste as 10
of the tardy and peculiar nature of the child's intellect.

A further trend was the increasing number of pupils who had
lost their hearing after first acquiring speech. Van Asch asked:
"Can it be that our changeable climate is scmewhat severe on the

1l He pelieved this to be the case, being even

organ of hearing?"
more convinced in 1887 than he was in 1880 when he had first re-
ferred to it in his report to the Minister of Education. One

hundred years later we accept that freguent virus attacks causing

hlockages in the eustachian tube (between the ear and the nose)

10, AJHR. | 1887. E4. Page 1
11. Ibid.




40

build up pressure on the eardrum CaUéing it to rupture. Frequent
ruptures of this nature often cause impaired.heéring: By 1892
van Asch was ablé to outline in éfeafer detail his fin&ings in’
this area. Using’éksimple Formulaf'he showed that of the forty-
one pupils on the rpoll, fifteen had actually at least half their’
hearing, twelve had some degree of hearing, and fhe remaining
fourteen wsre totally deaf. (Appendix G). This large'percentage
of partially deaf children was not peculiar to New Zealand but
could be found in most deaf-mute schools in countriés with a damp
or vafiable climate%z Today it is acknowledged that there are two
types of deafness: conductive deafness (i.e. some mechanical
block in the hearing path) and perceptive or nerve deafness (i.e.
damage or failure to dewlop of the tissues of the'organ D%
Conti). Conductive deafness may be caused by wax in the ear canal,
fluid in the middle ear, inflammation or abscess in the ear
(otitis media), perforation of the eardrum, scarring or adhes-—
ions 6r new bone formation, so that movement in the ear is res—
trictedf Many partially deaf pupils (such as those referred to'by_
van Asch) suffered from conductive deafness. Pe;cepfive deafness,
on the other hand, is caused by the failure to develop the organ
of Conti (or auditory nerve) due to hereditry causes, damége from
the rubella virus or damagé to the auditory nerpe by meningitis.
The observations of van Asch in this area of causation indicates
his perceptiveness in matters relating to deafness.

In 1886 a report on state education in Great Britain, France,-
Switzerland, Italy, Germany, Belgium and the United States of

Amsrica, including a special report on deaf-mute instruction was

presented to parliament. The report, undertaken by R.Laishley,

12. AJHR., 1893. E - 4, Page 2
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made several suggestions on ways to improye deaf education in
New ZealandilBCompulsofy education for the.deéf was seen as
essentialt' It was also suggested'thét the central boarding-échodly
ét'Sumner.be closed and mixed day schools using the pure oral
method be established in each large centre of population, which
could contribute six deaf-mute pupils. These day schools would
be Qnder the same foof as the ordinary school but in a ssparate
room. FEach class should have a specially trainzd female teécher
and when the numbef of pupils‘reached ten, an assistant would be
appointed. Where the parehts of a child did not reside iﬁ such a
Céntre of éopulation arrangements should be made to obtain board,
‘at & suitable privete home where no othér deaf-mute resided. If
this was not possible the teachef could receive the pupil in her
own home and be‘given an allowance for board. To oversee the
various classes around the country, a competent expert, such as
Mr van Asch,: should be engaged to act as superintendent of the
network of day schools, using his time to trein teachers, visit .
schools, examine and in5pectlclasses and report regularly tb the
Minister of Education. In order to implement the scheme it was
suggested that in the first instance, a group of specially
trained teachers be brought out from England. The programme to be
followed at these schools would be similar to that at Sumner, but
drill and gymnastics would also be taught and kindergarten
exercises would be given to young children. It was felt thet as
far as was practical, general education provision should be adopt-
ed with regerd to religiocus instruction, medical supervision,
protection of children, local government teachers, subjects of

instruction, scholarships and certificates of proficiency, and

13. Laishley, R. Report upon State Education in Great Britain...
including a special report on deaf-mute instruction. (N.Z.)e
Parliament Journels. Appendix to the Journals E.12, 1886 ).
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holidays and recesses. 0Overall it was felt that it would be of
great benefit toc the deaf children if they could practise speech
with normal peqple and live in a normal environment rather than in
an:institution. Further, it would go some way to reducing the
very large cost associated with such an iﬁstitution - the educat-
ion of each pupil costing approximately £86.4.1 in 1886 with only
£9.é.5 on average being recovered from the family. Had these very
far reaching measures been adopted the course of deaf education in
New Zsaland may well have been very different. The report evidently
found no favour with van Asch, for it was not implemented and none
of the suggestions were acted upon in the wake of the report.

In matters relating to tﬁe management of the institution
however, van Asch began to experience problems. Each year the
expenditure of the schocl had risen sharply until in 18885 van
Asch's salary and his payment from the Government for the board
of pupils were suddenly reduced without official explanation.l4
The great expense of this institution (which reached £3533.0.3 in
1890) was questianed‘in parliament.lSA'!period of retrenchment
was being experienced by other branches of the Education Depart-
menf, and the use of large sums of money to educate a small number
of pupils (42 in 1890) was criticised by those who wanted a

gréater share of the education vote.l6

14. AJHR., 1889, E - 4, Page 1.

15, . NZPD., 1880, Vclume 65, Page 442.

16. A.G. Butchers, Education in New Zealand. Dunedin, Coulls,
Somerville, wilkie, 1532, Page 79.
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It was not only from butside the institution that ouestions
about van Asch's management were asked. Within the institution,
increasing disquiet was felt with the administratiqn of deaf
edﬁcation. On 14 July 1892 van.Asch discovered that definite
charges were to be”laid asgainst him by a teachér'at the schoo},

Mr Herbert Edwin Crofts. The charges related to financial mis—
management, foroing students to do menial tasks and harsh discip-
line. Although the court did not uphold these charges, finding

in favour of the diractor,l7 a DepartmEAt of Education Commission
of Inquiry was convened to investigate all aspects of the conduct.
of the school.l8 The Commissioners appointed, Herbert William
Brabant, resident magistrate, and J. Veel Colbourne-Veel M.A.
secretary to the Education Board of Norfh Canterbury met at the
School for Deaf-dMutes from 25 October to 4 November 1852, In all,
five mein -charges had beénﬁmade against-van--Asch, namely:

1. That the.Director..of the institution and his daughter

had received privats pupils without the sanction of the
Education Dspartment.

2. That the boys in the institution were employed to do
farm work and other work for the Director's private
benefit and that far more attention was paid to the
house and garden than to their educstion. As well, the
boys were worksd too hard. :

3. That the Director contracted with the Government for the
board of the children end that he had at times supplied
improper food,

4. That no provision was made for teaching trades despite
the fact that the prospectus of 1880 had listed this as
an object of the institution.

5. That while the total to the Government for each

17. AJHR., 1892, £ - 4A, Page 1.

18. NZPD., 1892, Volume 78, Page 263.



45

pupil was about £80 per annum, no commensurate results
were obtained for the large expenditure incurred.

On the first charge van Asch did not deny that he had private
pqpils. Yost of these private pupils lived at van Asch'é house,
receiving extra attention. For this the pupils' parents paid
between £20 and £éO extra per annum, Some of these private pupils
were taught at timss by van Asch's two daughters, Miss Annie van
Asch, and Wiss Cstherine van Asch. In all, van Asch received
£180 over and above his salary of £600. He argusd that he thought
he was entitled to enter into such arrangements with private
pupils. It was the gpinion of the Commission however, that the
system of taking private pupils was radically wrong and should be
discontinued immediately. It was felt to be incongrucus that he
should accept payment from the Government for the training of
deaf children and also receive direct remuneration from parents.

On the second charge it was not found that the boys were
worked too hard. Although it was felt that some tasks were not
suitable for the boys to undertake, sg. housework such as scrub-—
ing floors and washiné clothes, the Commission felt that much mofe
attention could, in fTact, be given to the gardening and farming
operations ~ the garden, in psrticular, showing that no great
amount of care had been bestowed on it. It was also recommendad
that the future employment of the boys, both in and out of schocl,
should be governed by regulations drawn up by the Education
Department.

As to the third charge; that of allegedly supplying improper
food, it was found that, for a time in 1891, salted mutton from

van Asch's own Tarm (a property at Lincoln supervised by his son)
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was a staple part of the diet. Complaints were made by the
teachers about the lack of variety of meat and the lack of
sufficient vegetables. Van Asch however, had by the time of the
Cdmmission of Inguiry in 1892, given notice that he no longer
wished to contract for the board of the pupils, and tﬁa Governmzant
had to accept his notiece to relinguish this task. O0One of the
assistant teachers, Mr Ted Stevens (later to become the second
director) had éomplained about the food and spoken to WMr Crofts,
"with a view to (Crofts) taking him as a boardef into (his)
private home."l9 Stevens was in a difficult position at the
inguiry as he was courting van Asch's third daughtsr, Elsie.
Newvertheless he spoke up about lack of variety of the food and
his obJjections to having been served salted mufton over a period
of several weeks,

The fourth charge was that no attempt had been made to teach
trades, even though this had been an objective laid down in the
prospectus. To be fair, van Asch lamented, on numerous cccasions,
the fact that he had no facilities to teach trades. However, he
felt that his first duty was to teach the children to speak, not to
teach them a trade, He had refused to allow a boy to 1eafn milk—
ing on the grounds that & learner practising on his cow might
injure the cow. The Commission strongly recommended that a site
be chosen for & permanent school near a large town or railway
station sc that trades could be learnt. Farming should alsc be

taught on land attached to the schocl. Birls should be taught

19, Commission of Inquiry into the Management of the
Sumner Institution for Deaf-Mutes. National Archives
Le/1/1893/113. Page 59.



47

2 el £ Dty

v

A Language Lesson: Gerrit van Asch teaches the sound 'bf
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sewing, cutting out, cooking and laundry work.

The main chargs against van Asch was that ’no commensurate
results have. been obtained for the large expenditura on the
institution amounting to about £80 per annum for each Child."20
Whilst the commission felt that the amount of £80 was large, it
wes also of the opinionthat the cost per head of a boarding
school education must be more than in the case of an grdinary
scheol. That some parents of means were prepared to pay even
more than £80 to send theif children overseas {eg. to Melbourne
to a school using the manual method) éuggested to the Commission
that those parenﬁs must consider the education worth the money.
The Commissioners felt howgver, that by careful managemsnt it
would be possible to reduce the cost per head. This question of
results obtained however, was. taken by the Commissiocners to
encompass a far wider concept - that of the ability of the Direct-
or, the guality of the education and the management of the school
generally.

As to the director's competency and the education given at
the institution the commiésioners were.of two minds on these
important issues. Whilst they found parents grateful for the
benefits gained by their deaf children, the commissioners them—
selves were not so anthusiéstic about the standsrd of the child-

ren's education. They found some of the children very

difficult to understand when one was unaccustomed to the speech

of the deaf, After hearing all the svidence they exprassed the

20. Report on School for Deaf-Wutes,
AJHR., 1883. E = 4A. Page 2.
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thought that they may have expected too much, bﬁt were still not
satisfied that as much was being done by the tea;hers, in the
area of articulation, as was possible. ThebCommission was not
aiona in its uneasiness about the standard of articulation. As
early as 1885 W.J. Habens (Inspector-Gensral) had expressed
resefvatiens about the standard of articulationvbéing achieved.zl
If must be remembered that much was expected of van Asch at a timé
when he was constantly being called upon to defend his methods.
He was however, a very highly paid public servant with the
reputation of being an expert in his field. Without modsern
amplification egquipment van Asch's task would have been sxtrems-—
ly difficult, Van Asch himself was foréed to state during the
inguiry, "It is impossible to meke deaf children articulate aé
clearly as hearing children can. That is a physical impossibilt??"
Overall the Commission expressed itself_reasonably satisfied
with the education offered at the institution. 7Tﬁé§ were not how-
ever, at all satisfied with the general management of the enter-
prise. It was found that no proper record had ever been kept of
admissions and discharges, of parentage of the chidren, address;
state of health, promotion from class to class, or ressons for
promotion. The main body of thé register supplied had never been
used although some rough incomplete notes had been made in an
index. No progress records were kept of pupils. Arrangements

made by van Asch for the supervision of pupils were guestioned,

21. AJHR., 1885. E — 4, Page 4

22. Commission of Inquiry. Pege 74.
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A Science Lesson

taken by Mr Stevens, 1502
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eg. a young female waé in charge of the main building, Sumner
Collegs, at night and this was thought to be a most unsuitable
-arrangsment. |

In dealing with the technical and practical education of
the childr=n, the Commission found that these hgd.not been
sufficiently attended to. It was pointed out that the Govern-

- ment had Qndartaken to give this type.of education and it was

felf that van Asch should determine the occupational interests

and capabilities of each child and act accordingly. It was also
felt that drill, gymnastics and ordinary games should be taught

to the children. On balahce therefore, the Goﬁmiésion was critic—
al of the education available at the Institution for Deaf-lutes,
although it conceded that the task éf teaching deaf-mutes was a
mogst difficult one.

As an innovator van Asch had given satisfaction but it was
in the area of administration that problems arose. Crofts (the
teacher who had first complained to the department about the
educaticn bsing offered at Sumner) was an experienced teacher by
the time he was asked to leave Sumner by van Asch in 1892. He
had started teaching at the institution in 1884; one year before
John Charles Allen, who had been promoted to Tirst assistant
ahead of Crofts (even though Crofts had received a higher salary
than Allan and had been in charge during van Asch's frequent
absences from the school). Crofts had visited leading institut—
ions overseas in 1888 in an endeavour to further his knowledge of
deaf education. He was praised by van Asch in 1886 for his co-

operation and willingness to promote the welfare of pupils in
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every way. During the Commission of Inguiry, Crofts had report-
ed how he had been asked to give evidence in England before the
Royal Commission on Blind, Deaf and Dumb, concerning education of
the deaf in New Zesaland. The svidence he gave was sent to New
Zealand and completely revised by van Asch. Wwhen he (Crofts) had
offered suggestions tc van Asch during his.later.teaching years
he reported he had been told to "mind his own business®. The
possibility of professional Jjealousy on van Asch's part canndt

be deniad; Again, persobmal animosity by Crofts in being passed
over for promotion was evident. Van Asch's position as director
was a most favourable one in all respacts, Even world authorities
such as Mr St John Ackers (of London) had reportedly commented
that "They would like to be in (van Asch's) shoes® .22 According-
ly van Asch had everything to lose if it were shown that he had
been professionally negligent.. The fact that he received up to
£180 in total for private boarders each year over-and above his
handsome salary of £600 and that his. own farm had supplied the
salted beef complained of, could have been most damaging to his
credibility. His skill as an educator however, overcams the
potentially damaging predicament he found himself in.

Following the inquiry appiications were called for a stew—
ard and matron to control tﬁe boarding establishmant. In January
1893 Heﬁry Buttle, a fermer Trom Waikato and his wife were
appointed. Mrs Buttle had tgught at Sumner for two years from

1882 ~ 1884 before her marriage. Relieved of all but educatiocnal

23. Commission of Inouiry, Page 67.
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duties van Asch was now able to concentrate his attention on the
task of educating the growing number of deaf-mutes — by 1855 the
number having reached 45,

School began for these children at 9 o'clock continuing
through until d.dem. with a break for iunch from 12-2.00pm. On
Hednesday afternoons the boys did gardening and the girls sewing.
On Thursday-afternoons some of the older children did drawing.
After school they played marbles, football or tennis. Sometimes
a skipping rope was made of flax. A magic lantern wasvused on
several occasions. ‘Long walks were pften taken. Cricket was
" thought to be too dangercus for deaf children. The children in
1892 were divided intc ability groups and takén by the teachers
in rotatién. Each feacher took a room containing two classses for
cne week, then moved to the next room to take eacﬁ classroom in
succession. 0One can- only wonder at the rational bshind such a
curious-system, but itwas still in vague, with some modifications
in 1897. Occasionally van Asch took one of these classes in
rotation. From 1880 - 1889 he had taught some of the children in
the schdol,Abut from 1850 onwards he reduced the numbzsr of hours
he taught in the olaésroom - spending his time supervising
teachers (of which there were four in number - Allan, Crofts,
Stevens‘and Miss van Asch). It had been alleged by Crofts at the
Commission of Inquiry that according to rescords kept by him, van
Asch was away from the school altogether for a total of 110 hours
out of a period of 270 hours. Be this as it may (and no direct
reference was made to this allegation in the Commission's report)

van Asch was interested in the education of the younger children,
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often taking the beginners for articulation exercises. One
difficulty with van Asch's arrangement of classes was that during
one wesk a teachsr might have séven children in her class; and the
next week as many as eighteen children. Whilst iip-reading was
taught the whole time, lessons were also given in writing,
reading, arithmetric, geography, elementary science and drawing.
Drill and calisthenics wers intrﬁduced in 1897. Technical educat-
ion, consisting of gardening, milking cows, sewing and elementary
- woodwork were begun after the Inguiry., Scripture lessons,
published by the American Society for the Deaf and Dumb were also
given. On 5undéy§ the children went for walks or,read.24 Trips
were also taken to such places as the Agricultural Show and
Lyttleton Harbour. A six week holiday was taken at Christmas and
two weeks were taken during the winter. Van Asch preferred to
have all new admissions arrive at. the beginning of the year so
that all could be taken through the same exercises for the first
year. The emphasis moved from articulation exsrcises to language
acquistion in the second year.

Whilst many viéitors came to view the work at the institut-
ion, only the Inspector-General or his appointed representative
were permittea to enter the classrocom as of right. There was no
local superintendent or suthority above van Asch. All othef
visitors, including parents, were shown over the institution and

then sllowed to observe the method used via a demonstrstion in a

24. A copy of theBraphic® was available, for example.
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front room set asids for this purpose.25
Pupil nunbers continued to climb gradually.during the

1890's although van Asch often lamented the fact that childreﬁv
were admitted too late, or not admitted at all, He was also
critical of parents who withdrew their children before the child
‘had benefitted fully from the training availeble. Commenting on a

parent who had kept a fourteen ysar old at home against van
Asch's wishes, He complained, "the combined efforts of the State
and<thé‘uschooi may be defeated by such unwise acts on the part of
the parenta"26 He believed the younger children should be
separated from the older ones, so that the younger‘children would
be less influenced by the older ones and so the older onés could

live with normal families.

When time permitted van Asch visited families with young
deaf children to advise them on the handling of their children.
His advice was to teamch the child to walk upright, to run and hop,
to throw and catch a ball, to lace up a boot, carry a glass of
water etc. As well the deaf child should be sncouraged to blow

" have .
up & paper bag or a bladder and to?access to a slate and pencil,
It was often found by van Asch that young deaf children were over—
protected - a situation he viewed disapprovingly.

A deaf child of four, five or six years of age cught to be

at play as much as possible in the open air. He ought to be

looking at milking, at gardening, at operations in the work-

shop, in the kitchen, in the wash-house etc. He should be
allowed to pull a flower, feed the fowls, handle a duster

25. Commission of Inguiry, Page 7/8.

26. AJHR., 1885, E - 4. Page 2.
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or a brush, bring téols, wash his face and hands - in short

he ought to be treated as an ordinary child of sense; for

be it remembered, instead of getting knowledge through

hearing cother people talk, sing or reed, his only source

of acquiring a smattering of information is by watching

and imitating the sensible action of others.27

Even after the turn of the century much public ignorance
and suspicion surrounded the deaf and their needs. -Van Asch
chided antiguated medical practitioners who. encouraged families
to hold out false hopes with regard to the eventual recovery of
the deaf child's hearing. These men tended to encourage the
children to go to the local village school rather than the
Institution for Deaf-Mutes. Only after the child‘had experienced
repeated feilurs were they sént to van Asch. Many\of these child-
ren were what van Asch termed "dull hesrers® - children who had
some residual hearing. They usually made Tavourable preogress at
Sumner,. especially if they were of average or above average
intelligence.- - By 1904 he had devised a scheme whereby six of the
dull hearers were bosrded out with families sc that they could
converse regularly with hearing people. He felt this development
pointed thé way for the development at some time in the future of
day schools for the deaf in the three other main centres of
New Zealand.

Of great delight and satisfaction to van Asch were the
visits of old pupils to the school. On his staff he had a woman

specially directed to correspond with the old pupils, a service

greatly asppreciated by the pupils., In 1580 van Asch sent out

27. AJHR., 1895, E ~ 4. Page 3.
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questionaires to the parents of ex—pupils in crder to ascertain

g . w %% . . .
the employment they had gained and how? ey had fitted into society.
Most parents expressed satisfaction with the education resceived. A
fvériety of Jjobs were being undertaken by the ex~pupils - garden-
ing, fishing, farming, housekeeping being 'the most common. OQOther
ex-pupils howewr, had gained employment as blacksmiths, dress—
makers, shoemakefs, tailors, linotypists, carpenters, cebinet-
makers and Jjewellers. Van Asch advised the parents and friends
of these children to speak to them constantly and to provide
books and newspapers in order to enrich their lives. It sesmed
that although there was little trade training, the education et
Sumier was offering the children opportunities to find a place
for themselves as self-supporting members of the community.

By 1898 there were five teachers as well as van Asch at the
school.  Two of these tsachers were uncertificated and three were
certificated (having taught for five years under van Asch and
shown themselves compstent teachers of articulation). The work
was often found to be arducus by applicants for positions. As
well, those trained at Sumner could not move into other branches
of education. Van Asch realised the demands made on his tsachers
when he wrote:

The difficulties of the teacher of deaf-mutes are too great

and toco menifold, his work too special and too intellect-

val, and his task too noble and too gigantic (to be reward-
ed by his salary). His chief reward must flow from a deeper
end purer source. The pleasing looks of his pupils, their
innocent expressions of admiration for his zeal and power,
their gratitude for his sympathy, their apprezcistion of his
tact and talent to enter into their inward life — these are

the real rewards; these are the substances which, in kind,
repay him better than either gold or economics.Z28

28. AJHR., 1B98, E - 4, Page 2.
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He referred particularly to two teachers of merit, Mr Stsvens
(later to become his son-in-law and the second director) and Mr
Allan, commending them for their great success in the art of teach-
iﬁg and training the deaf children and encouraging them to perse-
vere in the.studx of the "deeply-hidden misfortqne of deaf-
mutism.29 Six months later however, he dismissed Allan, his most
experienced teacher. Allan had begun teaching in 1885 and with
thirteen years of experience, he was van Asch's 1pngest serving
staff member. Despite having fewer years of service, he had been
promoted ahead of Crofts in 1892. Although no reason for Allan's
dismissal has been found, on 19 April 1899 van Asch attacked
statements made by people implying that énly the bright and intell-
igan£ applicants were admitted. Possibly Allan had been one of
these critics. The vacancy created by his departure was filled
by van Asch's son, Henry, then twenty-one years of age. OQOver the
years all of van Asch's daughters — Emmeline, Catherine, Elsie
and Annie - had taught at the school for varying lengths of time.-
Emmeline, the only daughter to remain unmarried, retired in 1906,
haQing‘taught for a period of seventeen years.

By 1859 vaﬁ Asch had reached the age of sixty-three years -
his whole professional life having bsen spent in the teaching of
deéf—mutes. In many respects he compared the work “"to the pushing

and dragging of a heavy load on an upward grade".BG Two important

29. Ibid,

30. AJHR., 1901, E - 4, Page 2.
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developments were still ahead of van Asch however - an increase
in pupil numbers due to compulspory education Fér the deaf, and
the construction of a large new building to house the school. In
1902 the Sumner Institution experiénced a large influx of pupils
dus to the compulsory clause in the "School Attendance Act 1901931
This clause compelled parents to send their deaf childrsn tova
school for deaf-mutes.

In order to cope with the increased roll, plans were drawn
up for a new large brick building to accommodate'EhB children.
A site of about four hectares at Riccarton had been purchased in
189D but the decision to move to the site was indefinitely post-
poned the following year. In 1899 Boys' House (formerly known
as Sumner College) was purchased by the Government together with
five hectares of land. Up until this stage it had been leased.
As well, additional land adJjoining Boys' House wés purdhased,
bringing the total land area to seven hectares. The sum of
£4,933,6.3 was paid for the land and bulldings. An epidemic of

diptheria at the school in the first half of 1899 pointed to the

31. Clause 21: (1) Schoocl attendance Act 1501. It shall be
the duty of the parent of any blind or deaf child be-
tween the agss of 7 and 16 to provide efficient and
suitable education for such child,

(2) If the parent of such child is unable tc do so
{provide education themselves) he shall give notice to
the Minister of his inebility, and therzafter shall send
the child to such institution for the education of blind
or deaf children as the Minister may direct, and shall
contribute to the cost of the maintenance and education
thereat of the child as may be agreed betwesen such
parent and the Minister.
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urgent need for new accommodation when faulty drainage was held
responsible for causing the epidemic. Boarding facilities were
taxed to the limit and any sickness had swept rapidly through the
school over the years. (Appendix D). A new building was desper—
ately needed on a high site, less prone to flooding and with
better drainage. Van Asch was consulted regarding the plans.
Five classrooms were to be built on the second floof to give air
and light for lipreading. A girls' wing {and a boys' wing built
later) were separated by the director's office and accommodation.
Because of.the fire danger the building was to be constructed of
brick with Oamaru stone facings. The Tirst stage (the'girls'
wing and the director's affiﬁe and accommodation) was built at

a cost of £14,604. The Main Building , as this impressive struct-
ure became known, was first occupied in February 1906. After
labouring in leased accommodation for twenty—six yearsﬂvan Asch
was robbed of the opportunity-to enjoy the impressive gquarters
built for the director. 0On 21 September 1905 he wrote to the
Minister of Education informing him of his wish to retire on 31
flarch 1906. 1I11 health during 1905 had forced the decision upon
him, While the girls moved from Beach Blen to their new dormit-
ories in the Main Building at the beginning of 1906, van Asch and
his Tamily moved to a two-storised house in Sumner which was to be
his retirement home, In a letter to his son Gerrit, dated 4
February 1906, van Asch describes the "chaos and discomfort of the

32

removal”. Beach Glen had been his home for 26 years.

32. Gerrit van Asch (sn)/CGerrit van Asch (in) 4 February
1906. (Copy in possession of writer).
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The Main Building 1904.
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On 31 March, four months before his seventieth bifthday,
Gerrit van Asch retired as Director of the School for Deaf-Mutes.
He had taught deaf children for a period of fifty—two yeérs,
héving introduced the oral method into both England and New
Zealand. 'he Inspector—-General of Schools (Mr G. Hogben) wrote

in his annual report to Parliament: B
It is twenty-six years since the institution was opened,
with Mr van Asch in charge. During that tims he has
laboured assiduously and faithfully in the work of the
institution, which is to render fit for ordinary socciety
a whole community of unfortunate persons who, however
great their natural ability, would, without skilled
instruction, be guite undewveloped mentally. fthe colony
was specially fortunate in having secured at the
outset an expert who has not only done first-class work
himself, but has trained a staff of teachers capable
of carrying on the work so well begun. Mr van Asch's
influence Tor good over his pupils did not end with
the lessons in the classroom, or even when the pupils
left the school for the work of life; they found in him
not merely an able instructor, but a life-long friend.
It is not much to say that they owe to Mr van Asch's
faithful work the most wvaluable humaniséag influence
with which they have come into contact.

Van Asch travelled overseas on his retirement touring both
the Continent and England. He died in England on 3 March 1908

and was buried in London.

33. AJHR., 1906, E - 4, Page 1.



CHAPTER 3

Growth and Innovation

Joseph Edward Stevens became director of the School for Deaf-
Mutes on 1 April 1906. It is probable that Stevens was highly
recommended for the position by van Asch. He was the longest
serving staff member, besides being an extremely competent teacher
of the deaf.' To all his friends, relastives and colleagues he was
known as 'Ted'.

Stevens was born at Campbelltown (later renamed Bluff). Both
his parents were pioneer teachers of the Llyde school, moving there
from Campbelltown in 1872. Besides teaching at the Clyde school
for a period of 35 years, Mfs Stevens bore 14 children, ten of
whom survived at the time of her death in 1834, Following his
primary schooling at Ulyde, Stevens won a junior scholarship in
December 1881, a feat accomplished by only 1% of children who had
passed the Std 6 examination. Such was his talent that he gained
the highest marks in the Otago Junior Scholarship examination
for that year=1 He travelled -tc Dunedin Boys' High Schosl (later
renamed Otago Boys' High School) to take up the. Scholarship in
1882, 1In DPecember 1883 he was awarded a senior scholarship and he
continued hig high school studies until December 1886. Not only
had Stevens demonstrated considerable talent by winning such pres-
tigiocus awards but two other members of his family also won scholar—

shipe—- Yextremely high odds in such a select educational group"z.

1. A total of 51 candidates sat for this examination in
Dac, 1881. Stevens received 638 marks from a possible
total of 750 over a wide range of subjects.,

2, David McKenzie: Scholars & Mobility - An Account of the
Operation of the Scholarship Scheme in Otago 1878-1889.
The Australian & New Zealand Journal of Sociclogy,
Vol. 17 No. 1. Warch 1581,
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With two scholerships and five years of high schooling com—
pleted, career prospects for Stevens would have been very favour—
able. He chose teaching and applied for a position oﬁ the_staff
of the Institution for Deaf-Mutes at Sumner. At about this time
teaching positions were becoming more difficult to procure in
Otago. A few years earlier a great shortage of teachers had been
experienced, but the position was different by the time Stevens
sought é career. It is doubtful that a talented lad such as‘
Stevens would have had great difficulty in securing a position in
Otago however, since he also passed his Junior Civil Service
Examination (1886) and his Matriculation Examination in 1886.3

In May at the age of 18 years he commencedrhis duties under
van Asch at Sumner. Two years later (im 1889) while teaching at
Sumner he passed his Senior Civil Examination. By 1857 he had
been promoted to the position of senior master. "He courted Elsie,
van Asch's third daughter for many years and was finally married
by the Rev.C. A. Bosset on 30 March 1859 at the Sumner Anglican
church. By the time of van Asch's retirement in 1506, Stevens’®
teaching carser had spanned a periocd of ninsteen yeérs.

{n assuming the directorship, Stevens was immediately called
upon to cope with a staffing crisis. As weli as van Asch's
departure he was forced to contend with the resignations of Miss
Emmeline van Asch (after 17 years teaching deaf children) and WMrs
Annie Fisher (néé van Asqh) who had taught the class of partially

deaf children since 1502. The loss of three experienced teachers

3. Otago tducation Report, 18%5.

4. Ibid.
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"was felt seversly by the school. To further complicate the
serious staffing problem the roll of the school rose dramatically.
This was partly due to Stevens' decision to lower . the age of
entry ffom seven years to six years. He initiated an active re-
cruiting campaign, mindful of the fact that with such a large
proportion of inexperisnced teachers in his schobl, the standard
of work would slip temporarily. This act of lowering the entry
age however fully lived up to Stevens' expectations.' A year
later (1208) he outlined how he had found that:

the vocal organs are more plastic in early life and con-

sequently...articulation when taught...is more natural

in tone and more pleasing to the gar.>
The lowering of the age of entry did not automatically guarantee
that deaf children would be aamitted at the optimum age. Year
after year, in his annual reports, Stevens lamented the fact that
many entrants, particularly those with some remnant of>hearing
were admitted too late and withdrawn too scon. - -

TABLE 1.

Age of Children seeking admission to School for Deaf
from 1506 -~ 1916

51 children “opver 8 years of age
30 children over 10 years of age
11 children over 12 years of age
4 children over 14 years of ags
2 children over 16 years of age

Source AJHR., 1516, E-4
Page 1.

In 1907 schooling was compulsory for deaf children from 6
years to 16 years, although children were perwitted to attend

beyond 16 years in several cases. MWany parents howsver, still

. AJHR., 1908, E~4, Pagse 2
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Mr Longuet's Class 1908 _
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preferred to keep their deaf children at home; this being the
case particularly with parents of partially deaf children. The
parents of these children usually socught medical advice and
ddbious remedies to help cure the deafness. Not until these
failed ﬁo.improve the child's hearing, and continued fTailure was
being experienced at the local village schools, did parents seek
admission to Sumier. When the child's speech improved parents
were apt to think heaering had been restored and to gusstion the
child's continued placement at Sumer., Stevens guoted the advice
of Dr Kerr Love, an eminent Glasgow aurist, concerning the deaf
and attempts to cure their handicap:

If your child has been born deaf,'or if illness has caused

loss of hearing and speech, the hearing will never return.

The exceptions to this staetement are so few as to be not

worth oonsi?ering in think?ng of the futu?e 8? your child.

The only thing to be done is to educate him,

Stevens realised that part of the problem was the reluptance of
parents to board their partially deaf children in & large
institution such as that at Sumner. He concluded that some other
educational provision was needed for this particular group of
children.

?rom the earlisst days of his directorship Stevens had alsc
been admitting not only deaf and partially deaf pupils, but pupils
who had speech defects or problems of stammering as well. As
garly as 1916 he realised that some form of help was needed for

these children but other than admitting them to the School for the

Neaf, no educational provisions existed for them. In 1917 he

6. AJHR., 1923, E-4, Page 7.
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admitted into the school a small number of stammerers and speech
defectives. GSome boarded at the school and some were day pupils,
living at home or with relatives or frisnds, in Christhcurch. In
the main he undertook their training himself but at times he
expected his teachers to accept this extra burden. By July 1919
he had persuaded the Department of Education to circularise the
Secretaries of the Education Boards throughout New Zealand con-
~cerning cases for a proposed class for partially deaf and speech
defective children. The tducation Boerds were rsguested to:
send in a return showing the numbers, ages and standards of
childrsn in their cities and suburban schools; or known by
“the teachers of those schools to be living in the vicinity;
who were:

a. partially deaf or hard of hearing,

b. stammerers,

c. children who had lost their hearing after having
learned to speak but whose speech had not yet
disappeared,

d. children with defective articulation not due to
mental deficiency.7

The first official "Special Class Tor Speech® was started at
the Thorndon Normal School, Wellington, in February 1520. Stevens
was careful to send a very experienced teacher of the deaf to
organise this class and liaise with varicus educational groups.

In 1921 Auckland and Dunedin spesch classes were started. All
these classes were attended by children who were hard—of~heéring,
children who had lost their hearing but not their speech, child-
ren with defective articulation and children who stammered.

Adult deaf were taken for lipreading at evening classes. These

speech classes allowed Stevens to send back home several partially

7. The Education & Training of Speech Therapists. #Welling-
ton]Department of Education, 15978.
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deaf children who had had to board at Sumer; a move whicﬁ reliev-
ed the acute accommodation problems he was expsriencing. By 1937
these speech classes had begun to evolve into speech clinics.
For those children whose hezaring was not impaired enough to
warrant inclusion in a speech class, spscial help and considerat-
ion was sought by Stevens. He travelled through—-out New Zealand
1ecturing td teachers and parents on the special conditions
necessary for the education of the hard-of-hearing child in the
normal classroom. On these trips away from Sumner he also tested
deaf children and gave parent guidance.8
Stevens visited many schools in his search fTor children with
 speech defects and hearing problems. His neice, Mrs Cora Brant
(néé Stevens) recalls one visit made by her Uncle Ted to the
Timaru Primary Schpool in 1921. ©She was a S5td 4 pupil. Her sister
was in the same classroom. Stevens entered the classroom and
commented, *I've got two little neices in hers. Would they please
come to the front-of the class?® Wrs Grant recalls how he shook
hands with them and asked them if they were-being good little
girls. He proceeded to give a talk to the class on speech therapy
and "got a child who had a great stammer and had a pencil
and he made him put his tongue out and he.put the pencil on the
back of his tongue and made him say *'ah'. He told him never to

try and speak before he had opened his mpouth widely."Y

8. J.E.Stevens, Advice to Parents for the Home Treatment
of Young Deaf Children. Wellington, Govt Printer 1917.

9. Mrs Cora Grant (née Stevens) interviewed Christchurch
May 1981. ,
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Buring these visits to schools Stevens chided teachers who
refused to make concessions for hearing-impaired children in their
classrooms. He repeatedly explained how important it was for
children tq sit at the front of the classroom in a good light,

The extent to which partial deafness interferes with sducat-
ion does not appear to be appreciated as much as it deserves
especially by parents, who cannot without great difficulty
"be made to see that a child that cannct hear the ordinary
tones of the voice at a distance of a few feet is quite
incapable of being taught efficiently along with normal
children under public-school conditions. It is astonishing
too, how serious deafnsss may go undetected for years. By
picking up a little skill in lipreading and by watching the
faces and the movements of the teacher and the other pupils
a clever deaf child may for a time keep up more or less with
the others in the class. A duller child is likely to be set
down as feeble-minded or punished for wilful disobediencs.
Continual discouragement, aggravated by the ridicule result-
ing from incorrect or absurd answers to imperfectly heard
guestions, together with the constant effort to catch amid
the clatter of the class—room the words of the teacher, may
set up a serious condition of nerve-strain and an aggravat-
ign of the defective hearing. Ths miseries of the partiaslly
deaf .child may also be increased by . defects in the enunciat-
ion of the teacher-or in:the accoustics of the classroon,
and even a comparatively slight degree if deafness may thus
become a tremendous hindrance to education.t

Many children who were assessed as slow or feeble-minded in
normal classrooms turned out, on closer inspection, to be parti-
aily deaf and in need of specialist help. For the severely deaf
early admissioa to Sumner was recommended.

One particular problem encountered in deaf children seeking
admission to the School for the Deaf, was the unavailability of
instruments to measure the intelligence of children. Stevens®
inability to differentiate between feeble-minded children seeking

admission and thasé who were non—lingual due to a deprived

10. AJHR., 1918, E-4, Page 12
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background, caused him much anxiety. The Education Act of 1914

had sought to define those classes of handicapped children who

were eligible for admission to Sumner.ll In theory this was an

admirable move, but without instruments to measure intelligence
it proved to be - difficult to attain. Parents would often try
to enrol their non-lingual children at Sumner rather than other
institutions, eg. Special Schools, as they felt less social stigma
was attached to a deaf Child.12 Usually children were given a
trial and the less able removed to another institution, eg. boys
were transferred to Otekaike Special School.

A circular entitled "Advice to Parents for the Home Treat-
ment of Young Deaf Children™ was prepared by Stewens in 1917.
In it he suggested methods which could be used by parents to help
their deaf pre-schoclers:

They should be taught from eerly infancy that the mouth is
the organ of speech; and it is here that the opportunity of
the mother rather than the teacher comes-in. YWhen a mother
discovers her child .to be. degf she should-not on that account
stop talking to him; on the contrary, she should talk to him,
if anything, mors than she would if the child could hear,

and Jjust as she would talk to him if he were & hearing baby.
The other members of the family should do the sanme. he
mother should dirsct the attention of the child to her mouth
when speaking, and should esvoid the use of signs and motions
of the hands; she should use no more of these than she would
to a hearing child; she should say over and over again to

the little deaf child just the sort of things that mothers
say to little hearing children. By constant repetition ths
child will gradually -attach meaning to the movements he sees
made by his mother's lips and may even make some attempts

to speak himself.

11. FEducation Act, 1914. Clause 127 (1) This section of
the Act specifically defined various classes of handi-
capped children.

12. Wiss Enid Chambers (daughter of the 4th principal)
reports that this practice was evident even during the
principalship of her father from 1530-15940. Inter-
viewed Christchurch WMay 1S81.
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The child should be encouraged to use his voice, to shout,
to laugh and crow like other babies. He should nct be
checked even should the resulting sounds be harsh and un-
pleasant. Should he have any hearing every attempt should
be made to develop this. This can be done by means of
musical instruments, gramaphones, etc., or by the voice.
The child's sars should never be shouted into; but the
mother, with her mouth beside the child's ear and holding

a mirror so that the child may see both her mouth and his
own, should speak to it plainly and distinctly and let the
child imitate what she says.

As the child grows up his other senses should be trained by
means of suitable occupations. The worst possible thing
for a young deaf child is to have ewerything done for him,
Being unable to talk he must be given scmething to think
about or his mind will not grow with his body. His parents
should try to interest him in his surroundings and early
teach him to be useful. He should be taught to dress hinm-
self, to fold and put away his clothes, to hang them up,

to sort out spoons and forks, to assist in leying the table,
to feed the chicks, and to make himself useful in various
little ways. He should not be kept too long at the same
occupation, but as long as he is interested in it, it will
usually be found profitable to continue it. Among other
occupations that he may be likely to take pleasure in are
sarting and threading coloured beads, playing with plast-
icine, folding or. tearing paper, meking paper boats, dress-
ing dolls, playing with -blocks, drawing with chalks or
crayons, colouring pictures with crayons, copying writing,
making pot—-hooks or noughts and crosses. on.a slate, ~moving
his tongue about before a glass, winding wool, playing
shop, blowing scap-bubbles, gathering and arranging flowers
etc. He should be encouraged to play with other children,
provided that the latter do not tease or annoy him; his:
brothers and sisters will be his best teachers. His teeth
should be attended to by a good dentist, and his general
health should, of course, be taken care of.

With careful and intelligent home training of the kind I
hawe suggested, the mind of the young deaf child, instead
of lying dormant during the yeers between infancy and school
age, will grow in a natural way, and when the child does go
to school the work of his teachers will be made easier and
the results in the way of speech and general education will
be much better than otherwise would have been the case.t2

A

Based on present day knowledge of preschool guidance Stevens'

advice to parents was most snlightened. His insistence on the

13. J.E. Stevens, Advice to Parents for the Home Treatment
of Young Deaf Children. Wellington, Govt.Printer 1917,
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need to de\elop independence, curiosity and perseverance in the
young deaf child are felt to be equally important today. Emphasis
pléoad on the role of the family by Stevens is valid, in the light
of modern child care studies. In short, his advice would be as
‘abpropriate today as it was in 1917 when written.

Throughout his directorship Stevens actively encouraged all
deaf children who were able,;to live at home or board with friends
and relatives near Sumner, rather than board in the institution.
He felt large numbers of children should not be hoarded together
with similarly handicapped children. He saw one of the chief
difficulties of a large institution such as Sumneg as being the
tendency of the inmates "to adopt those peculiar habits of thought
and of language that are known as deaf-mutisms, and which only
constant intercourse and conversation with hearing personé will
entirely remove".l4 This reference by Stevens to the institution-
alisation of the deaf appears to be the first we have in New
Zealand to the dangers inherent in employing this practice. For
those pupils not able to attend as day pupils Stevens initiated a
scheme of weekend, fortnightly or monthly visits home in 1910. Up
until that time only Christmas and mid-year holidays were tsken.
The Jjourneys home, usually without an escort, were felt to be of
particular benefif to the deaf children, affording as they did,
the opportunity of dewloping dependence, a wider renge of langu-—

age and new topics for discussion with friends and family. For

14, AJHR., 1908, E-4, Page 2
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those who had no alternative but to board, a matron, assistant
matrqn, teachers—in-residence and domestic staff undertock their
care. The concept of a steward and matron had been abandoned in
15903, to be replaced by a matron and teachers-in-residence. For
housemasters (and later housemistresses) the.hours were long and
the duties wide ranging. The Assistant Director of Education,
Mr Caughly, outlined the duties to Stevens in 1517:

A definite understanding should be made with reference to
the services to be rendered by the domestic staff, to the
Housemaster and his family. These duties should be confinad
to purely routine ones such as bedmaking and the weekly

room cleaning. In regard to meals, it is to be a rule that
except on special occasions, such as sickness, or stress:of
weather, meals should be teken with the children and at
regular hours. At meals attention should be given to the
training of the children in table manners and conversation.
The housemaster is to be charged at the rate of £30 per
annum for the board of his wife, but it is to have the board
of his youngest child, if under five years, free and is to
pay at the rate of £12 per annum for each other child up to
the age of nine years, and thereafter £20 per annum,

The Housemaster and his assistant should have the care of
the boys at-all times when they are not under the care of a
day-teacher, and should be responsible at all times for their
safety and good behaviour. The Housemasters should give
their personal attention to the moral and physical training
of the boys under their care. The wife of the Housemaster...
is expected {to) interest herself generally in the welfare of
the pupils,."15 ' :

From his earliest days as dirsctor Stevens endeavoured to
introduce a mors varied, child—centred emphasis to the curriqulum.
Nature study and games were aaded to the children's school pro-
grammeg. Despite these additions Stevens rigorously endorsed van
Asch's analytic methods. Those methods, stressing as they did the

gradual dewslopment of language through the learning of isolated

15. Letter, Caughly/Stevens 30 July 1917. (Copy in
possession of writer).
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sounds, the construction of sounds into words and the grouping of
words into sentences were the cornerstone of the educational pro-
grammg at the School for Deaf. To question this method of teach-
ing the deaf, so it seemed, would be to guestion the basic philo-
sophy of the institqtion since its inception.

On & September 1511, Dr Alexander Graham Bell visited the
school accompanied by his wife who was deaf. Bell's mother had
also been daafvand had been educated at home by the oral method,
as thére wers no oral schools availablerin ﬁmericé at that time.
Bell had developed an intersst in the deaf and their problems and
had taught visible speech (phonefics) in a school run by a WMiss
Hull. To this school came Mabel Hubbard for speech training.

She was later to become his wifea. By 1874 Bell had begun to
trapsmit a few sounds on gpparatus he had developed. The Bell
Telephone Company was formed.and Bell was awarded the Volta Prize
in memory of the "Father of Electricity”. The money from the
prize was used to establish the Volta Buresu, an organisation for
the disseminatioﬁ of information concerning the deaf. Such was
Bell's great influence in the area of deaf education over the
years, that when a term was needed to name the unit of intensity
in the scientific testing of hearing, the term 'decibel' was
aéfeed on in memory of Bell's contribution to the aid of the deaf.

While Bell was not opposed to the use of siient methods
(i.e. the manual alphabef) he preferred oral teaching and was far
ahead of his time in .maintaining that children should acquire
whole words and phrases first and improve their articulation as

their vocabulary increased. In a public criticism of Sumner's
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mefhods,16 Bell contended that the method of instruction using

isolated words eg. Place-——the book———on the——=table, had
been superceded in the United States by the use of phrases eg.
Place——-the book——on the table. Stevens vigorously defended his
word-by-word methods, claiming that phrasing
should only be applied after the elements of speech have
been established....The method that has been followed at
Sumner since the opening of the school by the late Wr G.
van Asch in 1880 is practically that made use of in the
most successful schools for the deaf in Germany and Holland:
In the earliest stages of instruction the elements of speech
are taught singly at first and afterwards in combination as
h-po—-p, hoop. Later on, the word-by-word method is applied,
and easy sentences containing only simple words are taught.
These are pronounced word by word as noticed by Dr Bell.
Later on polysyllables are brought into use, and the child-
ren are taught to speak and read in phrases. A simple:
phrase such as 'on the table' presents no more difficulty
a pupil when takq9 as a whole than does a common word such
as ‘vegetable’. 1
This pedagogical debate was not merely a superficial academic -
exercise. If the phrasing of words was seen toc be superior to
the teaching of articulation exercises in the early stages, van
Asch's method introduced thirty years previously would appear to
be obsolete. Stevens' reply to Bell's criticism appears to have
satisfied those interested in deaf educetion, for the matter of
method remained closed for more than two decades; Overall Bell
considered the school the best of its kind he had‘seen since

leaving the United States. His trip had taken him via Australia.

He expressed delight with the able work done by the staff and the

16. _Lyttleton Times, 6 September 1911,

17. _Lyttleton Times, 7 September 1911.
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genuine affection which was shown by the children for their
teachers.

The discovery of a formsr pupil's exercise bocks allows us
to examine the work produced by pupils during Stevens' time as
director. Annie Charman (nee Ashley) started school in 1911.

She was nine years of age and travelled from Timaru to begin her
lessons. In 1916 at the age of fourteen years she studied in
science such topics as heat clouds, the thermomster, the barometer,
a seed bed, wheat germination, plant food, the surface of the
earth, gales, moraines, glaciers, evaporation etc. -In her exer-
cise book she WFote a paragrsph on evaporation:

I have seen water vapour rising from the ground after a

shower. The heat of the sun converts the water in the soil,

sea water, the water of lakes and rivers into water vepour .

The air absorbs water almost as a sponge does. I have

noticed that ink in an unused ink-well dries up. A great

deaf of ewmporation takes .place from the sea. The water

vapour, -being lighter than air, rises. lThere is always a

great deal of vapour in the air. VYhen the air becomes colfa

the particles of vapour run together to form fog particles™ .
Whether Annie understood what she wrote at ths time is unknown,
but the beautiful notes in carefully exescuted harid-writing bear
witness to the fact that Stevens sxpected splendid work from his
students. Annie's carefully preserved Current Affairs Diary
of 1916 provides delightful snippets of information about day-by-
day happenings at the school and cutside of it. In March 1916 she

writes, "Beryl's uncle came to see her and he gave her and Eunice

2/6 each. How I envied them".19 In April she writes:

18. Exercise book belonging to Annie Charman (nee Ashley)
1516. (Copy in possession of writer).

19, TIbid.
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Mr Stevens presented Miss Howlett with e travelling rug and
a greenstone pendant from the staff....We all said 'goodbye'
to Miss Howlett, who sails for 'Dear 0ld England' on Frig 4
week, We hope she will have a safe and pleasant voyage.

And later on the 25th April 1916 she writes:
It was ANZAC Day and all the children had a half holiday in
honour of the brave soldiers who fell at Gallipeli a y=sar ago.
He feel very sorry sbout that, and we also feel very proud of
them. 'God Save the King'. 21’

In June she continues:

It was the King's fifty-first birthday. Also Mr Trinder's
and Ethel's. We hoisted the flag in honour of King Georgef$

As well in June she writes:
We heard about the great naval battle in the North Sea
which took place on Wednesday. Lord Kitchener and his
staff were drowned in "H.M.S5. Hampshire" off the Orkney

Islands. W®We all mourn his loss, for he was a vsry good,
wise and powerful leader.23

For the younger children the methods and topics used varied little
from those advocated by van Asch. #henever weather permitted
"lessons were taken out—of~-doors, a development Stevens viewed as
being important for the health and well-being of the pupils.
Games, gymnastics, drill and gancing were all énjoyed. Annual
examinations were conducted by a representatiQe of the Edhcation
Department.

In 1521 the Department of Education published a series of
lessons on language for Junior, Intermediate and Senior deaf

pupils. They had been written by Stevens. Entitled "Course of

20. 1Ibid.
21. 1Ibid.
22. Ibid.

23. Ibid.
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LesSdns for Deaf Children' this publication became the basis of
the language curriculum for the next twenty years.24

Dut of school sports were'played by all pupils. GStevens
eﬁjoyed gardening and golf himself andbencouraged the deaf child-
ren to pursue a number of outdoor activities. Netball, cricket
and football were all popular with thg pupils, An Annual Sports
Day was held for friends and relatives. Annie Cﬁarman (hee
Ashley) outlines the programme followed in 1916 in her school
diary:

The Annual Sports of the School for the Deaf at Sumner

were held in the school grounds yesterday. The earlier

part of the afternoon was dewvotad to races and athletic

sevents after which the rain came on. The remainder of the

programme was held indoors. The scholars danced old

English, Irish, Scotch and Welsh dances, ' also a Sailor's

Hornpipe and various country dances .29
An annual picnic was also held at Diamond Harbour, Burnham or
some other.area suitable for a group of deaf children.. In 1910
the theatres in Christchurch invited the deaf children to attend
the Saturday matineées free of charge. The small deaf children
received a stamp on their wrist as a means of identification.
They were often taken to afternocon tea as a treat after the
mpving plctures. Bathing also proved popular. The breakefs at
Sumner and Taylor;s Mistake lured the children in warm weather.

Other activities included the making of "shavees" from soap for

use by the laundresses on Monday mornings, the making of sweets

24, A copy of this publication has proved unprocurable.

©5. Exercise Book beleonging to Annie Charman (née Ashley)
1516. (Copy in possession of writer).
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for the Red Cross and the knitting of garments for soldiers

during the war. The highlight of the year was usually a motor car
ride and picnic. For those who had left school a deaf club was
férmed in 1922 by J. T. Kinnear. Its aim was to provide compan-—
ionship and assistance for the deaf ex—pupilé.

As the roll rose during the early lSDDfs accommodation
became taxed to the limit at the institution. Between 1912 and
1914 gver £4,000 was spent on increased accommodation, when a
further wing was added to the main building. In 1918 an open
air dormitory was built to accommodete thirty boys. It was not
built in t;me however, to be used during an influenza spidemic -
tents were set up iﬁ order to isolate serious cases and help
contain the spread of the virus through the cramped accommodation
at the Boys' House.

The cost of. running the school .increased sach year. By ---
1918 the net expenditure had risen to £3,625. With 104 pupils
the average amual cost per head amounted to £34.17.1. Although
mﬁch higher than the cost per head for education in a normal
school it compared favourably with deaf education in other
countries.2® It also compared favourably with the comparative
cost of upkeep at other special schools within New Zealand. At
the Otekaike Specisl School for Boys, for example, the annual
cost per head amounted to £80.10.0. (Appendix E).

In the area of trade training, Stevens showed a much greater

-

26. In England it was estimated that it cost £75 to
educate a residential deaf child. In America the cost
vias $500 per year. Source: Hodgson, 1953 op. cit.

AJHR., 1919, E-4, Page 10.
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Miss McEwan, Miss Paul and Children during an
Outdoor Lesson (circa 1915)
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interest than his prsdecessor. For girls ciasses were held in
dress—-making, cookery, laundry work, general housework and
domestic sconomy, For boys farmwork (including milking and hay-
making) woodwork and gardening were taught. The farm and garden
proved & lucrative business for the school, realising the sum of
£574.2,3 in 1518. This amounted to one eigﬁth of the cost of
operating the school. Produce from the farm was exhibitéd by the
boys at the Dunedin, Timaru and Ashburton Agricultural & Pastoral
Shows., 1In 1517 Stevens‘arranged for fourteen of his senior boys
to attend woodwork instruction at the Christchurch Technical
College. He was delightéd with the results of this innovation
and in 1918 he increased to fifteen the number of boys attending
the Technical College. The classes at the Technical College were
in addition to the classes in woodwork at the school. Although he
helped the senior deaf . children find suiteble employmeht"there;was
no employment scheme or follow up programne for sx-pupils. Some
found exceiient employment eg. in the Government Survey Department
but others Fouhd suitable employment difficult to find especially
after the war when the soldiers returned to civilian life.

One of the greateét problems experienced by all principals of
the School for the DBeaf until the 1940's was that of professional.
isolation. ¥%hilst latest developmentslcould be followed through
educational periodicels there was little contact with professional
peérs. In 1513, however, Btevens ‘was sent to £ngland and Eurocpe
to visit schools for the deaf and to attend the Conference of
Teachers of the Dsaf held in Blasgow. He alsoc attended meetings

of the College of the Teachers of the Deaf in London and met with

%
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distinguished men and women in the field of deaf education, such
as Dr Kerr Love and Mr B, St. John Ackers, In a report of his
trip to the Secretary of Education he wrote'

My coming in contact with such a large number of teachers

and other experts was of the greatest prof8551ona1 value

to myself,22
For many weeks Stevens travelled all aover Britain visiting a total
of twenty schools. A further ten schools were visited in Germany,
Holland, France, Italy and Australia. Of particular interest to
Stevens was the debate still reging in Europe between the support-
~ers of the oral method and the supporters of the manual method.
His travels served to further his own belief in the absolute
superiority of the oral method for a wide range of deaf children
of all ages. He reported that in some schools he visited:

There is too agreat a tendency aon the part of teachers

particularly in the early stages of oral instruction, to

despair with regard to cases that present special

difficulties and that the temptation to get rid of such

difficulties by removing the unfortunate children to

the silent class is one that is ever present.<
A particular highlight of Steven's trip was a visit to the Henry
Worrall Infant School at Manchester. This sdhoql was a branch of
the Royal Schools for the Deaf. Miss Irene Boldsack (later Ewing)
was teacher-in-charge. of this experimental unit from 1512 to 1919.
She had been permitted to formulate and employ her own methods and
principles. The programme followed was child-centred, the language
used, informal. According to A. W. G. Ewing:

The children who were usually admitted at the age of five

were led to accept lipreading and speech as a way of living.
Activities and interests, natural to ordinary children .

o7 AJHA., 1914, Ell, Page 3
o8 . Ibid.
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of their age...were the basis of the education. Spontaneity
and initiative in activities and in talking were greatly
encouraged., This was at a tinme when it was usual for
teachers of the deaf who taught crally, to drill their
beginning pupils in speaking with punctilious pronunciation,
a limited vocabulary of words and phrases that they, the
teachers prescribed...Speech and language at the Henry
Worrall Infant School were developed as part of their
mental growth as a whole. The learning of words was never
presented as an end in itself.2%
This experimental programme, using methods not generelly in
vogue, captured Stevens' imagination. From the time of his visit
to the unit in 1913 until his retirement in 1523, he begged
the government to establish a similar preparatory school using
"Kindergarten Methods". His pleas were of no avail. W#ith the
constréaints imposed on spending due to the first wWorld War,
resources were stretched toc the limit. His dream of a separate
school to classify, assess and educate young deaf children was
naver to become a reality.
On 29, 30 and 31 July 1913 Stevens attended the Biennial
Conference of the Natlional Asspciation of Teachers of the D=zaf
in Glasgow. He presented a paper on the Education of the Deaf in
New Zealand. He was thanked by the chairman (Dr Kerr—LDve) a
highly respected and widely acclimed world authority on deaf

education. After general discussion on the paper it was felt

that the publishing of the paper in the Report of the Conference,

Would act as an incentive to them (educators) to try and
get bgtter conditions (in England) for the education of the
deaf.

25. A.W.B.Ewing. The Education of the Deaf, History of the
Department of Education of the Deaf. University of Man-
chester 1919~1955 in British Journal of Educational
Studies Vol. 4, 1955-1956,

30. Proceedings of the 8th Biennial Confercnce of the
National Association of the Teachers of the Deaf.
Blasgow, 1913, Pags 102.




894

Provisions for the deaf in New Zealand were obviously highly

- regarded, Stevens contributed much to the general discussion at

the conference. When one delegate stated that he felt that
'method was not GF much'impoftance and that a good live teacher
withéut any method wbuid produce better results than a poof
teacher with the finest method ever endued, Stevens said he felt
that:.

One remark of the last speaker seemed very extracordinary -
e.»s a live teacher without a method. If ever there was
such a teacher he must have been at the beginning of his
career. He could not conceive of anyone without a method;
if he had not one to begin with he would evolve one.
Every teacher, he believed, had a method. About thirteen
years ago they (the Sumner School for the Deaf) did away
with the articulation chart and introduced a system of
teaching words by a picture method along with the oral
method. By the use of a scientifically arranged set of
pictures they were ahble to double their first year's ocut-
put. They (the children) were not more guiet or moré
alive than the year before; that convinced them that a
great deal can be done by method, -31

SteVens',ability to think clearly and express himself
admirably was demonstrated when the conference moved to a dis-
cussion concérning the difficulty of teaching verbs. Stevens
contenaed‘that: |

Personally he had found no difficulty in giving children
a big vocabulary of verbs. One could have a set of
pictures signifying verbs. For instance, take such a
verb as 'feel' which was one of the easiest. They (the
teachers] had in their seriss of pictures;a man feeling
~in his pocket, and a boy feeling in a bag. The children
were taught the word 'feel' and they were shown the
picture which had the word written underneath. They (the
teachers) found that the child had no more difficulty
in remembering a verb conveyed in that way than a noun.
The same with ~~ ‘to cry' or 'to run'.S2

31; op cit. Page 125
32. op cit. Page 126
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An interjector from the flgor, "How about growth?"

The intelligent teacher was always glad to meet with

difficulties. One could illustrate growth by shawing

plants at different stages. 1In' teaching deaf children .

however, one did not look out for the difficult things,

but began with the easy and went to the more difficult.

Following the conference Stevens sailed for New Zealand. He
had found the contact with others working in his field of education
immensely stimulating. All that he had seen during his absence
from Sumer reinforced his feaith in the superiority of oralism.
He felt New Zealand wes well placed among the leading nations in
her educational provisions for the deaf. Certeinly in respect of
roll numbers, New Zealand's efforts were admireble,

TABLE 2

Increases in attendance at schools for the deaf in England,
Wales, Scotland, Ireland and New Zealand between 1895

and 1910,
1855 1910 Percentage Incresase
England and Wales 2,630 3,495 32%
Scotland 524 ~ 618 1e%
Ireland 547 540 -
New Zealand : a6 im 120%

Spurce: Hodgson 1953 op. cit.
AJHR., 1895, E-4
AdHR., 1510, £-4

After a totzl of thirty-six years spent in the education of
the deaf, Stevens retired as Pirector of the School for the Deaf
on 28 February, 1923. Nearly seventeen of those thirty-six years
had been spent s Director of the school., At the age of fifty-four
vears he was the youngest director either before or since his term

of office to seek retirement. He was an extremely effective

33. 1Ibid.
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administraﬁor, his records, in particular, being a great deal more

meticulous than those of his predecessor. He was also an enthus-—

iastic innovator, despite the difficulties and constraints imposed

by the war years. The steps he took in the areas of trade training,

speech therapy, classes far the partially deaf and non-residential

schooling were progressive. In general the children loved him for

his

his

and

the

good humour and fairness. He was well liked by his staff for
consistent efforts to further the cause of deaf education
for his concilatory manner. In a letter to the Principal of

School for the Deaf seven years after his retirement he wrote:

You will find most of your difficulties arise out of petty
staff bickering and Jjealousies. I had to fight them all
the time. They are no good to anybody and should be rooted
out. Harmony is essential to team work.

Although he spent some time away Trom the school on lectures,

assessment visits and the like, his first concern appears to have

always been the welfare of the deaf children at Sumner._ In 1923

on the eve of his retirement-hs wrote:

It is only those who work among the afflicted who know
the calls that the work maskes upon those engaged in it
and the amount of self-sacrificing devotion that it
entails. The only adequate reward for it is in the work.
itself and this, those engaged in the work, reap fully.

On his retirement Stevens and his wife trawlled to England.

He toured the continent and revisited New Zealand several times.

When his wife died in England in 1952 he finally returned to New

Zealand vhere he died in 1953, He was buried in Clyde.

34. Stevens/Chambers, 19 September 1930 (Copy in the
. possession of thas writer).

35. AJHR., 1923, E£-4, Page 7.



CHAPTER 4

The School Consoclidates

For two decadss following the retiremsnt of the innovative
Stevens, deaf education continued along similar lines to those
laid down by the school's founder, Gerrit van Asch. During his
period as Director, Stevens appcinted a senior teacher, James
¥elville Balfour Crawford, to the position of first assistant
master. On Stevens' retirement, Crawford became the third direct-
or-af the School for the Deaf. He was fifty-one years of age and
had taught at Sumner for a pericd of thirty years prior to his
appointment as director. No attempt seems to hawve been made by
the Education Department to introduce new blood into the institut-
ion at this point; the Pepartment being content to act on Stevens'
recommendation that Yrawford be appointed to the pasition.l

Crawford was born in Dunedin in 1872. He attended Mornington
school-and Otago Boys' High School. In 1853 at the age of twenty-
gne years, Crawford began as a student teacher under van Asch.
During Crawford's period as an assistant teacher he studied part-
time at Canterbury College (latsr the University of Cénterbury).

In 1912 he gradumted with a B.,A. degree. As wellas teaching and -
part—-time study {rawford undertook duties as a housemaster. His
wife (the former Miss Ewart) had beanrmatron of the Timaru Public
Hospital and during 1907 and 1908 acted as an hohorary nurse at the

School for the Deaf. The couple had no children.

1. WMr Strong (Permanent Head, Educatiaon DEpt)/Hon Mirster
of Education, 15 January 1930, summed up the situation
thus, "“Since 1897 no attempt has been made to introduce
new blood, and the institution has to some extent suffer—
ed from that Tatal inbresding that I discussed with

YOU,....30M2 time ago."



Prior to Crawford's promotion to the position of director
he had spent his entire professional life in the narrow field of
deaf education. He saw the aim of the schocl, as far as the
curriculum was concerned, as bsing "to equip the pupils with a
génaral education as similar as possible to that given in the
ordinafy school.gz He felt the school must alsé provide the
pupils at Sumner with the’type of education that would allow them
to f;nd employment and‘beoome self-supporting members of the
commurity. The fact that only two ex—pﬁpils sought his assistance
to gain employment in a period of five years convinced Crawford
that, "the lines on which the pupils? education was conducted
are such as to equip these youﬁé people to chtain employment on
1eavihg school.”® In 1924 he carried aut a survey of the occupat-
ional status of fifty ex—-pupils. The results showed that most:
were gainfully employed. The positions held included those of a
tailer {at £4 per week), a cheese factory hand {at £3.19/- per
wesk, a glassworker {(at £4 per week), a bost repsirer, mail
sorter, cabinet maeker and printer., Girls usually found positions
in dressmaking, millinery and book-binding. Many ex—pupils were
engaged in farming occupations.

Life at Sumner during these years (1923 - 1930) appsars to
have beesn rather austere. Crawford is remembered by pupils he
taught as being a rather harsh disciplinarian who demanded total

committment to lessons.4

2. AJHR., 1528, E-4, Page 17.
3. Ibid.

4. Among those interviewed were L.W.Charman {interviewed
Christchurch May 1981) and H.A.Long (interviewed Auck-
land, December 1581).
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The School was closed by the Education Department from February
until 3 Mayvin.1925 due to an outbresk of infantile paralysis
(poliomyelitis). Although the teachers continued to attend, it
was considered prudent not to bring large numbers of deaf child-
ren into a Gonfined situation during such an epidemic.

Little in the Way of play eguipment was provided for the
children; although a small amount of apparatus was purchased by
the school in 1925, the purchase being made possible by the accum—
ulated intkerest on Beguest Funds. QOut-of-school hours were spent
practising sport; usually cricket, football or netball, Long
walks were also felt to be baneficial to the child's wellbeing.
Within the classroom the programme concentrated on speech-train-
ing, reading, arithmetric and writing. For the top class arith-
metric was progressing at the Std. 4 level, special attention
being given to money, weilghts and measures,- Reading was taken
from the school Jjournals {Parts II and IIT), the Std. 4 Pacific
Readers and the dally newspapers.

The daily newspapers are freely used in the classrooms and

the children are kept in touch with current topics., It is-

the teacher's purpose to stimulate the pupil's power of
thought and expressions along as many lines and in as many
different ways as possible and to teach him to reproduce

the news of the day and his views therson in his own

simplified language. In addition the lanpuage used in every-—

day conversation, the various colloquiel expressions which
are not found in text books, the language of the farm, dairy,
garden, workshop, laundry and the genersl household, the
special terms used in connection with the various ganmes,
competitions and outdocor recreations have all to be co-
prdinated in the classroom, the uses of thereof freouently

" practised, the various forms paraphrased and by constant

drill and repitition the deaf child daily grapples with the
intricacies of English-.as it is written and spoken.S5

5, Annual Report, Principal, School for the Deaf 1929.
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The only contact the pupils had with hearing children was - °
during»an infreguent sports meeting or educational visit away Trom
Sumner. 'hese contacts were felt to be invaluable however in
sﬁreading’information about the deaf and their capabilities.
Crawford himself wés immensely proud of a team of girls who won the
Rotary Club's College Cup at the Annual Sports held by the Lhrist—
church Girls; Sborts Association. As over two hundred competitors
took part, Crawford's delight in their achieuwement was well-founded.

Besides general school activities, gardening, woodwork,
laundry work, housework, cooking and sgwing were offered at the
school, but overall the emphasis was on an academic curriculum,
emphasing the importance of spsech teaching. |

The éupervision of the speech classes in the main centres,
which had bsen so central to the provisions Stevens made for
all types of deaf children (eg. partially deaf, severely deaf)
was a role relinquished-with regret by Crawford. - Although over
the vears Crawford had found these classes a great strain on S5taff-
ing, requiring as they aid, his most expériéAEEd and proficient
teachers of the deaf, he felt that the Director st Sumner, possess—
ing expert knowledge oﬁ the education of handicapped children,
should supervise these classes. In 1523 a total of seventy children
attendedbthe threes speech classes in Dunedin, Wellington and
Auckland,

In 1929 however, the Education Department decided to transfer
the control of these classz2s to the Education Boards. Crawford
was vehemantly against such a move. He wrote:

Had this system not been satisfactory from a technical
point of view I think my predecessor,lr J.E.Stevens or I
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would have known where the weakness lay. No complaint has
reached me from the Department, or from the Boards through
the Department, that the system by which these classes have
been carried on has been unsatisfactory. These special
classes were started to relieve over-crowding here and be-
cause it is better from an sducational point of view, to
separate hard-of-hearing and speech defect cases from the
deaf; but cases are frequently met with where only time will
tell, whether the child should be here, or at a special class,
and that is in itself a reason that the control of the deaf
and the hard—-of-hezaring should be under the control of the
Director of this School....Jl tell the Department most seri-
ously that its decision has deprived these classes of the
mature consideration, en- the advice and the guidance of
the acknowledged expert, the Director of this School, I say
that the proper classification of pupils will suffer.6
Although Crawford' case was strong for the retention of these
classes under the control of the director at Sumner, the Education
Department over—rode his cbjections and removed the control of
‘Special Classes to the various Education Boards. In later years
the number of children with speech defects exceeded the number of
hearing—impaired children in these classes. It would seem to have
been logical, thereforse, for the Education Boards in the variocus
areas to assume control of these speech classes.
During the last year of his term as director (1529) Crawford
was plagued by illness. Early in the yvear he had undergone a
serious operation. In his absence Wr Alfred Cowles, an inspector
from the Educetion Department, had undertaken an inspection of the
‘school. The inspection tock place over three days (6 - 8 February).
Although Cowles felt the tone of the school was good, he was critical
of many aspects of the work of the institution. He reported to the

Director of Education:

The work is carried out on stereotyped lines and teachers
are given only limited freedom toc carry out their own

6. Crawford/Director of Education, 12 September 1929.
(Copy in possession of the writer).
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plans. The work is of a special nature and recommendations
are made with some diffidence. It seems that the pupils
require a wider experisnce entailing a greater stimulation.

Reading is carried out on formal lines, the children
receiving little stimulztion. One lesson of two pages
lasted for a fortnight - in all about seven hours. It
seems impossible that interest in the 1esson could be
susLalned for so long a time.

istory is read from '"High Roads" the puplls finding
the language so far beyond their comprehension as to
make lessons boring and unproductive of much good. T
suggest that a larger quantity of simpler reading matter be
provided and that history and similar subjects be treated
from the "story" standpoint. ‘ '

Arithmetric: This subject appears to be fairly well
handled. A tendency to give difficult problems and un-
practical sums has bsen checked. I suggest that the pupils
would meke progress more easily if money processes were
worked out practically and with paper ccins,  if weights and
measures etc. were carried out practically.

Handwork and Drawing etc; These subjects receive
little attention as it is thought that the time for Speech
Training cannot be spared. I suggest that if handwork,

. drawing, colour work, nature study were taken, the child-
ren's horizons would be widened, the inflow of ideas would
be increased interest in the world that is only seen by
these children would guicken their minds and increase their
desire to speak and to read speech. I saw one lesson given
that confirmed me in this opinion. A cooking lesson was
given - subject, scones and meal loaf. As a cooking lesson
it was excellent — as a language lesson it wds even better -
for the girls asked questions and generally conversed about
. the work going on in a much more animated fashion than they
did in a formal language lesson. The boys were doing
woodwork were less successful., These lessons, I understand,
are taken once a wesk and by only a few children.

Drawing: A little drawing is done; the quality is not
good or of the right kind. Orawing should be treated as
principally a means of expression. At the best, these child-
ren will never have caommand of sufficient speech to fully
express their ideas - few normal people are so blesssd -
and an added means will surely be of great benefit to them.
Colour work should also form some part of the training.

The deaf are cut off from music and scme experience in the
detection and use of colour will help to reliewve the drab-
ness of their lives. More might be done with pictures.
The walls are, in most cases, bare, little attention being
given to interior decoration. GSome Torm of projector — a
lantern or better still - the Epidiascope - might be
provided,

The lessons appear tec be so long as to weary the pupils,
but I am informed that in the case of thz deaf, lessons must
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be about 40 minutes in length. Even normal children and

adults become fatigued by close attention for 40 minutes.

I therefore suggest shorter lessons and more frequent

intervals in the open air.’

While Cowles agreed that the main aim of the school - to teach

the deaf to speak — was the right aim, he felt that a much greater

variety of lessons would widen the child's horizons and initiate

& desire for speech on the part of the children. In retrospect

his conclusions were probably a valid assessment of the education

provided by the school. The entrenched methods, which had been in
vogue since the school's inception, were defended by the sxpsrienced

staff at the school. Any new methods would only take raoot if new

blood was introduced to the institution.

On Crawford's return from sick leave Cowles again visited
the school to discuss the report with Lrawford. He agreed to
alter certain points in the report. OCOrawford however wrote to
the Director of Education on 12 August 1929 outlining his object~
ions to the final report:

i The aim of the teaching is to give the children such a
general education as will enable them to take their places
as useful members of the commurity. The curriculum approxi-
mates as near as maybe to that of a primary school, allow—
ance being made for the enormous handicap which the deaf
mind suffers from. Deafness from the point of view of
intellectual growth is the worst afflication that can be-
fall a mentally sound child. Its mind is entombed. The
essential problem is to teach the deaf child to speak, to

understand the meaning of the language taught and to use
thet language, not only in reference to the immediate

7. Report of Alfred Gowles, Inspector Education Department,
27 February 1929. (Copy in the possession of the
writer).
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subject taught but to use the language taught in general
terms and in reference to general ideas.

An increasing knowledge, grasp and the uss of language
develops the power to think. Language and thought progress
pari passu. The one is to the other as the arch of a tunnel
is to the tunnel itself. An average hearing child of four
has as much language as for ordinary purposes will carry it
through life. A deaf child has none. The burden of the
work is in all subjects to teach the language and the mean-
ing of the language used in presenting the facts.

The report states — 'RBeading is carried out on formal
lines, the children receiving little stimulation. One
lesson of two pages lasted for a fortnight - in all about
seven hours etc.,' o

It should be understood that by reading is meant reading
with the necessary speech correction, and comprehension. If
a reasding lesson were carried on ‘'on formal lines', as the
report says, the process would be about as informative as
if I picked up a book on Spanish and read it. From my
knowledge of Latin I would gst the meaning of some words
and I would make a guess at others and thus I might get a
glimmering of the sense. Here reading means the explanation
of the language as well as its pronunciation.

It is not possible to give a great deal of time to draw-
ing. Ewvery morning from half an hour to forty minutes is
taken up in all classes with speech exercises and conversat-—
ion on topical subjects such as, in the upper classes, news—
paper items. ~If even that time could be spared there would
be more time fer drawing. But considering the enormous
disadvantage which.the deaf labour _.under, it is not possible
to do in the ordinary school hours, esvery subject of =&
primary school syllsbus. As a matter of fact drill is taken
outside the usual school hours. The drawing taught last
year was mostly pastsl work of common objects, leaves and
simple flower forms. The highest class did some geometrical
drawing. I am not at all sure that sven if time allowed that
it would be wise to stress drawing as & subject. Instead of
its being an aid to expression I know it would be used by
many children as a substitute for speech and would thus
become a very undesirable asccomplishment. When I became
Birector I found that, except in one or two of the higher
classes, nao drawing at all had been done.

The report states: ‘liore might be done with pictures?®.
Last year I bought about eighty pictures suitable far
composition work. Pictorial Education and the Auckland
weekly news are taken. The pictures from the Auckland Weekly
are kept in such a form that they can be taken from room to
room as required. This is better than attaching them to the
walls of the school rooms,

The report states that: ‘'the lessons appear to be so
long as to weary the children'. The length of any lesson
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is left largely to the discretion of the teacher, forty
minutes being about the time devoted to each oral lesson -

in all but the younger classes. If lessons were made shorter
than at present there would be too much lack of continuity

in the matter taught and this would mean an amount of repetit-
ion which would certainly wearé the pupils. Quite a lot of
teaching is done out of doors. '

Crawford's comments illustrate the rigidity of his thinking regard-
ing the education of the deaf. His lack of contact with normal
children; his rejection of the value of subjects such as drill and
drawing and his defence of the long lessons given to sven guite
young children possibly resulted from the fact that his entire
professional 1life-had been spent in this narrow specialist field.

On 10 December 1929 the Parliamentary Recess Education
Committee on Educational Re—organisation in New Zealand visited
Sumner. Colonel T.W. McDonald (M.P. Weirarapa) as chairman of this
committee SOught from Crawford a report on the problems associated
with teaching the deaf. Crawford furnished the committee with
an outline of the work undertaken at Sumner. He wrote:

The essential problem in the education of deaf children

is the dewlopment of the meaning of language and the en-

couragement of its use. The acguisition of a vocabulary

and a knowledge of grammatical forms are nct encugh. The

connotation of words, their meaning in different senses and

their elucidation in the form of ideas, form the teacher's

chief difficulty. The figurative nature of the English

language complicates the problem.

During Srawford's years as director increasing disquiet had

8. Crawford/Director, 12 August 192%9. (Copy in possession
of the writer).

9. Crawford/Parliamentary Recess Education Committee.
Report on School for the Deaf, 14 December 1929. (Copy
in possession of the writer).
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been felt in the Education Department concerning the outmoded
education being offered at Sumner. when Crawford's health failed
in.1929 the need "to secure the services of someone who would
modernise the institution and bring its~work into line with what
was done in other countries"l0 assumed some degree of urgency in
the eyes of the Education Depértment.

Despite Crawford's heated defence of the methods employed at
Sumner, the Education Department decided, upon his resignation, to
advertise in England for a new Principal for the School for the
Deaf. The position was to carry a salary of between £615 and £§55
less £50 for quarters and lighting..l1

By the time of Crawfofd‘s retirement on 31 December 1929,
rumours began circulating within the school that the Education
Department was casting its net wider than the Staff at Sumner in
its efforts to replace the director. The staff at Sumer were
extremely concerned. Since their only avenue for promotion was
‘within their school correspondence ensued between Mr Sullivan M.P.
(who had been approached by tﬁe staff to represent their interests)
and the Minister of Education, concerniﬁg the plight of the
teachers at Sumner. Sullivan's letter was referred to the Head

of the Education Department who wrote to the Minister of Education:

We have been aware for some time that their methods are
out-of-date, and there is no-one in New Zealand who has

10. BStrong/Winister of Education, 15 January 1930, National
Archives E£/19/16/48. (Copy in possession of the writer).

11. Strong/Public Service Commissioner, 17 December 1529,
National Archives. (Copy in possession of the writer).
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first hand knowledge of the most recent developments in the
education of deaf children. In special appointments of
this kind the only way to keep our system in line with
madern movements is to import specialists from the Home-
land....All the members of the present staff have been
trained under WMr Crawford and to appoint one of these as
Principal would be simply perpetuating the old fashioned
methods of the past. '

On the 23 December 1525 Mr T.F. Chambers was informed by letter
that the Public Service Commissioner had approved of his appoint-
ment as Acting Principal at Sumner. His salary was raised to
£565 per annum.13 The prospect of the appointment of a principal
from outside the ranks of those at Sumner prompted a joint letter
of protest to the Education Department. In the letter the staff
wrote:

We, the undersigned members of the staff, School for the
Deaf, Sumner, view with grave concern the fact that the
Education Department contemplates filling the position of
Director -of this school, rendered vacant by the retirement
of Mr J.M.B. Crawford, by the possible appointment of an
applicant from cutside New Zealand.

We would respectfully point out that we were specially
selected from Training College students and trained for the
teaching of the deaf by Mr G. van Asch who was brought out
from England by the Government of his day to establish a
Special School in New Zealand, and to train suitable teachers
to carry on the work of the future,

During our lengthly period of service we have been fav-—
ourably reported on from time to time and have always endeav—~
ocoursd to adapt ourselves to the requirements of our special
work. Mr van Asch was recognised as a leading sducationist
in the teaching of the deaf, and it was he who introduced
into England the pure oral system having been brought over
from Holland for that purpose. This system which has always

12. Strong/Minister of Education, 15 January 1930. National
Archives £/19/16/48. (Copy in possession of the writer).

13. Director of Education/Chambers, 23 December 19251.
(Copy in possession of the writer). The net salary of
£565 in 1930 was £35 less than the salary of the lsti
Director in 1880,
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been in vogue in our school is considered by sminent author—
ities throughout the world to be the most sfficient means of
educating the deaf and of bringing them as far as possible
into line with their hearing fellows.

We claim that the results obtained by our methods have
been highly successful, 1In support of this contention we
have the testimonies of various leading men. No less an
authority than Or Alexander Graham Bell, one of the first
oral teachers of the deaf in America, inventor of the tele~
phone, founder of the Volta Bureau for collecting and
disseminating information aebout the deaf, and for the prom—
ing of the teaching of 'speech to them, a prodigious writer
on the subject and the authaor of the noted work 'The Mechanism
of Speech and Dictionary of English Sounds' whilst touring
New Zealand paid a visit to this school. On that occasion:
he highly caomplimented the staff on the results cbtained
and assured us that our methods were not only up-to-date
but were far ahead of those in many leading institutions in
other parts of the world,

At different times visits to England and the continent
have enabled us through the medium of ir Stevens, Mr L.F.
‘Regnault (at present on the staff) and Miss J. Reid to keep
in touch with the work carried out in Englend and elsewhere.
In addition we have at present an English teacher in the
person of Niss M, Aichards, who has had experience in
various English schools and also in an institution for the
deaf in Hobart, Tasmania. Mrs Trinder, a teacher of wids
experisnce. in England;- was also a member of the staff here.

Professor Adams, a8 _leading English sducationist of
world-wide repute when lecturing throughout New Zealand some
few yvears ago, expressed himself in apprecietive terms and
stated in no uncertain way that he was greatly impressed by
our work., As late as Decenber of this year the school was
visited by the Education Committee set up by the present
Minister of Education, the members of which will no doubt
make mention of their visit in their impending report.

" No serious fault has ever been found with our work,
hence we are at a loss to understand the possibility of:
promotion being with-held from us who have served the Depart—
ment so faithfully and so well and for such a lengthy pericd,
As our only chance of advancement in our profession is in
our own Special School, the only one of its kind in the
Dominion, we beg respectfully to ask fig that promoction
which we consider only just and right.

14, Staff of the School for the Deaf/Education Department.
Date unknown, (Copy in possession of the writer).
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Thomas Frederick Chambers
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The Education Department remained unmoved and the position was
advertised in England. By May 1930 a thirty-five year old
AEnglishman had been selepted. He was, however, never to take up
his position as.principal, for on 22 July 1930 Chémbers was

informsd by telegram that he had been promoted to Principal as

from 16 July 1930,%°

The reason for this changé of direction on the part of the
Depart&ant is unknown but it may be assumed that svents outlined
in a letter from the former director, Mt Ted Stevens, to Chambers
precipitated the change on the part of the Depaftment. ‘Staphens
wrote:

I had no great doubt that on Mr Crawford's retirement
the position would naturzlly revert to you and paid little
heed to rumours that I heard to the contrary. It was only
on returning to England sbout the middle of May that I was
informed at the H.C's (High Commissioner's) office that the
position had been advertised in England and one of the
applicants actually selected. This was a man of thirty-fivs
years of age, - trained in one of the over—-grown institutions
in England; one that I had visited in 1913 and in which I
had been unfavourably- impressed, especially with the oral
work. I could only shudder at the probable consequences.
What would haeppen to the work in the school with the fine
senior assistants from yourself to RAegnault all having to
submit to such an indignity. It was only after my interview
with the H.C. that I found out from his secretary that the
appointment had not yet been confirmed and I breathed more
freely. , ,

I immediately went to an old friend, the Secretary of
the Association for the Deaf here, and made full enguiries
as to the appointee. There was nothing personally the matter,
but my friend shared my cpinion about the school he was
trained in, and that was enough for me. I went straight to
the office., The H.C. was away but I saw the secretary and
filled him with what I thought of the whole matter, and in
fact went into it very fully. I do not know what recommend-
ations were made in consequence of what I had to say. It is
guite possible, of course, that things might have turned out
as they have without my intergsention. But had I not done all

15, Telegram, Education Department/Chambers 22 July 1930.
(Copy in possession of the writer).
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in my power to prevent such an appalling calamity to the
school as what apparently was at one time on the point of
taking place, I should have never forgiven myself.

England is a very wonderful country and there are many
admirable things in it, but it would be very difficult to
select in England anyone more capable of carrying on the
work at Sumer than a local man. The oral work in England
has never been at a very high level - thsy hawve had
difficulties to surmount that we never had, There are a fine
lot of hard-working people in the work and far be it from me
to disparage them, 5till, I should not like to have to
select one to run Sumner.16

Thomas Fredrick Chambers accordingly became'the fourth direct-
- or of the School for the Deaf at the age of fifty-one years.
Chanmbers' father had died wheg he was three years of age and his
mother, an early advocate of greater rights for women, was a power-
ful influénce in his life. He attended Sydenham Primary School,.
West Christchurch School (later to become Hagley High School),
Christ's College and Christchurch Boys' High School. During 1897
and 1898 he taught as a pupil teacher at St Alban's Primary

School. He passed his Matriculation Examination in 1899 and was
appointed as an assistant teacher by van Asch, commencing duties

on 15 May 1899, The resason he chose to teach the deaf is unknown,

17 contends that his interest

but his daughter,“Miss Enid Chambers
in the deaf was afoused through. knowledge of his deaf great grand-
mother. On 3 April 1906 the Education Department awarded him a
certificats on the completion of his training "in the art of instruct-
ing deaf—mutes by the articulation method".18 He had served a

seven year apprenticeship. Chambers married Miss

16. Stevens/uhambers 10 September 1530. (Copy in possession
of writer),

17. Interviewed Christchurchy Méy 1981,

18. Certificate of Thomas Frederick Chambers 3 April 1906.
(Copy in possession of the writer).
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Agnes Cecelia BGemming in 1910. From 1907 until May 1910 when she
marrisd, Mrs Chambers had‘taught at the School for the Deaf. G5he
had arfived from Auckland where she had taught a small group of
déaf children in a private capaéity. Her interest in; and know—
ledge‘o# deaf children was invaluable to Chambers during his
years as housemaster and later as Principal. Their first child,
Enid, was born in 1511. Two more children, WMarjorie and Noel,
were born in 1914 and 1922 respectively., From 1 July 1917 until
6 May 1921 Chambers was a teacher in residence. He had purchasea
a home in Sumner which was let during his time in residence and
during hisrtime as Principal from 1930-1940. The Principal wés
expected to live in guarters set aside for him and his family in
the Main Building.

Chambhers was a kind but authoritative man. He was passion-
ately interested:in physical fitness, roaming the hills behind
Sumner-in all weathers. - Usually a group.of deaf children accompan-—
ied him on these trips. He preferred to walk over the hill to
Lyttleton rather than catch a tram to Christchurch city and a
train to Lyttleton. He sympathised with the young deaf childreﬁ
so far away from their parents and homes, and often visited the
dormitories of the sméll deaf children to settle them at night.
From the older children he expected excellent behaviour and high
standards in all that they attempted., Enid Chambers remembers
the happy full days of her Tather's period at Sumer.

(Appendix F).
While acting as Pirector pending his appointment as

Principal,Chambers presented the annual report of the scheool for
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the year ended-al March 1530. With uncertainty sourrounding the
position of Principal, Chambers defended the standard of work at
the school, quofing overseas authorities who had pfaised the
séhool: |

"The standard of work set up in faormer years was well main-
“tained... Of this standard independent testimony is avail-
able. At the annual conference of the National College
of Teachers of the Deaf held at Brighton, England, in
August 1529 Mr F. G. Barnes, an eminent English teacher,
who had recently toured America, South Africa, Australia
and called in at Auckland on his way home, read an inter—
esting paper on, 'The Deaf of the Empire". Speaking of
New Zesaland Mr Barnes says, 'the school was closed during
the time I was in New Zealand and I did not undertake the
long Jjourney merely to see empty buildings. Founded in
1880 through the efforts of Mr van Asch of Manchester and
London, who secured Government support in establishing the -
school on a liberal and efficient standard this school has
for nearly fifty years had a high reputation for excellent
oral work. In Aucikand I met an experienced British
teacher from Boston Spa, now on the staff at Bumer and her
opinion co-incided with that of others on the high standard
of oral work this school is maintaining. I have had other
testimonies of the same kind, and in Vancouver was shown an

" ex—pupil. of the school, said by the American teacher in
charge to be one of the best oral pupils she had met.!

The girl referred to by Mr Barnes lesft New Zealand for
Vancouver after being--at. the Sumner school for seven years.
She was by no means one of our best pupils, being sbout
equal in proficiency to our deaf child of average attainment.
It is very encouraging to find such whole-hearted appreciation -
of our work from those engaged in similar work abroad.t

Soon aftgr the confirmation of Chambers? appointment as
Principal, the school was again inspected by Alfred Cﬁwles. During
this visit on the 16, 17, 18 September 1930, Cowles praised the
care provided by the school and noted an improvement in the appear—
ance of the classrcoms,.,. He suggested several improvements of a
minor nature which he wished to see actioned, eg. in reading

Cowles felt more silent reading for pleasure should be sncouraged.

19. Annuzl Report, Principal School for the Deaf, 1930,
(Copy in possession of the writer).
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At the time of his visit slates were still being used and it was
suggasted these be abandoned'along with the heavy writing and the
béckhand style in evidence. " Whilst more.attention was being
given té handwork (needlework, woodwork, gardening, milking Etc.)
by the time of his second visit, chlés felt that individual
records shoulq be kept; and even greater emphasis given toithese
areas. As well Chambsrs was cautioned against admitting imbecile
grade deaf-mutes on trial, a practice Chambers continued to follow
for fear of turning away deaf childrén who could make some pro-—
gress at Sumner. Without suitable non-verbal 1.4. tests,
Chambers felt compelled to err on the side of tha\young deaf
pupil. Overall in the area of speech_"the most important subject

H
of a11,20

Cowles expressed pleasure. He paid tribute to the
skillful and patient work of the members of the staff in this
phase of the wurk.

At the time of Cowles' visit there were eleven teachers on
the staff as well as the Principal, Chambers, jhe roll stood at
114 in 1§30)giving a taacher/pupil ratio of 10.5. Thié was
reasonably satisfactory in terms ofjthe requiremgnts of a deaf
child, In terms of the teacher/pupil ratio in normal schools at
that time it was very favourable, for in many schools up to fifty
children were educated in one Class.v It is significant that
during both Crawford's and Chambers' periods as principals, lack

of teachers was never mentioned in reports of the school. It was

frequently mentioned during van Asch's directorship. 0On the basis

20. Report of Alfred Lowles, Inspector, Education Department,
4 December 1930. (Copy in possession of the writer).
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of roll numbers the institution cost the state £52.12.0 per pupil,
a considerably greater cost that other branches of education, even
cpnsidering the fact that Sumer provided mainly residential
education. {Appendix B8). 1In 1933 of the 120 pupils at the School
for the Deaf only 13 wers day pupils,

The school programme, with its rigid analytic megthod of
teaching speech came under increasing scrutiny during the 1930's,
Some of the younger teachers began to question the methods used,zl
but there seem to have been sufficient modest innovations to
guell any groundswell of discontent. Educational visits were
undertaken to places of interest eg. Aulesbrocks factory. Other
activities.such as silk art work and pewter work were introduced.
A greater variety of articles were produced in woodwork .22
Indicative perhaps of the constraints imposed on education during
the depression years of the early 1930's,; one teacher purchased.

a lathe for the boys' woodwork at his own expenses and taught
numerous children in his out of school hours. Power tools were
_also introduéed. Unemployed labour was used in several areas
around the school, eg. gardening, but the boys wers still expected
to participate in these activities.

The problems relating to teaohing in such a narrow field of

education were never more apparent than during the 1930's .

21. Reference to this point is made by A.B.Allen in "They
Hear with the =ye". Wellington, School Publications
Branch, Dept. of Education, 1980, Page 64.

22. In his annual report for the year ended 31 March 1939
Dhambers reports that dining chairs were constructed,
As well, screens and dinner—-wagons were made.,
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Profeésional isolation continued to piague the school as it had ‘
done since its ihceptidn. Lack of finance in schools during»fhis
period (the early 1930's) further accentuated the!problem§v
Teachers, for example, were asked to provide the money reguired
to purchase material for.the'stéff library. In 1229 a new
© Primary School.Syllabus had been issued to all schools. It
sought to liberate teachers from the duil formal teaching aimed
solely et passing the annual Proficiency Examination. Experiment-
ation in ouifural sub jects and a more creative approach to such
subjects as English, wefe encouraged. Sumner however feiled to
im@lement this new found freedom of methed. The teachers sought
to defend the need for formalism in the teaching of speecﬁ and
other subjects to the deaf. Miss Dorothy WMalcolm, a teacher at
the school from 1928-1938 poignantly captures the thrust of the
method when she recalls:
You start off with .the action and print the word you have
used and. get the learner-to say it as you da, using your
lips. Practise it over and over and then use ancther wort
and continue. After a while emphasis the initial sound
and repeat and get the learner to copy the sound - pot-p,p,p
and so:it goes on.2
In 1936 three pupils wers awarded their Proficiency Certifi-~
cates., Two were-awarded their Competency Certificates. Achisve-
ments of ﬁhis nature were rare however, and seem only to have been
accomplished by the most able pupils,
Sport had continued as it had done progressively over the
previocus fifty yeers, to play an important part in the life of the

school., The pupils_Were actively encouraged to mix with their

23. Malcolm/Stewart, 1 July 1981. (Letter in possession of
writer).
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hearing peers. Hockey became a popular spdft when staff members
with expertise in this area began to céach the children. Through
sparts the childrgn endeavoured to prove that their hearing
constituted their only handicap, and that iﬁ somerdther areas
they could compete on equal terms. Occasions such as the winning
of the 'A' grade hockey.competition promoted by the Christchurch
Primary schools were a source of great delight to both pupils and
staff alike. A tennis court and gymnasium were constructed with
funds from the interest on an sarlier beqguest to the schodi. But
for funds of this nature,it is doubtful if additional facilities
would have been introduced at Sumner during the depression.

Post school placement of pupils continued to be & rather
haphazard affair with the parents of pupils being expected'to find
employment for the deaf child in his home town. During his last
year as Principal, Chambers set up a scheme to help ﬁupils find
Jjobs they would like énd,to which they were suited. The scheme
was run in conjunction with the Child Welfare Division of the
Ugpartment of Education and the Vocational Gﬁidance Service
together with Placement Officers in the Labour Department.
Chambers , with his excellent knowledge of each child recommended
jobs the child would be capable of carrying out and the Placement
Officers in each town sought suitable Jobs. Follow up visits
were made to assess the suifability of the position found for the
deaf child.

During 1934 the Education Department contemplated the possi-
bility of commencing the teaching of deaf children at an sarlier

age than was'customary. The first director had admitted children
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at seven years, the second director had lowered thebage to six

years. 0On 31 August 1934 the Minister of Education wrote to

Dhambers asking for his comments on a proposal to 1ower the age

still further. Considering the matter Chambers replied:

need

»..»the school course begins with articulation and writing
and our expsrience goes to show that six or seven years of
age is the best time at which to start pupils. Those who
advocate tuition for the dsaf at an earlier age support the
idea of a nursery school and that is of course Jjust what

its name implies. Such a school if it were to cater for
children from any distance would have to ba a residential
one, and the parents would obviously be parted fraom their
offspring at an age to which the average person would object.
The nursery school would wo»f course be a boon to some mothers
and would doubtless benefit those children who do nat have
the amount of parental attention which is their due, It
would also serve to amsliorate the mental anguish of unfort—
unate parents when they find that their children are deaf,
and consequently dumb and whose natural desire is to see
something attempted at the earliest moment. The fact however
remains as our experience in Sumner shows that six year olds
or seven year oclds straight from their homes socon catch up
with end hold their own in spesch and writing and school work
generally, with those who have been admitted at an earlier

fage.f;Teaching speech to a congenitél-deafrmute"atrthe age of
‘three years I consider to be impracticaeble. At this stage,

speech naturally voiced can be produced only under the gudid-
ing influence-of  the sar, the process being mostly sub-
conscious. With the congenitally deaf, articulation can be
taught only as a conscious mental effort, the process requir-
ing an amount of concentrgtion on the part of the pupil, not
to be expected or desired from a very young child. The most
that could be attempted in the way of language would be to
familiarise the wee mite with oral expression as much as
possible. It could possibly be taught to recognise such
words as ‘'father', 'mother', 'bath' etc. and to carry out a
few simple commands given orally and without being able to
say them s# to understand their import. Such an introduct-
idn to the more serious task of producing the sounds and
bringing into play the mechanigm of speech would of necessity
be very limited in its scope.®

Chamberst love and compassion for small children who would

to be plucked away from their parents, his rigid Tormal

24, Ghambers/Diractar of Education, 8 Beptember 1834.
(Copy in possession of the writer).
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First Group Hearing-Aid — 1936
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training and the lack of hearing aids,25 forced him to these
conclusions., He was however, in this matter, at variance with
the gpinion of the second director, Stevens, who advocated the
commencement of training as young as three years of age for
mentally sound deaf children.

Although staffing at Summer was particulafly stable during
Chambers' years, difficulty began to be experienced in recruiting
teachers to this sphere of educational abtivity. As early as 1930
Cowles héd made raferencé to the fact that "the long apprentice-
ship and the small chance of advancement tend to exclude the most
desirable teachers."26 Students from Christchurch Teachers'
éollege spent short periods ranging from two to five wesks at the
échool, observing and studying methods of speech fraining and
methods of teaching language to the deaf. Some of these students
later applied for positions at Sumner, but dissatisfaction was
felt at Sumner over gradings and salaries. On 20 June 1936
Chambers wrote to the Director of Education pointing out the
futility of continuing to grade teacherg of the deaf along the
lines of primary school teachers.

As a matter of fact the longer they are employed in this

special school the more they get away from primary school

work and, conseguently, the less fitted they are to under—
take such work, Their grading would sesm to imply other—
wise., Some colour is given to the contention of the

younger members of the staff that primary teachers are better
peid than teachers here by the fact that (one primary teacher)

25, Two hearing aids and an Autiometer were used for the
first time in 1936. In 1932 a group hearing aid was
installed at Sumer.

26. Report of Alfred Cowles, 4 December 1930, (Copy in
possession of the writer).
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recently appointed is to receive a higher salary for her

work here than (two teachers of the deaf) whose grading

marks are better and who have both had longer teaching
experience, The difference is small and perhaps some

slight adjustment could be made 2/

-Brading continued however but salaries were cut along with
other public. servants during the 1930's due to economic
constraints imposed by the government. Before cuts, salaries of
senior teachers were in the region of £350.

During the 1920's and 1930's considerable pressure was
exerted on the Department of Education by a group of Auckland
parents, to establish a school for deaf children in Auckland.
Parents became increasingly reluctant to send their young deaf
children toc be educated in Christchurch. In 1529 Crawford had
written:

I am aware that the guestion has been raised of estab-
lishing & day school in Auckland. There are here ten
pupils from Auckland and its environs and they are at
different stages of progress:- It would be guite impossible
for one“ggacher'to teach ten children in three or four
classes,

Pressure increased during the 1930's a nd in 1936 the-Department
felt that a longer mid-year holiday would guell opposition.

Chambers was asked:

Whether it would not be advisable for Sumner to chserve
the same period as the public schools, namely four weeks, to
be taken between the middle of June and July. Also it is
considered advisable, if you have not already done so, to
discuss the matter with the teachers of the schocl in order
that should there be any guestion ggked in future, you
would have the teachers 'on side’. :

27. Chambers/Director of Education 20 June 1936. Copy in
possession of the writer). :
28, Crawford/Parliamentary Recess Education Committee. Re-
port on School for the Deaf 14 Dec.1929. {copy in poss—
ession of the writer).
29, Superintendent, Child Welfare Branch of Education Dept/
Chambers, 31 Oct. 1936. (Copy in possession of writer).
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In June 1938 the school commenced an extended mid-year break for
pupils. This broke with a long tradition going back to the found-
ing of thé_school, when a long break was taken at Christmas and two
short breaks during the ysar. Children who lived close to the
school were able to go home during the year but many were absent
from their homes for long periods.

This concession with regard to holidays did not quieten the
more vocal Auckland parents however. They remained unhappy with
the need to board their young deaf children in«én institution
hundreds of miles from their homes. Although the institutional
staff were stable30 the disadvantages associzted with the
institutionalization of young handicaepped children were deplored.
In response to the need for educational provisions for thé young
deaf child in Auckland, the New Zealand league for the Hard of
Hearing began a local school for deaf children in Myers Park,'
Auckland. Initially this school was intended for partially deaf
children over the age of five and deaf children under the age of
five. The séhool was small with two teachers undertaking the
educétion of the children. In a letter to thg Senior- Inspector
of Schools, Auckland, the Pirector of Education wrote:

The questipn of admissions to the Auckland School
should be considered by the Department.f..Some of the
pupils at present receiving instruction at Myer's Kinder—
garten are cases which should be at SPumner,and not in a
class for hard of hearing children. A difficulty lies in
defining what constitutes a hard of hearing person. Many
so called deaf children are now known to have residual
hearing, which is insufficient to allow development of

language by normal nmeans, i.e. they rely upon lipreading
- for the acquisition of language. Such children, though

30. 1In 1938 the Matron, Miss C, M. Leary, retired after
25 years of service at Sumer.
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retaining some hearing, should be educated at Sumner.

There is a group of children whose hearing is defective
to such a degree that they reqguire for their education _
special arrangements or facilities, but not the educational
methods used for the deaf children without naturally
acquired speech or language. A class for the hard of hear-
ing should deal exclusively with children from this group.

It is evident that some parents aof deaf children who
reside in Auckland will prefer to have their children day
pupils at the Auckland School, rather than send them to
Sumner, where they would be away from home for long periods.
I sympathise with their point of view, but I do not think
it would be politic to allow the Auckland School to become
a school for the deaf in fact as well as in NAMEB........ST
With the establishment of this splinter group of deaf

children in Auckland and the Education Department's knowledge,
through annual inspections, of the rigidly aenalytical methods

used at Sumner, the impending retirement of Chambers no doubt
presented an excellent opportunity for the Department once more to
cast its net wider in its search for a replacement. During 1539
the Prime Minister, Peter Fraser, along with the Canterbury Mem~—
bers of Parliament, visited the school. The Minister of Education,
Vr H.G.R. Mason, also visited the school. On 4 April 193% the
Assistant Director of Education wrote to Chambers advising that he
was coming to discuss "certain matters in connection with your
school"..32 It is certain that Chambers' retirement was discussed
and it 1is probable that the guestion of his replacement was élso

touched upon. Chambers had reached the age of sixty vears and

had over forty years of service. He did not howsver wish to retire

31. Director of Education/Senior Inspector of Schools,
Auckland, 6 February 1941. National Archives E 52/1/1.

32. Assistant Director of Education/Chambers, 8 August
1539. (Copy in possession of the writer).
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and asked for an extension of time. It is possible that this
request suited the Education Department, as it provided them with
time to look overseas for a replacement for Chambers. In August
1939 the Assistant Director wrote:
wWhen last I was in Christchurch I raised with voue....
the guestion of your retirement. After carefully consider-—
ing your representations, the Public Service Commissioner
has agreed to extend your period of service to 3lst March
1240, VYou will, I am sure, realise that your retirement is
only the result of general policy and in no way reflects
upon you personally. The Department is very grateful to
you for the long and efficient period of service you have
given, both as Assistant and as Principal of the School for
the Deaf. ’
Although Chambers had been granted a temporsry reprieve,
rumours once again began circulating (as they had ten'years
earlier) about the appointment of a new principal. The first
gssistant, Mr L. Regnault, had been trained under Stevens, and
had & period of twenty-eight years of educational service, all
spent in deaf education at Sumner.- Although an excellent teacher,
his appointment as Principal would have robbed the BDepartment of
the opportunity to introduce new blood into deaf education in New
Zealand. To pass over the teachers at§ umner however, would
almost certainly cause dissatisfaction among this highly special-
ized group of teachers. In the end the Education Department decided
to override the protests of the staff and on 23 August 153% the
Assistant Dirsctor of Educetion wrote to Dr A.W.B.Ewing, head of

the Department of Deaf Education, Univeréity of lanchester, advis-

ing him of the impending vaCanCy.B4 Dr BEwing was asked to help

33. Assistant Director of Education/Chambers, 8 August
1539, (Copy in possession of the writer).

34. Assistant Director of Education/A.%.G.Ewing, 23 August
1939, National Archives E19/16/48. (Copy in
possession of the writer).
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a committee, to be formed by the High Cqmmissioﬁer for New Zealand
in Londeon, to recommend a new principal. The staff at Sumner
learnt early in 1540 that an appointment had been made in England.'
Chambers continued at Sumner throughout the firstbterm of
1540. His term as Principal had ndt been particularly innovative,
due in part to the economic recession‘experienced in New Zealand
during the 1530's. As well virtually the whole of his career had
been spent in the narrow field of deaf education. Despite this
lack of innovation however, Chambers had been an efficient caring
teacher and a capable administrator. He finally retired on

31 July 1940.



CHAPTER &

New Blood and Rubella Waves

On 11 May 1940 Herbert Pickering left England to take up his
new position as Principal & the Schosl for the Oeaf at Sumner.
Dr.C.E.Beeby's letter seeking Dr A.W.G.Ewings assistance in
the appointment of a new principal for Sumerl resulted in Ewing
recommending Pickering for the position. Born on 9 November 1508
in Whitby, Yorkshire, Pickering had been educated at thé Yhitby
County School. On completion of his schooling he had enrclled at
the University of Manchester. DBuring his University course he had
been invited by Professor Ewing to undertake the course in deaf
education at the completion of his B.Sc. degree. Tge Education
of the Deaf Department at the Uﬁiversity of Manchester had been
established in 1919.2 It is probable that not more than 100 teach-
ers had graduated by the time of Pickering's course. The lecturer

in charge was Irene Ewing (nee Goldsack).a According to A.W.G.
Ewing:

She gave to the course of training for {eachers of the deaf
three notable charecteristics. The first was the direct and
intimate relationship into which she brought the theoretical
or academic and the practical or school practice of the course,
She made their interdependence clear and unmistakable. The
second was the individual care and consideration that she gave
to the abilities, personalities and potentiality as a teacher
of every one of her students. The third was her own supreme
ebility and skill as a demonstrator and tescher of deaf child-
ren of any age.

1. C.E.Beeby (Assistant Director of Educstion)/Dr A.#.G.
Ewing 23 August 1539. National Archives, E19/16/48,
(Copy in possession of the wrlter)

2. Prior to this date the training of teachers of the deaf
had been carried out by two small privete colleges.

3. In 1913 the second principal of the Sumner School for the
Deaf, Mr T. Stevens, had been very impressed w1th her work
with kindergarten age pupilse.

4, A.¥.G.Ewing. The Education of the Deaf:History of the
Dept.of Education of the Deaf. University of Manchester
1916~1855 in British Journal of Educational Studies,
Vol. 4 (1955 - 1956) Pape 109.
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Vr & WMrs Herbert Pickering, 1940,
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In a book published while Pickering was at Manchester Universify,
Irene Ewing outlined her philosophy on the education of the deaf.
She asked: ' ' ’

How are spontaneity and initiative toward the comprshension

and use of normal language to be developed in children who

cannot hear its spoken form? Not be drilling them in lip-

reading or speaking a teacher-selected vocabulary, for no

two children really want the same vord .9
Children, according to Ewing, should be encouragsd to lipread
sentences rather than single words and never lists of meaningless
words chosen by the teacher as a suitable means of measuring prog-
ress. Indeed it seems that Irene Ewing was an inspiration to her
students.

| In 1931 at the completion of his course in deaf education,

Pickering graduated with his Teacher's Diploma and University
Certificate for Teachers of the Deaf. From 1931 to 1839 he tsught
in Manchester at the Royal School for the Deaf. At the time of his
appoihtmemt to Sumier, he was a senior resident master, having been
promoted to thet position in 1935, Uespite his appointment to a
seniér position, Piéke%ing had his sights set higher. According to
his wife, Mrs M. Pickering,6 he could see few avenues for further
promotion in England. When the position of principal in New Zea—
land's Gchool for the Deaf was drawn to his aftention by Ewing,
Pickering applied successfully. He married a week before his de-
parture Tor New Zealand in 1540 and spent his honeymoon travelling
on a cargo ship to his new position. Also on beoard were two young

deaf children whom he supsrvised and gave lessons tao, -

5. I.R.Ewing, Lipreading. Manchester. Manchester Press
1930.

6. Interviewed in Christchurch, July 1981,
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On his arrival at Sumner, Pickering was met by the retiring
principal, Tom Chambers, who had stayed on to administer the
school untii the arrival of the new principal. The atmosphere at:
tHé school on Pickering's arrival was btense., The expereienced
senior teachers whq had anticipated promotion had been passed
over in favour o% a young foreigner., War was raging and many of
the staff were under stress. Pick;ring and his Qife moved into the
staff quarters at the end of Boys' Home in the middle of winter
1940.' A year later fhey wecre able to move into é new principal's
residence.

The methods brought hy Pickering to Sumner differed markedly
from those in vogue at the school. Pickéring's methods, stressing
as they did a more balanced and less analytic approach, owed their
origins to the teachings of his mentor, Irene Ewing. Although
single words were used and taught, they were also put into sen-
tences in order to demonstrate the natural order of words in
phrases and to give a more natural pattern of language to the
children. There was less emphasis on the teaching of isolated
soqnds; The intrinsic interests of the children were considered
important in selecting language to teach. Events and experiences
bf importance to the child were capitalized upon. Instead of the
tééchers selecting the words the children should learn in order to
get through a prescribed course, the teacher selected words a child
wished to learn or showed an intersst in. In all teaching the main
words were emphasised within a phrase or sentence eg. PUT the POT
on the TABLE. In short, the lessons were geared to the nesds and

interests of the child in his everyday contacts with the world.
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Many of the staff however, had the>traditiona1 analytical methods
formally ingrained in them and believed these were the best meth—'
ods to get across to the child the vast number of words he needed.
Miss Dorothy Malcolm taught at the school from 1928 until 1938,
with many of the teachers who were teaching when Pickering arrived.
She recalls her days at the school during this time in a letter
toc the writer:

The best way to treat the deaf is to speak slowly with

a lovely bright smile on one's face...'e were a very

haspy busy community...l lived with the girls and

interested them in art, sewing, dressmaking, knitting,

embroidery work, folk dancing and basketball. A display

of work was always on at the end of the year function.”

When Pickering began his work at'Sumngr the roll stooﬂ et
105 pupils. Of these 15 were day pupils. He was very aware of
the advantages to pupils of commuting to school daily and a decade
later he instituted a bus service for these children. The average
szge for admission for the congenitally deaf in his first year as
Principal was 6.7 years. This was to fall significantly during
his time in control at Sumner.

Pickering's Fifst yéar progressed with a §table staff,
smoothly, both in the boarding and teaching Spﬁeres. In retro-
‘Spect it is probably fortunate that his first year was such a
year, for saldom again, during his thirty-three years in deaf educ-
ation was he to experience é yvear of such stability. He introduced
somg minor changes to the schoesl such as toy-making and re—arraenged

gardening classes. A.B.r’\llen8 (firstly a psychologist and later a

7. Malcolm/Stewart, 1 July 1981. (Letter in possession of
the writer).

8. Interviewed at Christchurch, May 1981.
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senior inspector attached to the school) recalls how these
vegetables produced in the school gardens later came to be known
as "Pickering's Golden Harvest®” because of the expense incurred
in their production. Generally however, Pickering used this year
to get ﬁhe "feel" of deaf education in New Zealand.

Ouring the year the school was ordered to close by the
Fublic Health Department following the death of a girl pupil
from diptheria. Three further cases made satisfactory recoveries.
From a pupil's point of view, times may have ssemed rather grim.
Mrs Eileen Long (nee Holwell) a boarder at the school from 1935 -
1941, remembers that institutional 1ife for her was rather harsh.
The stgff

co«told us not to write our letters to cur parents

about our health. (The sub-matron) was not popular

because she used (to give) everyone of us a tablespoon-

ful of senna pods aon Saturday mornings. Same spoon

for all of us. If a bad boy or girl turned up in front

of her she gave them more than one tablespoonful of

that “horrid ligquid.
She recalls, even forty years later, that the remedy took little
time to work.

Indeed, from the pointyof view of social-emoticnal develop—-
mant,; the practice of removing young deaf children from their

homes for very long pericds of time in order to educate them,

was a guestionable one. It is common nowadays to guestion the

9. Long/Stewart, 21 June 1981. (Letter in possession of
the writer). Also interviewed at Auckland,
November 1581.
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practiée of institutionalising children.10 Normal social develop-
ment is dependent on early bonding and attachment beshaviour. A
multiplicity of caretakers in an institution does not predispose
the child to form stromg affectional bonds. This is; perhaps, an
even greater problem with a Hearipg.impaired child who lacks a
working command of language. Rscent researchl1 supports the
desirability of an eduéafion within the community. . There were,
however few alternatives available to parents of handicapped
children in the early 1940's.

As well as his duties as Principal of the School for the Deaf,
Pickering was asked to make a sQrvey of the existing speech clinics
sg that he could select oné as a suitable training centre. Accord-

ing to Saunders:

The demand for speech therapy had so increased that it
became apparent that existing staffs would need help and
that new clinics should be established. At that time there
were clinics-at Christchurch,~Auckland,~Wellington and
Dunedin only. Mr Pickering's choice fell on Christchurch
and in 1942 the first three students were selected to
underge a year's special training as speech therapists.l2

10, Gee for example
M. Bowlby, Child Care & the Growth of Love, Middlesex,
" Penguin Books 1577.

also M. Rutter, Changing Youth in a Changing Society:
Patterns of Adolescent Development and
Disporder. London, Nuffield Praovincial
Hospitals Trust, 1979.

M. Rutter, Maternal Deprivaetion Re~Assessed,2nd.

Edition,kiddlesex, Penguin Books Ltd.1981.

11. d#itherford,H.A., Wilton, K.M., Parsons, W.B. Effects
of Residential School Attendance on the Social

Development of Hearing Impaired Children.N.Z.J.E;S.,
1578. Vol. 13, No. 1.

12. M.E.Saunders. Looking Back with Joy. New Zealand
' Speech Therapists Journal, 1971, page 50.
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Part of the course in the years that followed consisted of lect-
ures by Pickering on deafness.. Having selected the venue and
witnessed the establishment of a course for speech fherapisﬁs.;
Pickering himself must have pondered at length on the need to have
similarly trained teachers of the deaf. No doubt he realised his
own methods and philosophy would hawve little effect until he was
able fbxéféin.;;;QSﬁaliy feachars in those methods. This develop-
ment however was not to become a reality until 1543,

At the énd:of 1241, the deaf pupils packed their bags to head
home for the Christmes holidays. Little were they to know that
they would-be the laét group of degf children to be educated
under one roof in New Zealand., For sixty-one years deaf education’
had -been confinead to the one site with punils travelling from all
over New Zealand to the institution. Immediately the children were
‘dispatched, however, the Army authorities occupied the school prem—
ises. A few days previously (on 7 December 1941) the Japanese had
attaecked Pearl Harbour and all establishments of the kind that
housed the deaf childreniwere progressively commandeered.

Pickering was faced, after merely seventeen monthsbas Principal,
with the prospect‘of no buildings in which to carry on his work.
Eventually it was decided to split the school, as no suitable
buildings large enough to house 21l the children, could be found.
On 9 Karch 1942 a temporary school was cpened in Christchurch for
27 day pupils. By 2 ﬁay)boarding pupils were able to be admitted.
A property known as Te Kohanga Maternity Hospital in Fendalton
Road, Christchurch, was leased for these South Island children.

It was not ide=l but it was the best that was availablg.-
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To further complicate matters, soon after the school resuméd
classes, the day pupils under fourteen -years were directed to
remain at home due to an outbreak of infantile paralysis. This
exclusion from classes lasted for a short period. The North
Island pupils meanwhile were in limbo. Some attended schools
temporarily, some received no schooling, and some were helped at
home. In September 1942, 63 pupils were directed to the Titirangi
Hotel, Auckland, where a school and boarding establishment were
opened., Included in this number of pupils beginning at Titirangi
weré children from the Myers Park School - esteblished by parents
who had refused to send their .young deaf children to Sumner. The-
responsibility for this Auckland school was vested in Pickering
until 1946 when a separate principal was appointed. From 1942
until 1546 Pickering divided his time between the Sumner School
and the Auckland school. He was considered the Senior Principal
and Advisor to the Dspartment.

Once the majority of deaf children were again receiving
schooling, Pickering's thoughts turned to the problem of trained
teéchgrs. He had, in 1942, begun to feel the effects of & problem
that was to plague him year after year for most of the time of
his administration — the lack of specialist trained teachers of
the deaf. Up until this time a five year probation "on-the- job*
apprenticeship system cperated with a certificate issusd at the

end of the five year per_‘ie:)d.l:3 Unless these teachers had previously

13. Copy of Certificate of T. Chambers (in possession of
Writer) '
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trained to teach in a normal school (and few had) they could not
transfer from avclass of deaf children and were thersfore destined
to spend their teaching carser in the sole school for the deaf.
Thé problem of lack of sfimulation and new ideas, even of lack of
contact with normal children often led, as has earlier been shown,
to the teachers becoming isolated in thelr professiocnal life. In
1542, despite a difficult year for deaf education, Pickering select-
ed three students to train in Auckland as specialist teachers the
following year. This course lasted for one year following the
normal Teachers' college course. At the completion of the course
in 1943 thess trained teachers of the deaf were able to teach in

either schdols for the deaf or normal schools. 0One of the students

chosen by Pickerihg to underteke the first deaf course was Miss
Jdeanne Edgar. In correspondence with the wr'iterl4 she recalls that
lectures were held in a small staffroom. Subjects studied were
anatomy, lipreading, speech and history of deaf education.
Pickering spent six months at Titirangi to train the students that
year {1943) and six months at Sumner. When he was not lecturing,
the students spent all their time in the classroom learning how to
teach deaf children. The scene had bsen set for the traiﬁing of
specialist teachers and rarely, even during the yearsvof desperate
teacher shortage, did Pickering waiver from his policy of permanent
appointments for specialist teachers: only. This policy, of
permanent appointments for specialist teachers only, meant that
only a trained»teacher who had trained for one further year

as & specialist teacher of the deaf could be appointed to a

14, Edgar/Stewart, 1 July 1981. {Letter in possession of
the writer).
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permanent position at Sumner.v Any other trained teacher appointed
to the School for the Deaf without specialist training in the deaf,
could only‘be appointed as a relieying teacher. lhis policy was
maintained at great cost by Pickerihg cver the pefiod of his
administration. Staff shortages were a constant problem and re—
lieving teachers were often not predisposed to stay for any length
of time at Sumer if a permanent position came up elsewhere.

About this time another of Pickering's special interest areas
in deaf eaucation began to surface. From his observations and
enquiries it had beéome apparent that a large group of deaf child-
‘ren‘would soon reguire educétion in a school for fhe deaf. He had
begun the practice of home visits for some young deaf éhildren.

He floated the possibility of establishing a nursery schocol
(probably along the lines of those he had seen operating in Man-
chester) but many yeérs were to pass before his hopes bzcame a
realify.

In the meantime the roll rose dramatically - from 126 in
1943 to 175 in 1944, Pickering felt that he could give ﬁo satis-
factory;explanation for this sudden increase. Later however, it
would become obvious that the crippling effects of a rubella epi-
demic were surfacing. A Catholic School for the Deaf was opened in
1944 in wWellington (later méved to Fielding) and this catered for
15 pupils; relisving slightly the pressure on Sumner and Titirangi.

At the end of 1543 the Army agreed to vacate the Sumner
School for the Deaf. Whefher Pickering hoped to clase the Titi-

rangi school and transfer pupils back to Sumner sao that all deaf
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education could be concentrated in one afea, is unknown, but ths
massive increase in pupil numbers combined &ith strong parental
pressure made the retention of Titirangi inevitable. Wwhilst
Titirangi was far from ideal as far as bﬁildings were concerned,
it helped spread the load of deaf children to bs educated. Besides
the problem of buildings, there was alsc a critical staffing prob-‘
leﬁ. At Titirangi, for example, in 1943 there were seven ﬁeachers
but only three were tréined to teach the deaf. At Sumner the
situation was much better. Of the six teachers emplcyea, five had
specialist training. By the beginning of 1944 however, the
situation had reversed. The three trainee teachers for the First
course in 1943 had Jjoined the staff at Titirangi, but the roll in-
creases and staff changes had left Sumner with four reiieving
teachers in a total staff of ten. WMoreover, domestic staff were
becoming difficult to obtain. . Long hours . and low pay were not
conducive-to attracting competent staff.

Children bsgan to pour intc Sumner. Facilities in all areas
were stretched to the limit. A total of 33 children were admitted
to Sumner alone in the 12 months ending 31 March 1944, Their
average age was 5.34 years. The school was experiencing the
impact of the 193¢ rubella epidemic. Pickering waé needed in many
guarters; at Titirangi to oversee the running of thé school and to
train the new recruits, and at Sumner to administer the school and
to advise parents of pre-school children. He also acted as policy
adviser on deaf education for the Education Department. The
skills of the 38 year old Englishman were tested indeed during

the early 1940's. His reports to the Department, sven at this
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stage, were full and detailed, although in later years they
became even fuller, and more meticulous. The powers that be cer-
~tainly knew in detail about the administration of deaf education
at{Sumner.

At times Pickering must have wondered when the flood of
pupils into his schools would end. In the 12 months to 31 March
1945, a further 52 aeaf children were admitted to bath of the
schoolse. The combined rolls had now risen to 2185. To appreciste
the impact of so many children being‘admitted within such a short
space of time, one only needed to note that the roll had risen by
over 100% in less than five years.

TABLE 3

Roll Tncreases at Sumner and Titirangi Schools for the Deaf

Year 0On Poll at 31 Merch Admitted during the Preceding Year

1540 105 23
1g4a1 117 26
1942% 110 18
1543 126 e’}
1944 175 | 76
1545 215 52

* School was not in full operation owing to war evacuation of
premises,

This influx of pupils created many problems — staffing and lack of
space being the most pressing and obvious. Fickering always tried
to give the young deaf children experienced teachers as he felt
this to be important. But with so many infant deaf children he
found it hard toc give every class e teacher, let alone 2 trained
specialist teacher. His pupil-teacher ratic was about one teacher

to ten children; higher than he would have desired., He lamented the
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short length of service given by many of the teachers he had
trained and the lack of male teachers. Every year he trained
teachers, thinking the number would be sufficient to replace
teachers resigning and every year he seemed to be short of special-
ist teachers and forced to employ relievers. With rising rolls

and the relatively short length of time female teachers gave after
certification, his problems were accentuated. In later.years he
noted that if each teacher had given three year's service after
training his staffing préblems would have been practicaiiy non=-
existent! When the school broke for the Christmas holidays at the
end of 1945 hoﬁever, one long-serving teacher retired after 41
year's sgrvice. Mr L.P._Longuet, a teacher who had served under
every director broke the last remaining link with the first direct~
or, Mr G, van Asch. Could the relatively short length of service
given by staff from:Pickering's time on, be attributed to the
greater preponderance of female staff? Uould it be that the family
or community feeling of the school was lost as the roll increased
so dramatically? Perhaps the strain and the intense effort invol-
ved in teaching the deéf forced people to givs up earlier than in
previous periods. Or was it that DHEE Pickering's dream of estab-
lishing a course for specialist teachers of the deaf came to
fruition, he created another problem for himself - namely a group
of competent teachers with dual gualifications who were in demand
for the additional skills they could bring to gensral classroom
teaching? In later years this specialiét qualifioation together
with the expsrience of teaching handicapped children helped many

teachers on their climb to the desirable positions in education.
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In retrospect, perhaps all four factors contributed to his prob-
lem but the last, the ability to trensfer and hence not to be tied
to the insiitution, could have been the most critical.
By March 1546 no 1ess than 84 pupils (& of the total school
population) had been born between 1 July 1538 and 30 June 1839.
In his 1946 report Pickering referred to the rubella epidemic for

the first time:

From conversation with parents it appeared to be more than
coincidence that in many cases the mother had contracted
either measles (morbilli) or German measles (rubella) in the
early stages of pregnancy. To obtain more definite inform-
ation on this point a guestionnzire was forwarded recently to
all parents of young deaf children admitted or waiting ad-
mission to the Department's schools. 0Of 103 replies received
no less than 59 mothers had morbilli or rubella in the early
stages of pregnancy. Forty—four of the children concernsd
were born between 1/11/38 and 31/7/39 with smaller but well
defined groups in 1941 and 1543, ecent medical research

in Australia reveals the high incidence of congenitsl defect
(heart disease, buphthalmous, cataract, deafness and mental
deficiency) among children born of mothers who contracted
rubella in early pregnancy. It is suggested that the
rubella is of a previously unknown type.

Although this reference by Pickering in 1946 to a rubella epidemic
is the first note in New Zealand of the disease's debilitating
effects, the connection between rubella and congenital birth
defects was made in Australia in 1942.16 It is probable that waves

of rubells swept throughout the world prior to the epidemics in

1539-40, but this epidemic was the most severe ever recorded up to

e

15. Principal's Report, Summnmer 1546,

16. L,Swan, A.L. Tostevin, B, Moore, H. Mayo & G.H. Barham
Black. Congenital Defects in Infants following Infect-
ious Piseases during pregnancy with b‘pecial HReference
to Rubella. Medical Journal of Australia. 1943 Vol.2
Page 201.
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17
that time.

In 1946 parents of pupils at the school expressed the wish
wish to form a parent's group. After discussion with Pickering
a Parent-Teachers Association was formed. Pickering later maintain-
ed it had been formed by a group of parents who felt dissatisfied
about the ofgénisation and running of the school. A.B.Allen
reports that one parent of a pupil at the school at this time

commented:

A section of the parents guestioned ir Pickering's qualifi-~
cations even to the extent that invastigations were carried
out in England searching into his background. The type of
teaching being done at the school was guestioned. The result
of this was that the P.T.A. collapsed and the teaching staff
became very inward looking.

Pickering himself recorded his antagonism to the first P.T.A. and
his suspicions about its purpose. There sesmed:
a tendency among some members to regard meetings of the
Association as an opportunity to criticise both the Depart-
ment and the school. The future attitude of the Principal
and his staff towards the Association will depend upon the
extent to which parents are prepared to co—operate with the
school.
Parents felt the P,.T.A. was a legitimate vehicle to voice their
‘anxiety about the conditions and esducation their children were
receiving at Sumner. Ficksring however, felt their criticisms
were psrsonal sttacks on himself, the school and the Department.
This antagonism toward the care and educsticn of the desf child-

ren had begun to simmer beneath the surface as more and more young

deaf children were admitted to' Sumner. The PTA collapsed in 1847,

17. Edith ‘metnall & D.B.Fry. The Deaf Ghild, Lorndon .
Heinemann WMedical Books Ltd, 1564,

18. A.B.Allen. They Hear with the Eve. Wellington School
Publicetions Branch 1880. Page 75%.

19. Principal'é Report, Sumner 1947. Page &,
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It was to be ten years (1557) before a new F.T.A. was formed.
Butithen Pickering had oompletg control of the new FP.T.A. and it
was a very formal organisation.

By 1247 the staffing poéition.in the boarding school had be-
come critical. There was alsc an acute shortage of boarding spece.
FPickering had made an effort to alleviate the bbarding sﬁace prob-
lem by instituting a special bus service for Christchurch children
so that more could attend as day pupils. But some admissions had
to be deferred, probably up to ten in number; becase there was just
not enough space Tor the children. By July 1547, however,
Pickering was forced to take action on the staffing issue. His
move was bold. _He decided to take his most competent senior
teacher, Miss E.M. Woods, to serve as acting matron. By October he
felt the institution was running smoothly enough to appoint a new
matron, Miss E.M. Williams. His acticn in seconding a most highly
competent teacher to the position of matron demonstrates the import-
ance he placed on good institutional care and yet Pickering rarely
encouraged meetings between hostel staff, teachers and parents.
while Pickering himself had a superb knowledée'of gach child and
his family history, he actually discouraged teachers from having
-contact with the femilies of their Clésées. This attitude was ob-
vious even in later years. Teachers were not actively encoursged to
associate or liaise with hostel staff. 8Since there seems to have
been no professional reason for his attitude, it is assumed he felt
that his own execellent personal knowledge of each child was .

sufficient.
But while Pickering himself, at this point was reasonably

happy with the functioning of the institution, the parents

continued to voice discontent behind the scenes. At times
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lieisaon between home and school seemed to be sadly lacking. One
pupil admitted during 1947 was Ann Allott.20 She recalls how she
became véry ill but her parents in Invercargill were not informed.
On a weekend visit to relations in Christchurch, the family doctor
was.callad because of the poor state of health she was in. She
was sent to run around the block by the doctor and then examined
and put to bed. The next day at dawn, she was flown home to Inver—
cargill. On the journey home her legs and arms began to swell.
She was taken to heospital with rheumaticr fever and was off school
for nearly two yeers. Having been told she was not permitted to
write home saying she had been sick while in residence, her parents
had been éhocked by this episode.

Years later in 1554, Pickering was moved to comment:

In retrospect it is clear that thrbughout the 1240's the

unstable conditions which prevailed created an insecure

environgfnt which was not in the best interests of the
pupils.

The changing nature of the top institution staff must have, indeed,
severely undermined the gquality of the care available to the young
deaf children. The hagnitude of the problem can only begin to be
gauged when one considers that between 1943 and 1948 (5 years) there
was a total of eight matrons in control. As well, the housemaids

and domestic staff were changing constantly. The effect of tﬁis in-
stability on small deaf children_miles away from families with little

language for comnmnunication is likely in some cases to heve been

Eraumatice

20. Interviewed at Invercargill, June 15981,

21. Principal's Heport, Sumner 1954,
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Meanwhile parents of hearing impaired children in Bunedin

and Wellington pressed for educational provisions in their respect-

ive areas. Pickering however, did not favour the establishment of

' classes for partially deaf children away from Sumer. 1In a letter

to the Otago Education Board he wrote:

On available evidence I do not favour the establishment of
classes for hard of hearing pupils in the main centres be-
cause in the largest cities the number of cases would be
small. 1In this school, at the moment, there are not more
than five hard of hearing pupils from Otago. #A11 other
pupils from Otago would, even with an ideal classification,
be placed in a school for the deaf such as Sumner.

The history of the speech and hard of hearing class in Auck-
land suggests a further danger. %hereas in Dunedin, work was
more and mors concentrated on the speech defective pupils
involving clinical work, in Auckland the teacher cecncerned
herself more with the hard of hesring and ceased to provide
for the speech defective pupils. At one state there was a
cless of hard of hearing pupils, but ultimately, giving way
to pressure from parents who made no distinction between
deaf and hard of hearing, the more seriously deaf cases were
admitted. In effect the class intended to deal with hard of
hearing and speech defective pupils became a small school
for the deaf dealing with the same verying types as the
Sumneyr school but without the facilities for organisstion
into groups of approximately equal attainment.

Parents rarely make the same distinction between the deaf
and hard of hearing that is clear to a teacher of the deaf,
and would be certainly more concerned to place a child in =&
school nearer to home than to ensure that the pupil was
placed in an environment most suitable to his type and
degrees of dsafness.

The solution to the problem appears to be the establishment
of & separate boarding schogl for hard of hearing pupils in
the same districts and under the same controcl as the present
schools for the deaf. This would ensure that geographical
considerations did not influence parents in their attitude
towards pupils' admissions and that the decision as to which
school a child attended would be made by the principal of
the schools.

22, Pickering/0Otago Education Board, 3 December 1946.
National Archives. (Copy in possession of the writer).
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At the reguest of the Wellington Education Board, Pickering
examined the number of cases that would be eligible for a partially
hearing class in Wellington. He advised that the number of cases
did not Jjustify the establishment of a special class.23 He also
recommended that a discussion of the problems of measuring hearing
would be opportune. Pickering seemed reluctant to develop classes
awéy from Sumer during this period, preferring to oversee classes
at Sumer.

Buring his first decade in office, Pickering had many pebple
visit his school. In the middle of 1948, the school and the deaf
community seemed to have received great pleasure from the visit of
Miss Helen Kesller, the deaf-blind American. She was accompanied by
her companion, WMiss Polly Thompson. In Christchurch they visited
the Sumner School for the Deaf and attended a reception at the
Deaf Club. _ (The Deaf Club had been established in 1922 by a former
pupil of the school, Mr John T. Kinnear). At the school Miss Keller
visited: each room, touching the children as they were introduced
énd running her hands gently ovér their hair and faces. The
publicity associzted with the visit ﬁf Helen Keller was probably
of great value to the deaf children at a time when the handicap
of deafness was often misunderstood.

Regular visits were also begun by a psychologist, ¥r A.B,
Allen. These visits were undertaken to examine and report on ab-

) ] . 4. .
normal or difficult children. According to Allen2 Pickering was

23, Pickering/Pirector of Education, 7 November 1950.
National Archives. (Copy in possession of the writer).

24. Interviewed at Christchurch, May 1981.
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. fiss Helen Keller, her companion HMiss Polly Thompson
and the oldest and youngest pupil at Sumner, 1248
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sceptical about the value of psychological testing at first, but
once he accepted its value he was an snthusiastic advocate of
' classifying children. by this msthod.

During 1950 the sghool had a visit from Drs A.W.G. and I.R.
Ewing. The pleasure this visit afforded Pickering can be imagined.
He had trained under these world authorities in deaf education
twenty years earlier in Wanchester. In his report for the year of
1950 Pickaring wrote:

While the visiting experts found much to praise and admire

in standards of work achieved, they also. criticised particu-

larly the lack of nursery school facilities and the inade-—

nquate attention so far given to auditory training with the
partially deaf.....apart from much helpful advice received
from Dr and Mrs Ewing it should be placed on rzcord that the
whole staff obtained inspirstion and stimulation from their
visit.?
Pickering's skill as a principal must have cresated a favourable
impression during the Ewings' visit, for Allen outliines a meeting
between Dr C.EZ. Beeby, the then Director of Education, Lewis
Anderson, the then Superintendent of Child Welfare and the Ewings.
At this meeting the Ewings told Dr Beeby:

that it was their considered-opinion that Herbert Pickering

had turned out to be, of all their former students, the best

principal of any school they had seen.20
Pickering himself obviocusly obtained great stimulation from the

visit, The professional isolation associated with his position

myst have been felt acutely at times, and there were few contacts

25. Principal's Report, Sumner, 1950,

26, A. B. Allen. op cit. Page G6.
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witﬁ other professional deaf administrators (such as the Ewings.
afforded>27
The Ewings visited the two State schools for the Deaf in

. Auckland and Sumner, and the Roman Catholic School for the deaf
(st.Dominic's) at Wellington between 25 September and 2 October
1950. They had conferences with the Director of Education, his
staff and the principals of the Schools for the Deaf, as well as
mgetings with the New Zealand League for the Hard of Hearing in
Auckland, Wellington and Christchurch., In their report to.the
Hon. R.WM. Algie, Minister of Education, on the State schools for

the Deaf. the Ewings wrote:

It is an outstanding feature of these schools that
from their establishment their aim has been to give evesry
deaf child the opportunity of learning to understand speech
through lipreading and to talk. In both schools we found
among the teaching staff complete unanimity in working to
fulfil this aim. In neither school have we found any evi-
dence of a deaf and dumb tradition.

We were informed that the majority of the 300 pupils in
the two schools weres first admitted after the age of 5 years

and -a considerable proportion after the age of 6 years. Up

to the present time, each school has provided .in a single unit
for the education, both of children who are without speech on

admission and also for partially deaf pupils who- unable

to make satisfactory progress in an ordinary school,but have
sonme naturally acguired speech., There is no separate kinder—

garten unit. Taking these circumstances into account, we

consider the standard of achisvement throughout the schools
as a whole to be very good indeed, as regards both lipreading

and the desire to talk. We found the pupils confident in

their contacts with us as visitors, and spontanecus in their
use of speech. Under these headings we consider the attain-
ment of the pupils at Sumner to be better than that of those

in any other all-age school Tor the deaf that we have ever
visited.

27. Pickering was able to attend varicus conferences on
deaf education but most of these occurred during the
latter part of his career. In 1538, he visited the
University of Manchester as New Zealand's represent-—
ative at the International Congress on the WNodern
Treatment of Deafness.
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We were impressed by the high personal qualities of
the teaching staffs of the two schools and by their grasp of
essential principles involved in the education of deaf
children. We are informed that Mr H. Pickering, Principal
of the Sumner School, has been responsible for the selection
and training of the teachers for both schools and would
congratulate the Department on the degree of success that
he has achieved. We were also full of admiration for the
way in which Mr Pickering has aroused the interest and
secured the co-operation of the Matron and Domestic Staff
in furthering tge children®s use of lip reading and speech
out of school.

There were however some areas which the Ewings had grave reser—

vatioqs‘about; namely the lack of pre-school education for the

deaf.children and the lack of auditory education given to the

children. They wrote:

They

In both schools, as at present organised, there is a
complete absence of specific provision for the education of
voung deaf children at the kindergarten stage. There are
scarcely any facilities for auditory training. Throughout
the two schools, in our opinion,; the curriculum is too
narrow and there is a need to provide, for the pupils within

- each age range, a greater variety of interests,. .activity and

experience, both in the classroom and during cut-of-school
hours. 1In neither school is there a library, and we feel
that greater stress should be laid on the need to develop

in as many pupils as possible, capacity to read for pleassure
and information.

racommended that:

-In view of the outstanding success resulting from the pro-

vision of earlier training and education for deaf children in
nursery and kindergarten schools in Britain and the United

States of America, urgent consideration be given to the need
for establishing kindergarten schools for the deaf in assoc-

. iation, first with the School for the Deaf at Sumner and

later, with the proposed new School for the Deaf at Auckland..

That classrooms, equipment and cut~of-door facilities
be provided to enable the modern combination of varied free
activities with educational techniques to develop comprehen—
sion of speech through lipreading snd part-hsaring and the
encouragement of spontaneous attempts to talk.

28. A.#.G. Ewing and Irene R. Ewing/Minister of Education.
Report on the Education of the Deaf in N.Z. 1950.
National Archives. (Copy in possession of the writer).

29. Ibid.
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That the need for attendance of deaf children in
special Kindergarten Schools be formally recognised and
that permissive attendance be encouragsd from the age of
three years. '

That children be retained in the special Kindergarten
Schools up to the age of seven years to ensure continuity
in educational treatment and progressive adaptation of the
training given to their needs under the same teaching
staff.d

It was to be 1955 before this recommendation was implemented.
Besides a lack of pre-school facilities the Ewings felt that there
was an urgent need td establish some form of advisory service for
parents of pre-schoolers. This suggestion was not im@lemented
until 1957 when the first four visiting teachers of the deaf -
later renamed advisers on deaf children ~ were trained.

Of great concern to the Ewings was the fact that many parti-
ally deaf as well as severely deaf children were being educated in
the same environment. It was possible in England for those child-
ren to. be educated separately; a development the Ewings favoured
strongly. They therefore recommended to the Minister of Education:

That the existing provision of two special schools
(each of which admits both deaf and partially deaf children)
be re-organised to provide units at Sumner and Auckland, whose
aim will be to fit as many of their pupils as possible to
enter normal schools after a period of full-time special educ-
ational treatment that includes a combination of auditory
training with training in lipreading.

- That admission to these new units be open to promising
oral pupils who have passed successfully through the proposed
Kindergarten 3chools for the Deaf and also, -in suitable cases
to partially deaf children whoss handicap has been ascertzined
through the proposed surveys of hearing.

That other deaf pupils be organised in units to be
described as "0Oral Schools for the Deaf"v.

That the classification of pupils into thess groups
be made by the Principals of the Schools on the basis of
systematic rankings of the abilities and achievement
of the pupils, and that the co—operation of the School
Psychologists of the Dspartment be sought to institute
the use of suitable mental tests.

30. Ibid.
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That both in the Primary Oral Schools and in the Oral
Schools the curriculum be broadened by the use of activity
methods and by the provision of wider and varied experiences
as a basis for the development of speech and language among
the pupils: a more extensive provision for reading and the
establishment of school libraries is also recommended.

That, in the Primary Oral Schools, the curriculum be
planned to approximate very closely to that of ordinary
Primary Schools,31

These recommendations led later (1954) to the establishment of
units for deaf children in ordinary schools.

In the light of our knowledge of deaf education today, the
Ewings' report was an enlightened document. Many of the problems
outlined by them, eg. the lack of pre-school guidance, were prob-
lems felt acutely by parents. The problem of the edﬁcation of
partially hearing children had been a particularly difficult
guestion — many parents preferring to have their children educeted
in local schools rather than board them at Sumner. One can appreci-
ate the reluctance of parents to send their young partially deaf
children. to board at Sumner. Many parents shifted to Christchurch
to enable their children to attend as day pupils. Pickering often
admonished parents who refused to send their partislly deaf child-
ren to Sumner. He also laid part of the blame at the feet of
education authorities for persevering too long when the childran

should have been given specialist teaching. In his 1852 report he

stated:

It is clear that until there is a planned scientific
programne of ascertainment of loss of hearing in children
attending public schools, followed up by expert guidence,
we shall maeke no headway toward sclving this difficult
problem of partially desf children entering school ssveral
years later than would be considered reascnable.S2

31, 1Ibid,

32. Principal's Report, Sumnsr, 1552.
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These thoughts were expressed several years before the advent of
planned hearing tests in schools.

Numbers admiﬁted to Sumner continued to rise. The situation
became desperate. By 1952 the euthorities had been convinced of
the need Tor additional classroom space. A new block of four
classrooms (sbecially designed for the use of group hearing aids)
and a cooking room were constructed. The high school today uses
these same buildings. It wa5<now possible to provide for more
‘appropriate educational and auditory experiences using these
improved facilities. In 1950 a new dormitory wing to accommodate
20 boys had been built at Boys' House. This had only accentuated
the lack of teaching space so the riew classrooms were a very wel-
- come addition te the school; and meant thet classes no longer had
to take place in workshops and playrooms as had been the case.
Jeanne Edgar taught at Sumner from 1850 to 1954. She remembers:

(There was) very little play equipment. \te made most

of our own teaching aids. -I taught the ‘basics', 3 to 5

years,  and made curtsins for my classroom. I alspo made

sleeping mats for the children to rest on the floor etc. We
had little help from the Department in those days, despite

frequent recuests. Always, during my teaching years, 1 had
to train students as well.éa

Of the 181 children at Sumner in 18954, a total of 49 were
day pupils, the remaining 132 being boerders. UOfficial approval
was given by the Departwent to admit three year old children as
day pupils although these children had been unofficislly admitted
by-Pickering for ten'years. Day pupils were alsc admitted in 1954
to a Special Glass for the Partislly Deaf which had'opened at

fhorndon School, #ellington. This class wss the forerunner of

33, Edgar/Stewart, 1 July 1581. {Letter in possession of the
writer).
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many such units throughout the country which were establiéhed
by Pickering, in response to a recognised need,

The school~programme continued in its "language and experi-
ence method"”. Gro&p work and nature study were given addéd
emphesis. There weré few teaching alds but every opportunity was
taken to capitalise on events and experiences which came the
children's way. OSuch experiences are remembered today by ex-
pupils as high~lights of their days at Sumer. Ann Allottaa, for
vexample, remembers vividly lollies being dropped from a top-
dressing plane on to the school paddock for the excited pupils in
1552,

By the end of 1954 Pickering was able to survey new accommo-
dation and classrooms to accommodate his deaf pupils. Froblems
were agein looming however in the staffing sphere. In previous
yaars when space and staff had been short, Pickering had doubled
up some classes in an effort to cope with the problems he had.
8ehaviour problems had often been evident when he had teken this
course. With classrooms now available however, he needed to find
suitable staff. He was FacedAwith finding a total of ten special-
ist teachers out of @ total of twenty teachers for the following
vear — a daunting task‘For any principal but an even greater prob-
lem where specialist staff was involved, Each year he had trained
teachers, but their numbers had never been sufficisnt to cover the
resignations at Titirangi and Sumner. Tg add to an already diffi-
cult situation his most highly respected teacher trainer, Missr

£.M. Woods, died at a young age in December 1553, He had had to

34, Interviewed at Invercargill, July 1581,
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assume control of the course in the third term 1954 because of her
sickness and now he was faced with the task of treining teachers
again in 1955. In 1954 Pickering had selected eleven students to
train but only six took up positions at the school. in 1955 the
position was more favourable, and the ten selected students all
took up positions in 1956. However Jjust when Pickering felt he
could see the possibility of a full staff in 1555, three of his
speciélist teachers were involved in a motor accident, necessitat-
ing various lengths of absence from duty. Non-specialist relievers
were again celled upon to help in the school. This problem of
providing specialist teachers for the deaf was to plague Pickering
for nearly thirty years.

For the children at the school, sport continued to play an
important part in their 1ife. O0Out of a totel of 60 boys, for
example, 55 were playing competitive team sports (hockey and foot-
ball),on Saturdays. Basketball teams were supported enthusiasti-
cally by the deaf girlsbof all ages. Cricket and swimming were
popular in the summer. A1l children were vigorously encouraged to
participate in this area where they could compete.ﬁn an equal
footing with hearing children. The teams participating often won
their competitions. A marching team was formed towards the end of
1953, receiving much Press publicity. The téam performed credit-
ably in several open competitions. Many invitations were received
for the team to give demonstrations over the years although
Fickering declined most of these. The reason for this is not
reﬁorded, but it is possible that many of the invitations received

would have interfered with the school work of the pupils, and there-
fore been unacceptable to Pickering. One trip he dgid consent to
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Girls' Merching Team, 1957.
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howeyer, occurred in 1957 when the team travelled to Australia
(amid much publicity) to compete and demonstrate-their skill,

The publicity engenered by this visit pleased Pickering enormous-—
ly. He was satisfied that the public, in fhis way, were able to
perceive the achievements and normality of the deaf.

A good deal of new Sonotone eguipment rea§hed the school at
the end of 1854, There had been a Sonotone group aid at the
school for 15 years but acoustic conditions in the classrooms were
unsuitable for its use. As well, teachsrs were not realiy conver—
sant with technigues for using it., However in 1954, four group
hearing aidg, an audicmeter (for testing hearing) and a sound level
meter (to record sound level) were received. Pickering commented:

We have as yet much to learn about the use of high ampli-
fication group aids but reports from overseas inidcate clear-—
1y the much greater emphasis which is now being given to
auditory treining.

In an article written by Ngaire #Wilson in the "Souvenir Programme
of the 75th Anniversary of the School,” the initial use of these
aids is explained:

Hecent years have seen great developments in the field
of hearing aids and the Sumner School for the Deaf has not
been slow to take advantage of this progress. )

This yzar the first of four group hearing aids has been
installed at the school and is being used by a class of ten
childrsn. The group hearing aid is not semi-portable
equipment to be moved from room to room, but is permantly
fixed in a classroom with special acoustic properties.

Special furniture is fitted in s semi-circle to allow
for more efficient installation and to give all children a
good view of the teacher for lipreading. HWKounted on each
desk is an individual control unit to enable each child to
regulate the intensity of sound received by each ear, to his
needs, Four microphones are mounted at regular intervals
around the semi-circle. In the past it was considered suffi-
cient if the children could hear the teacher's voice. Now it

35. Principal's Report, Sumner 1954.
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is recognised that in teaching the deaf child it is import-
ant that he should hear his own voice and the voices of
other children. These four microphones can be switched on to
enable the children to hear their own and sach other's
voices.

Within the semi-circle is the teacher's table housing
the main control panel, amplifier and microphone.

The number of children that are completely deaf to all
sound is relatively small. This group hearing aid is power—
ful encugh to enable the very severely deaf child to respond
to sound. Many children received their first experience of
sound greatly amplified by the group hearing aid and not in
all cases ‘was the experience regarded as pleasursble,
Encouragement and cersful training are nscessary in the
guidance of the deat child to a pleasant and profitable use
of such a hearing aid as this.

It must not be thought that the use of a group hearing
aid enables the child to hear a clear pattern of speech.

For many children the hearing of a perfect speech pattern is
an impossibility. With training however, children can make
increasingly betier use of the hearing they have. Improve-
ment can be seen after a comparatively short period of
training with the group hearing aid.

Training in listening is given younger children with
another new aid, a desk fitted with Tour sets of earphones.
With this four children can be given experience in listening
to sounds and voices. '

It is important that anyone training a child with
defective hearing should know the extent and nature of the
child's hearing and it is for this end that audiometer
testing is_undertaken. A recent accuisition from overseas
is an audiomster. With this equipment children are tested
and theilr hearing loss on each freouency recorded,

Acquisition of modern. hearing aid equipment is making
children more "hearing aid conscious' and we can look forward
to improved use of residual hearing and a consequent improve-
ment in the speech of the deaf. '

Individual hearing aids were issued under the 1549 Social Security
Scheme, to children Pickering felt could benefit from an individual
hearing aid. In essence however, this meant that only partially
deaf children obteined aids and the moderately to profoundly deaf
children who could also have benefitted were denied this opportuﬁity.
Aids however, were a very new experience for the teachers at Sumner,

who had much to learn about their operation.

36. N.wilson. New Zealand Deaf Ulub's Souvenir Programme
1955. Page 53
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For many ex-pupils, pupils and staff the highlight of 1855
was the 75th Anniversary celebrations of the founding of the school.
The anniversary should have been held in March 1955, but was held
in conjunction with the Deaf Club gonvention at Labour ¥Weekend.
The celebrations included a roll call, march ﬁast and formal
speeches, together with a ball and s picnic. The main speakers at
the official ceremony were Wr Pickering, the Mayor of Christchhrch,
Mr R.W. MacFarlane, the M.P. for Lyttleton, Mr H.R. Lake, the
Director of Education, Dr G.E. Beehy, and the Presidents of the
Christchurch, Wellington aﬁd Auckland Dea% Ciubs. An official
visitor was Mrs K. Meﬁlove, the daughter of the Tirst Director,

Mr G. van Asch. She had been present at the opening of the school
in 1880.

By March 1957 a significant trend had deweloped regarding
the proportion of day pupils to boarders réceivihg their educat-
ion.at the Sumner School for the Deaf. In 1546 there were 128
boarders with only 15 day pupils., By 1857 there were 97 boarders
witﬁ 54 pupils travelling daily to classes. As he did throughout
his career at Sumner, Pickeriﬁg realised the importance of, and
endeavoursd to provide the very best institutional care available.
He was therefore shocked to discover that the housemaster, appoint-
ed seweral years sarlier, had béen guilty of indecent sssaults on
pupils. Perents however rallied around the school in ths wake of
the undesirable publicity which resulted, showing their confidence
in the schocl and its administration. ~fter a prison sentence was
imposed on the housemaster recriminations began, his appointment

being seriously criticised on the grounds that he had already had
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convictions for theft. It was decided after this sad incident
that only marrised housemasters would be employed. The number of
teachers in residence was increased as an interim measure until
suitable married housemasters could be attached to the school,

In order to provids extra emphasis on vocatienal skills far
the oldgr deaf punils, full timg manual training instructors were
appointed in 1957. Fickering hoped this added emphasis would
encourage more pupils to stay after they reached the age of 185.
Sone did, but although the Education Act clearly intended that
children should continue at school beyond 15, many left at that
age. Part of the problem seemed to be that two years post-primary
edqcation was a necessary prereguisite to apprenticeship in certain
trades. Thse outcome of this misunderstanding was that some parents
sought admission to post primary schools because attendance would
qualify their children for certain trades.

In 1957 a group of parents went so far as to enrol their
deaf children at post primary schools for 1958. The parents were
encoqraged to reconsider their move and all childfan returned to
tne schiool. Although the matter of two years post-primary train-
ing was not fully resclved, added emphasis was placed on manual
training and Jjob placement. Independent officers of the Vocation-
gl Guidance Service were co—operative and helped give advice but
were not always able to assist in the placement of pupils. It was
usual for parents-of non-urban pupils to arrange employment in
the local area when schooling was completed.,

A scheme was implemented at this time (1958) whereby a

vocational guidance officer visited a leaver when he was
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established in a Jjob in order tovfeport back to Sumner on how the
leaver was progressing in his/her employment. Often, though, it
was the initial placement that proved difficult, as acceptence by
the employers of handicapped younésters was not always forthcoming.
For many years Pickering was plagued with no satisfactofy system
of post school placement. In 1962 however, a scheme was dewelaped
to give older pupils work experience in selected jbbé, and this
proved popular with parents and children.,

Buring the late 1950's and early 1960°'s thé acute specialist
staffing problems disappeared (albeit temporarily). For the first
time since the inception of the specialist course there were more
first year teachers awaiting an appointment than there were posit-
ions available. Many of those trained in 1858 wére lost to deaf
education as they were absorbed into the fisld of generai gducation
vwhen no positions arose in 1859. A two year clause was in operation
by 1960 whereby students taken straight from college and thence to
the deaf course; were rquired to teach in a school for the deaf
for a two year period. This however was not able to be enforced.
Usually ten students were trained though this yariéd from a low of

six in 1560 tc twelve in 1964. At the conclusion of the Coufse
some left to teach in Auckland and others were offered positions
at Sumer. For 18 years students were drawn directly from the
Teachers' Colleges including a small number of kindergaften
teachers, but in 1961, for the first time, students were drawn
from the general field of teaching. The course was reduced from
058 full year to only two terms in 1961. As early as April 1961

Mr Pickering expressed serious doubts about the wisdom of
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excluding students direct from Teachers' Colleges. He commented:
At this stage of their training there is little evi-
dence that the wider background of the present groups gives
them any great advantage over previous groups recruited from

College. For this reason the Department's decision that

the training period should be reduced to two terms only

" geems particularly unfortunate and even at this date it may

be desirable to reconsider this guestion.S’

The following year a mixture of college students and experi-
enced -teachers were selected but the length of the course was still
left at two terms for the teachers from the general field, much
to Pickering's disappointment, It was not until 1564 that the
full year of training was sgain a reality. Generally, Pickering
was less than completely satisfied with the trainees recruited
from the general field. In 1585 he reiterated his earlier mis-
givings about these students:

‘Cur trainees recruited from the general field have not,
as a rule adjusted themselves as well to the special work

as recruits direct from colleges. The reason for this may

well be that the best practitioners in the general field

are not attracted to our work.38

The training programme of teachers of the day was of great
interest and concern tb Pickering. He realised the importance of
having well gualified and enthusiastic teachers in deaf education.
Even after he relinguished his position as itesacher trainer in 1952
to Miss E.M. wWoods (an putstandingly successful New Zealand teécher
who had undertaken post—graduate work at the University of Man-

_Chester} he continued to take a part in the development of the

teacher trainees. When Miss woods was forced to retire from this

37. Principal's Report, Sumner 1961.

38. Principal's Report, Sumner 1965
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position due to ill health he again assumed control of the train-
ing course until the appointment in 1956 of Miss Pickles, an
English educatof of the deaf.,.

At the beginning of 1961 however, one area of staffing at
Sumner that did worry Pickéring was the home economics position.
The previous teacher had begun her seventh ysar in that position,
although with fallingvnﬁmbers in the upper school, it had become a
part-time position. The position was advertised for over a year
but because of a national shortage of home economics teachers
there were no applicants. Pickering's wife, Mrs Muriel Pickering,
had spent eight years as a home economics teacher of deaf children
in England before her marriage. Pickering however, was“adamant
that he did not wisH his wife.to be on his staff at Sumner. Mrs
Pickering recalls:

He didn't like the idea of me being on the staff as
well. However, ewntually he decided that it really wasn't
part of ths schogl - it was quite a separate sort of thing,
and._I'd take it over temporarily until he found scmsone.

He never found anybody. I did it for twelve years. I en-

Joyed it very much , 39

An experimeqﬁ was initiated in 1957 where experienced teach-
ers were selected‘to train as Visiting Teachers (later toc be desig-
nated as Advisers of Deaf Children). This was a totally new concept
in deaf education, and was initiated to provide for the early de-
tection and assessment of deafness and guidance to parents. Hiss

Pickles, who trained these visiting teachers, had worked in this

area of pre-school guidance in England before her appointment as

Lecturer in Deaf Education in New Zealand. Two such visiting

39. terviewed at Christchurch, July 1981,
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teachers were appointed in Auckland in 1957 and the two associat—
ed'wita Sumner School were appointed in February 1958. The
| visiting teacher service had many problems in its initial years:;
isﬁlation of practitioners, long distaﬁces to travel teo cases,
suspicion about the work it would undertake on the part of some
Government departments, who felt their services were being dupli-
cated. Five additional visiting teachers were trained in 1959
and for many years to come, as the need arose, nmore teachers were
selected and trained. At various times during the years, visiting
teachers, under the control of the Sumner Principal, met to discuss
policy and practices and there were also opportunities'occasionally
for meeting at a national level. Pickering infrequently undertoqk
a 'tour' with one of the visiting teachers. In most areas their
presence was welcomed, but in wellington, for a great number of
years, a dégres of antagonism and suspicion was evident possibly
because the service was launched rather hurriedly and the visiting
teachers were unprepared for many of the problems they were expect-
ed to face. Moreover,. in Wellington, in particular, some services
which the visiting teachers were expected to provide were alreaﬁy
being provided by other agencies. In 1962 Pickering was able to
reflect on this service initiated ﬁo cater for the needs of the
deaf not resident in the school at Sumner:
In retrospect it now seems that we launched the
Visiting Teacher service in too haphazard a manner and both
in Dunedin,..and later in the North Island, I found there

had been some unfortunate oversights in making contacts and
establishing rzlationships.,

40, Principal's Report, Sumer 1962.
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There were however, many advantages with the visiting
teacher service. Parents of young deaf children could be given

guidance and support, hearing aids could be fitted at an earlier

agé, partielly hearing children in ordinary schools could be
supported and helped (as could their teachers) and aésessments

of deafness in particular children could be made. It wa; also

due to the Visiting Teacher service that the school was made aware
of the numbers of children requiring admission to the School for the
Deaf. By the end of 1964 well over 400 childfen were under the
supervision of the four visiting teachers attached to the Sumner
~school.

#hile the number of cases was large, the amount of time
available for each case: was, of necessity, 1imited. After his re-
turn to New Zealand from Manchester University, Mr Parsons, (who
in 1965 replaced Miss Bodle as Lecturer in Charge of Education of
the Deaf) outlined guidance work with pre-school children in
England, in a:lecture‘to the visiting teachers. Pickering coﬁclud—
ed, after hearing of the latesf developments overseas, that the
approach adopted to pre—-school training in New Zealand was "Far
too casual and optomistic...our demands of the parents are to be
more exacting.“ﬂl Pickering felt that parents should be given
more help by visiting teachers and that pafents should carry out
more planned activities with their deaf children. Time\was at a
premium because of the number of parsnts sesking help for their
children, and visits were, of necessity infrecuent to individual

Cases.

41, principal's Report, Summer, 1965.
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For those parents who were able to move to Christchurch more
was available in the direction of pre-school assistance. The
nursery class,officially begun in 1955 (although it was Qhoffici-
aliy Qperating for several years before that date), was experiment-—
ing with a "parent-helper" scheme. On a roster basis the parents
of young deaf children were encouraged to come and work with the
children and teachers. Guidance was given to parents and the
parent and child received mutual benefit from this arrangement.

In view of Pickering's earlier antagonism to parents' involvement
through the F.T.A. organisation, it is interesting that he should
have encouraged the development of the parent-help scheme. It is
probable that these barents had little criticism of the school Tor
heir children were fortunate encugh to be day pupils., It is also
probhable that he saw great benefit toc the children in this close
home/school association, whilst he saw the P.T.A. organisation

as a group potentially critical of the organisation at Sumner.

The waves of admissions and withdrawals at the Schoel for the
Deaf continued, the trends in roll numbers being more predictable
with the avalilability of figures from the visiting teachers. Fram
a high of 181 pupils in March 1554 the roll fell to a low of 85
pupils in March 1861. This fall off in roll nunbers had been
caused by children from the 1£35-40 rubeslla outbreak enrolling
during the early 1840's and with drawing during the late 1550's.
Thus in 1245 pearly half the school populestion was under seven
years, while in 1956—57 most of the roll consisted of older
children. Working conditions becamg more congenial in the zarly

1960's and Pickering took time to reflect in his report of 1961.
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He became more objective in regard to the problems associated with

educating vast numbers of children in larcge groups. He wrote:

While numbers rose rapldly from 1944-45 those responsi-
‘ble for administering schools for the deaf were perhaps too
close to the scene to appreciate fully some of the inevitable
consequences of the problem., We must realise that within the
first few of those years the school suffered the loss of all
its most experienced personal. In such circumstances it is
not likely that many of the pupils fulfilled their true
potential, notwithstanding that in the period under discussion
we had on our staff teachers of great promise who worked
diligently and conscientiously., Honesty compels that we
should admit to a lowering of educational standards in
those years.az‘

Pickering's enjoyment of his role in deaf education during
the early 1960's is evident in‘his annual reports. He had great
hopes that the school would never again be called upon to cope
with such a vast influx of deaf children:

We have grounds for hope that maternal rubella will never
again cause deafness (and other disabilities) on the scale
that it did in an earlier period. Thus in a recent epidemic
of rubella, gamma globulin injections were used liberally...
It will be a great disappointment and possibly something of a
surprise. if the treatments provided have not gone a long way
towards achieving their aim...We are, I think, entitled to
assumeg that it is very unlikely that we shall ever again
have to provide for large groups of maternal rubella cases
and we may even anticipate the completeAElimination of
maternal rubella as a @use of deafness.

Lit¥le was Pickeriﬁg to know however, that as he wrote these words
a rubella epidemic was claiming the hearing of large numbers of
children te be born throughout the country in 1550. During 1962
-the parents of many.yogng deaf‘childran began to ask for help.

Pickering discovered:

...there is a very large group of deaf children, ages
approximately 2 - 4. The four visiting teachers associated

42. Principal's Report, Sumner 1961.

43, Principal's Report, Sumer 1960.
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with this school have under their supervision something
like 60 - 70 cases of deaf children in the age group referred
to above. A

'Forewarned of the impending problem of large numbers of deaf.child-‘
ren, Pickering was able to plan for their admission, a course of
action which was denied him when the influx of young children from

- the 1939-40 epidemic poured into the school.

A Ffurther new development was initiated by the Education
Department, albeit against Pickering's express wishes, when a class’
was started for deaf children at Wellington at the beginning of
1960. The Clifton Terrace Unit was the first for deaf children
although a unit for partially hearing children had begun at
Thorndon school {and later at Te Aro) as early as 1954. Later in
1960 a further unit for severely and profoundly deaf children
was started at the Linwood North schocl in Christchurch in co-oper-
ation with_the Centerbury Education Board. The very receptive head-
master of the school where this unit was sited, was Mr Jack Stevens,
the nephew of Mr Ted Stevens, the second Director of the School for
the Deaf from 1906 - 1923. A class was accommpdated at Linwood :
North Séhool for six years until lack of classroom space forced its
closure. The teachers at the Christchurch unit remeined on the
school for deaf staff end the children remained on its roll.

By 1962 Pickering felt able to comment on the progress made
by the Linwood unit. Hs was satisfied with the work undertaken by

the children but commented:

44, Principal's Beport, Sumner 1963.
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Administratively there have bsen no sericus problems, but
there are sufficient of a minor nature for one to feel
grateful there is responsibility for only one such class

and not several.4S
Within eight ysars however, he was to have, not one, but eleven
units under his wing outside the Christchurch area and many more
within the immediate area, eg. Hagley High, Redcliffs.

At the end of 1963 the first small profoundly deaf children
from the 1960 spidemic began to enter the school. Pickering was
required to weigh up the odds of admitting young deaf children
to Sumer for specialist treining or sllowing them to remain within
the family circle:

In deciding to admit seweral children over three years of

age we have weighed up carefully the 'pros' and 'cons' in

gach case and made what we believe to be the best decision

in the insterests of the particular childrasn. We are not un-

mindful of what some parents have proved able to do through

home training, but for many deaf children the specific kind
of help obtained through a specialist teacher provides

them with the coptimum opportunity. It should be noted that

in many places overseas there is a long tradition in favour

of deaf children entering nursery school at or soon after
three years of age.45

A teachers' aid was appointed to assist with the small child-
ren while the teachers took individual lessons. UClearly she was
needed. The roll rose dramatically — from 85 in 1561 to 155 in
1868 - and still it continued toc rise. Teachers of the deaf were
employed in kindergartens in Dunedin and Invercargill where young
deaf children were on the roll. Pressure was mounting for
Pickering to establish more unit classes in outlying arsas, =g.

Dunedin. Of the 25 admissions in 1954 no fewsr that 11 were under

five years of age. 1In 1865 there were 27 admissions and. 23 of

45. Principal's Report, Sumner 1563,

46. Principal's feport, Sumner 1963.
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of these were young deaf rubella cases, Many of the teachers

were young and inexperienced, but still expected to act as Associa-
te_téachers, and train student trainees. S8enior positions in the
school were upgraded in an endeavour to give a better career
structure in the school. Additional teachers were approved where
sufficient numberé of muitiply~handicapped children could be
identified. In an effort to identify these children the woodwork
instructor, who had passed Stage III Psychology at University, was
called upon to cerry out psychological fests as there was a severe
shortage of psychologists awailable for this task.l

Just as Pickering began‘to core to gfips witE the influx of
pupils from the 1960 epidemic he received news of a further out-
break. Gradually it became clear that the 1564-85 outbreak would
probably be the worst in the history of deaf education. Many
children from the 1560 epidemic were enrpolled by 1965 but a signi-
ficant number were being given a triasl in the ordinary schools
around the country. Usually this merely delayed by ones or two
years their inevitable admission into the School for thg Deaf.
Even withvthese late enrolments not yef presenting themselves at
Sumner, in_1965 no less than 25 childrd® enrolled were under five
years of age.

Of the valus of having children in an ordinary school {but
part of a deaf unit or class) Pickering expressed mixed Ffeelings
in many of his reports. He felt that even if the deaf children
did not fully integrate ocut of the classroom with heariﬁg children
there was some value in their being part of a normal hearing

society. A class was esteblished at Sumner Primary School and
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classes were also arranged elsewhere. In the Wellington area in
1965 there were three classes for seerely deaf children_and one .7
for partially hearing children operating at Te Aro School.

‘Fifteen children attended these classes and the staff had the
assistance of a teachers' aid. This teacher-pupil ratioc was far
‘more favourable than at the main school but there was a greater

age range of children to be taught in the ¥ellington uhits.

By 1967A; high school class was established at Hillmorton
High Ychool in Christchuch. The group of several deaf girls for
this unit was very carafully chaosen. The_y achieved academic
succeés (some'passing School Certificate and one passing University
Entrance) and several were included regularly in the school's A
grade hockey team. A sscond group admitted to the same school in
1969 were not as academically orientated and caused Pickering far
more problems than did the first group. It seemsd that the success
of these unit classes often depended on the group of children in
the unit and the teacher chosen to teach the unit. Subjects in the
high school for which the children combined with hearing children
usually included home science, typing, art and craft, physical
education and games.

Tt was decided in order to cope with the 18569-70 influx of
young deaf children from the 1964-65 rubella epidemic, that where-—
ever a sufticient number of 6hildren existed, a unit would be estab- -
lished rather than admit these children as boarders. The nusbers
needed to start a unit were flexible but generally there were be-—

twegen nine and twelve pupils in each class. However some units
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Cheryl Herd and Rachael Hussey at Hilmorton High School

269
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were started with a much smaller number. In Gore, for example,
five children were to start in the unit but one small deaf member
was killed in an accident. The unit still opened with four pupils
agd a trained specialist teacher.

Pickering's plans for units were well advanced by 1970 when
he was pleased to report there was a trained tsacher in every unit,
sgmethning he had not earlier dared to hope for. He was disturbed,
howsver that in Education Board units there would beiat least five
first year teachers of the deaf. Later in 1971 he admitted that
in spite of their lack of experience these teachers had measured
up well to the challenge thrust upon them. But although he could
breathe more easily over the 1570 Christmas vacation in the know-
ledge that sach unit class had a trained teacher, he realised the
precarious pgosition he was in if ewen one teacher of the deaf, from
an Education Board unit, resigned.  when this happened his hands
were often tied and a/teacher from the general field was employed
to complete the school year. Occasionally he sent his Infant
Mistress from Sumner around the various units to report on teachers

and to help lessen the isolation they felt. }
From a teachzar's point of view the units were sither a great
success or a rather dismal failure. .Some teachers preferred to
stay at the main school, but those who ventured to the units had
many problems to solve. The professional isolation was often felt
aputely. Not only was the teacher expected to run a successful
classroom, but also he was reguired to give parent guidance, to

speak at meetings and generally to be an ambassador for the cause

of deaf children. With tact and diplomacy one was expected to
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gain acceptance for a totally new concept in the ordinary school.
Not all teachers wished to have the deaf children integrated with
their hearing class, and not all general teachers proved suitable
Faf this type of combined teaching. The specialist teacher with
her very small class.of deaf children was somstimes looked upon
suspiciously by some general practitioners with their large classes
of children. But for many, the units were an unforgettable exper-
ience where new methods and ideas could be tried, where there was
wonderfully close co-operation with parents and where much Jjoy was
to be gained from.watching the small deaf children one was teach-
ing gain in confidence.

The units themselves“were well-equipped with carpeted floors
to combat noilse, auditory equipment, teaching materials and other
equipment one needed. The Inspector in charge of Special Education
in each Education Board area had ocverall control of the education
provided in each unit. Eguipment that was not provided by the
Schonl for the Deaf or Education Boards was invaribly supplied by
the Parent's Association in each region. These groups were usually
extreméiy supportive and, in the writer's case, paid the full
eipenses tﬁ enable her to attend the 1571 “ustralasian Teachers of
the Deaf 'riennial Uonference in Brisbane, Australia.

For children in normal schools who had hearing difficulties
(usually partially hsaring children) the Department of Education
had approved the appointment of itinerant tsachers from 1564 on-
wards. It was not possible to find applicents for these positions
but & teacher was directed (the first case of direction) to Dunedin.

Individual children receiving help were taken from their classrooms
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and given spesch lessons and help where difficulties had arisen in
‘class. A similar appointment was made in Invercargill in 1968,
The combined roll of the itinerant teachers in Christechurch,
anediﬂ and Invercargill had Qrown to 42 pupils by 1970.

In 1965 Pickering had made mention of a 'new' approach in
teaching young deaf children. This was the advent of the Auditory
Trainiﬁg Unit. This unit consisted of fwo microphones, a set of
headphones and an amplification unit._ More that any other piece-
of auditory eguipment it allowed the child to hear his own voice.
Very few of the childrenh born in these rubella epidemics were
totally deaf (perhaps 2 — 5%) but most had some very small degree
of residual hearing. 7hile hesring aids wers fitted {often to
babies as young as nine months), older children from sbout eight—
gen months on could put on the headphones provided with the Audi-
tory Training Unit and the parent or teacher. could speak normally
into a microphone, The ampli?ied speech cﬁ@ld he ‘heard' by the
child through the headphones. The children genszrally loved the
speech trainer as they could see and hear speech patterns. The
results schisved in this individual work were far suserior to those

received in group work,
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to cope with, this was not usually the case with rubella deaf
children. Most of the rubella deaf childrén were not classified
as cases with special handiceps additional to déafness howsever.
This classification was usually reserved for children with severse
additional handicaps.

A new approach te the treining of teachers was brought into
effect when Mr W. B. Parsons became lecturer in Education of the
Dezf at the beginning of 1565. His work in parent guidance and
the teaching of voung deaf children was innovative and exciting.
The writer recalls the stimulation and sense of dedicaticon thzt
Parsons embued in his students. Stanaards were exacting and the
courses run by Parsons wers very demanding, but his enthusiasm and
technigues almost seemed contagious —guch was his ability to
impart his skill and knovledge., Wost students, the writer
included, felt they could have listensd te the sole lecturer the
following year all over again, and still have been absorbed in his
lectures. Today, seventeen year later, Wichasl Farscns seems
still to capture the imagination and dedication of his;students.
Subjects studied during the course by the students included
language development, speech, reading, history and philosophy of
deaf education, audiclogy and hearing aids, curriculum methods,
accoustic phonetics, physics of sound, accoustics and mechanics of
the ear, esr nose and throat patholegy and neurolooy. As well
frequent classroom practice in units and at the School for the
Deat was given, and a familiarisation trip to Kelston was under-
taken during the year. Wwhen treinecs were at Sumner on teaching

practice, Pickering took the lectures on the History of Deaf

Education.
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A further appointment in 1565 was that of Kr A.B. Allen as
Inspector of Schools with full-time responsibility for special
éducation. He spent many years in the Psychological Service and
was well known to both staff and pupils at Sumer. He recalls
that when he joinedtthe %nspectorate he saw Fickering in a very
different light - namely that of administrator rather than
Principal. He-récalls, that in spite of a good relstionship with

Pickering over nearly. twenty years and in spite of being the
inspector supervising the school:

It was still three years before I was sccepted sufficiently

to be given a personal copy of his annugl report, even though

I had been working with him since 1946,

For three years a copy of the abnual report came via the Education~
Department td the supervising inspector. Such were Pickering's |
methodé with those ebove him in the administration structure.

Wwhile total admissions during the mid 1960's rose due to the
1560 rubella epidemic, admissions for the year 1967 were particu-
larly high due-to the fact that seven boys and one girl were sent
from St Dominic's School for the Deaf in Fielding to the Sumner
3chool for the Deaf. These were older pupils who, Pickering con-
cluded, came as a result‘cf a policy at 5t Dominic's "rnot to have

w48

boys beyond about 11-12 years of age. He deduced there was alsa

a new policy, "to decline agmission of children with multiple
handicaps. As a state school we cennot and would not insist on the

- S.
same degree of select1v1ty."4

a47. Interviewed at Christchurch, May 1581,
48, Principal's Report, Sumner 1568.

49, Principal's Report, Sumner 1568,
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St Dominic's however, had over the years eased the burden
for Sumner in the sducation of deaf children. From 1544-1552 a
total of 53 children had been admitted to St Dominic's and a further
134 children from 1953-1573, bringing the‘total to 187 children
for the 28 years it had functioned.

At the end of 1969, after much thought and planning on how
he vwiould cope with the massive 'bulge' of deaf children beginning
© their education, Pickering considered the year to be one "which

may fairly be described as momentous in the history of deaf edu-
.Cation“.5D He fe2lt pleased with the manner in which the education
of such a large number of deaf children had been organised. -But
problems were looming in the hostél. It seemed that throughout
his time as principel, in years when there were low numbers in
residence at the hostel he had few problems., But as numbers rose
all manner of problems evolved not the least of which were
behaviour problems andvstaffing. He was moved to comment in 1971,
®1t is at least fort@nate that in the present generation a greater
proportion of our pupils than ever before are day pupils.”Sl

The late 1960's and early 1970's saw a gradual transition
from total control of the School for the Deaf by the Child wWelfare
Department to control by the Education Department. Pickering‘had
hed a very happy relationship with successive superintendents of
the Child wWelfare Deﬁartmant and was rather dubious about any

benefits that could be derived by handing contrel to the Education

50. Principal's Report, Sumner 1569.

51, Principal's Report, Sumner 1571.
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Department. In April 1972 the last ties were finally severed with
the Child Welfare Department.

For many years the needs of wvery young deaf children had
dﬁminatsd events and planning. Once classes were established foi
these children, Pickering moved into areas of education to which
he had had 1little time previously to dewte attention. GCourses
began to be organised by advisers for teachers of normal classes
that had a deaf child in thsir Class. These were well received
by the general teachers concerned, At this stage (1970) the ad-
visers were supervising a total of 608 pupiis (both pre-schopl and
school age in normal schools). For Pickering the scale of the
latest epidemic became cbvious in 1570, for when rolls were coll-
ated, a total of 319 children were supervised by him. Besides
Christchurch, units had been estaeblished in Napier, Palmerston
North, Porirua, Lower Hutt, Wellington, Te Aro (also Wellington ),
Nelson, Pimaru, Dunedin, Gore and Invercargill. Many more were
esteblished north of Napier but they were under the control of the
Auckland School for the Deaf.

After having often held gfaat hopes for immunisation cam—
paigns in the past, Pickering became more gua;ded on the guestion
of Furthar epidemics:

#He dare not predict beyond four years. If the high hopes

held for a successful immunisation campaign against rubella

and measles are Jjustified,_ it is possible we shall be spared
any further wave of cases.

52. Principel's Report, Sumner 1970,
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The immunisation campaign referred to was carried out in all
schools and scﬁool—age children, both boys and girls were immun-—
ised against rubella. It was not many yeafs later however, be-
%ore it was réalised that an unsatisfactory leuel of immunisation
was being achieved in pre-school children, and that pregnant
mothers were not going to be sufficiently protected by this plan
of attack on thes virus. Of late, it has been decided to immunise
girls only before they reaeh child-bearing age, and also to cam-
paign Tor the immunisation of waomen of child—bearing age (befare
they become pregnant).

The writer well. remembers the campaign Pickéring referred to.
Her cléss of young. boys and girls were lined up to receive
their rubella injections in 1970 to protect others against the
handicap of deafness from which they suffered. . The immunisation
procedure seemed rather ironic especially as its purpose could
not be explained tao the children.

Originally Pickering thought that once the 1564-65 rubella
group had been catered for in Education Units, these units could
be phased out. But as time passed he rsalised this concept needed
to be revised and that a great deal of flexibility was needead in
all deliberations an the guestion éF educational provisions for

deaf children.%& January 1973

, ~Pickering wrote his report for the

previous year. He concluded:

53. While he was professionally responsible for a total &F
350 deaf children in 1972, there were no children re-

guiring admission to the boarding school in 1573 - &
situation without parallel in the history of the school.
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The year ahead is one of special significance for the writer,
as it will bring to an end his career in tha Public Service.
Mention of this is made mainly to emphasise the need for
carefully timetabled action by the Department not only to
appoint a replacement but to ensure that consequential
vacancies which will probably alsg be in key positions,
will also be filled in good tims.
His final year however was suddenly cut short when he died of a
heart attack on 17 July 1973 at the age of sixty-four years. It
seemed somehow appropriate that such a dynamic administrator who
had devoted his entire professional 1life to the cause of deaf ed-
ucation should pass away whilestill in control of the vast education-
al services he had shaped during his thirty-three years in office.
During his time as Principal he had been responsibile for the ingro=
duction of a more synthetic approach to speech and language‘
development and for the training of specialist teacﬁers. He had
also been instrumantal in introducing hearing aids and cther
auditory equipment. He had helped engineer thddevelopment of the
Itinerant Teacher Service, the Advisory Service and Deaf Units in
ordinary schools. %hen rubella epidemics attacked scores of child-
ren in 1939, and the early 1940's, 1960 and 18964-65 he had organised
his rescurces so that all were given the best education he was able
to»provide. In 1946, 90% of the deaf children receiving education
were boarders. lhis had dropped to 64% by 1957 and in 1972 only
36.5% boarded away from home., He developed over the years, partly
one suspects through necessity but also through compassion, a

philosophy which emphasised the need for a normal home life

for deaf children while they recszived specialist education. His

54, Principal's Report; Sumner 1973.
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influence had been nation wide and the passing years had mellowed

the rather agressive approach he had often earlier adopted. The

ambitious Englishman who had crossed the world in 1940 to control
and shape our educational services for the deaf had, indeed,

proved to be a dynamic influence in his chosen field.



CHAPTER &

Provision for Deaf Education beyond Sumner

In September 1942, sixty—three deaf pupils assembled at
the Auckland School for the Deaf to resume their schooling follow—
ing the Army's confiscation of their school at Sumner. Included
in this group of sixty~three boarders were nine pupils from the
Myers Park School, which was closed by the Aucklend Education
Board. éecause the authorities had been unable to secure & suit-
able building in Christchurch, to house all the deaf children, it
was decided to lease two buildings, one in Christchurch and one in
Auckland. 11 children who lived nortﬁ of a line drawn.across the
middle of the North Island had been directed to Auckland. A
senior master, Wr Cyril L. Hllen, was appointéd to administer the
school.

Allen had been born in Springston, Canterbury in 1504. He
had moved to Sumner when his fether had teken up a position at the
Sunner Public School. A friendship with a deaf child in his neigh-
bourhood had stimulated his interest in the plight of the deaf.
Afte: completing his schooling_at Christchurch Boys! High School,

he gained a position as a pupil teacher. He Jjoined the staff of

J

o

the oumner School for the Deaf in 1824, In 1528 he was selected

to represent New Zealand as a runner at the Olynmpic Bames but lack
of funds prevented his participation. Allen had been teaching a
Sumner for eighteen years when Plckering seked him to teke charge

of the school in Auckland. The building secured for the deaf pupils

was the fTormer Titirangi Hotel. It was totally unsuitable for use as

& residential
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school for the deaf pupils; having little spaee for recreational
purposes and being situated as it was, on sloping ground. Accid-
eﬁts were commonplace. In fine weather bush walks, beaches. and
playing fields could be used but in adverse westher, facilities
were seversly restricted. Jeanne Edgar, a teacher at Titirangi
in the early days of its establishment recalls that, "Children
played in the concrete basement and there was nothing there but
an odd heap of cmal."l ‘The situation was little better in the
boarding establishment. In the multi-storied building supsr—
vision of children was difficult. 1In every year, other than the
first year, the building was severely overcrowded; Epidemics
sﬁraad like wildfire through the building.2 With the sudden
influx of children due to the 1939/40 rubella epidemic, boarding
accommodation and teaching space became so critical that in 185845
Pickering warned:

Unless additional buildings, whether permansnt or temporary...

are available in February 1946, it may_be necessary to refuse

admission of five year old day pupils.
Pickering was asked to recommend some solution to the problem of
overcrowding since in the wartime sconomy, additional buildings
were not readily forthcoming. He recommended:

that enguiries be made immediately as to the possibility of

transporting 16 or 20 pupjls (present boarders)} to and from
Titirangi by special bus.

1. Edgar/Stevart, 1 July 1981. (Lettsr in possession of
writer)

2. There was a large number of cases of "summer Sickness"s
whooping cocugh in 1944, As well there was an outbresak of
diptheria. 8 positive ceses of diptheria were admitted
to hospital. The school lacked basic fecilitiss suchzs
a sick bay. :

3. Principalfs Report, Sumner 1945,

4. Pickering/dDirector of Education, 13 March 1945. (Copy

in posssssion aof writer.)
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Even with the implementation of this recommendation hawever,

overcrowding persisted. The dispersal of bedrooms over three

floors did not help the situation. Little playroom space was
available, and for teachers conditions were little better. Jeanne
Edgar recalls:

Gur entire school, apart from the infants® room, which was
in the main building, was the ex-museum {(small) which had
been part of the hotel. It was a stone building in the
grounds and for the school we had gibralta bozrd partitions
dividing the building into six classrooms; very small,

The dividers did not even reach the ceiling, so you can
imagine the noise.

We had to teach all day with the lights on in the rooms
because there wasn't eﬁoLgH natural light. There were
wooden Tloors. The infants' room was the ex-cocktail room
in the hotel; to the right of the front door. This room
did have lino—-type floor Coverjng ang two -long narrow

dows opening on to the sbrhet or navement outside.

was the sorting out group” - the truly deaf from the
spastic, deaf-blind etc. including brain demaged children
and children of low mentality. Strangely, and besceuse, I
guess, we were all totally immersed in our work and
because we lived with the children and shered their lives,
the stendard of speech and lipreading was high.6

vin
It

Fickering however; was not gquit o sure about the standsrds that

o
5

were being achieved. He expressed concern at ths lack of

N

supervision he was able to give to his staff both at Titirangi

and Sumner: .

to point out that for verious ressons it is

possible at present for me to give the individual

ntion to each class and teavher that would be desirable.

roximately 18 weeks of my time is spent in each school,
ining four wesks of tihs school year being devoted to

o spesch clinics or surveys of districts where

5. As early as 1514 the Educstion Act (1214) had sought
to define clesses of deaf children vwho could be ad-—
mitted to the School for the Deaf, but in practice many
multiply hendicapped cohildren continuzsd to be admitted
on trial.

6. Edgar/Stevart, 1 July 1581. (Letter in possession of
the writer).
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speech clinics may possibly belopened. Horeover, while at

Titirangi, three schools days weekly are spent entirely

training students.
In each class at Titirangl there were approximately fifteen
pupils although this veried fram Gldss to class. Besides Allen,
in the first year there were three other teachers, one of whom
was a trained teacher of the deaf. Teacher treinees helped to.
relieve some pressure but when Pickering was at Titirangi, they
were involved in lectures. QOverall however, the sudden influx of
large numbers of deaf children caused many problems;

There had been a proposal to build classrooms on a New Lynn

site® but within a short time”

it was realised this would do little
to solve the overall problem of grossly inadequate conditions.
Month by month the roll continued to rise from 63 bupils in 1942

to 102 by 194710

A long term solution was considered essential.
On 14 June 1946 the positicn of principal of the Auckland

School for the Dea? was advertised in the Education Gazette. It

had been decided by the Education Department formally to split

the school into two separate entities. Picksring gives no

indication of his thouzshts on the matter other than to say that

7. Principal's Report, Sumner 1945.

8. Pickering/Pirsctor of Education, 7 June 1945, (Copy in
possession of the writer).

9. Pickering/Acting Superintendent (Child Welfare Dept)
13 March 1946.

10. The combined roll of Sumner and Titirangi hed risen
from 102 in 1940 to 238 in 1%46. (This incresse was
principally die to the influx of 1939/40 rubella
children.)
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statistics pertaining to both schools should be referred to ahd,
if necessary, reported upon by the Senior Principal so that
trends could be followed closely.ll From 1946 onward however,

fhe schools weré considered as separate entiéies and reports fraom
each principal were Torwarded separately to the Director of
Education.12 S9ix applications, including that of Allen, were
received. for the position of principal which carried a salary of
£740 per annum13 The Education Department recommended that the
Public Service Commissicner appoint Dr Ernest Lund to the position
Df'principal. The Department wrote:

Or Ermest Lund is easily the best applicant and has

academic qualifications unegualled among teachers of
the deaf. He has had adeguate practical teaching sxpsri-
ence in a large school for the deaf (Sydney),, and is
familiar with the work being done in the best English
schools in which he was undertaiking research work from
1931-41, #hile in England he completed the Diploma in
Zducation of the Deaf issued by the National College of
Teachers of the Deaf, having previously held the '"Dverseas”
of that recognised examining body. Lund had held important
positions in Bovernment (Commonwealth) Departments in
Australia. From Recent experience in the Acoustic Research
Laboratory, Sydney, he has acguired in a field where
important advances have been made, up~—to-dste information
which can be used with great advantage in this country. Wr
Fickering, Principal of the Schools for the Deaf, Sumner

11. #Principal's Report, Sumner 1547.

12. Those in control of the Auckland School for the Deaf

vere:

C. L. Allen (1942 ~ 1946) Senior Faster

Or D. £. Lund (1946 - 1248) Principal

C. L. Allen (1948 - 1950) Acting Principal
C. L. Allen (1950 - 1561) Principal

Dr D.M.C., Dale (1862 - 1965) Principal

L. B. Hogue (1985) Acting Principal
A. J. Young (1985 - ) Principal

13. This salary of £740 was only £140 more than the first
principalts van Asch had received 65 years earlier,
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and Titirangl, has known Dr Lund since 1939, and came to

know him well during his recent visit to New Zealand. W

Pickering is impressed with his manner with deaf children,

while he is invariably tactful and considerate in his

attitude towards people. His tmaining as a psychologist

is an obvious asset. He has the ability to accept

responsibility and to use sound Jjudgment. The Department

will be fortunate to attract to its service a man so

eminently fitted for the Position of Principal of a Scheol

for the Deaf.la
Dr Lund commenced his duties in August 1946. RNot withstanding his
excellent academic gualificetions, within two years he had resigned
fram his position to teach in a small country school in New Zealand
and later to travel to Australia. During his term as principal
however, he helped four of his staff gain the overseas examination
conducted by the National College of Teachers of the Deaf. The
short length of service given by Dr Lund was a great disappointment
for the Department as his experience and gualifications augured
well for the future of deaf education. - Allen immediately assumed
control as acting principal.

At this time WMr D. G. Ball was acting Director of Education
in the absence of Dr. C. V. Beeby. ir Ball wrote to Pickering
concerning the advisability of appointing Allen as principal at
Auckland. Pickering advised the Department to move cautiously
and recommended that the position be advertised in England, not
necessarily with & view to making an appointment from there, but

to give the Department sufficient time to assess Allen's work

while acting principal.

14, Education Department/Public 3ervice Commissioner, 9
July 1946. National Archives. £/19/16/52. (Copy
in possession of the writer).
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Pickering wrote:

...'he test would be a severe one as the Titirangi school

g

is faced with serious problems in the near future. If Mr

Allen came successfully through such a test, the Dspartment

could proceed with his appointment with full confidence...

he might well prove a more succegsful Principal than one

with high paper qualifications.l

The main sfumbling block to Allen's appoifitment was the fact
that, although he had passed the Overseas examination of the Nation-
al College of Teachers of the DOeaf, to obtein the full certificate
he would be reguired to pass the practical examinztion in England.
Allen's only N.Z. qualification was a 'D' Certificate.l® Further-
more, Pickering was appreshensive about what Dr Beeby's re—-action
would be if, when he returned to New Zesland he found that Allen
had been appointed to Titirangi. Pickering contended that Dr
Beeby had been at school and Training College with Allen and would
hawe contested his appointment on the grounds of his ability.l7

Allen's trial as principal was a severe one indeed. 1he
problems of educating such a large influx of children seemed
~almest insurmounteble at times. The Department procrastinated
and no appointment was made throughout the whole of 1949, A
Parent-Teachers Association was formed et the end of 1949 and
communicated its dissstisfaction to the~Bepartment at the lack of
18

action on the question of the principalts position. It was
q

finally decided to appoint Allen in 1950,

15. Pickering/Ball, 3 September 1948. National Archives
E 19/16/52. (Copy in possession of the writer).

16, Allen did later travel overseas to gain additional
gualifications.

17. Pickering/Ball, 3 Spetember 1948. National Archives
E 19/16/52. (Copy in possession of the writer).

18. Director of Education. Memorandum. School for the Deaf,
Titirangi: Appointment of Principal,20 Pecember 154S.
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By that date the problem of accommodation had become critical.
Dr A. W. G. Ewing and Irene B. Ewing visited Titirangi in the
course of their New Zealand wide survey on deaf education in N.Z.
They reported:

We have been informed that when the school was estab-
lished in 1542 it was intended that the building should
be used only temporarily as a School for the Deaf. During
the past eight years, the number of pupils has increased
from about 60 to 136 of whom 78 are boarders. The main
building stands immediately on a highway. We learned that
passers—by sometimes make use of the children's lavatories.
This building is situated on a hillside, involving the
freguent use throughout the day by young deaf children
of steep flights of stone steps or of a rough and equally
steep pathway. The amount of space available in the main
building is altogether too small for the number of
boarders,and there is no sitting-room for members of the
teaching staff. We were informed that there is no sick
ward and that, in cases of illness, it has been Tound
necessary to arrange Tor children to sleep in a corridor
to free a dormitory for the sick patients. Temporary
huts provide classrooms which are so noisy and reverberant
that the teaching of speech to the pupils is extremely
difficult. These rooms are so small that activity methods
of teaching are impracticeble.

By lewelling part of a field, an attempt is being
made to provide more space for cutdoor games, but in wet
weather some of the children have to be sent to play in
the former hotel garage which is alsg used to house a
motor truck and as a store. Wany of the present pupils
have had no opportunity to attend any school that is
normally housed or eguipped. We regret thst we must
condemn the physical environment in which these children
are growing up.t

19. A. d. 8. Ewing and Irene R. Fwing/Minister of Educat—
ion. Adeport on the Education of the Deaf in New
Zealand, 1950. (Copy in possession of the writer).
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The table below grephically illustrates the difficulties
at Titirangi. Between 1942 and 1950 the deaf population at that

séhool increased by 100%.

TABLE 4
Year Pupils
1942 67
1943 70
1544 72
1545 88
1946 95
1947 102
1948 g7
1949 119
1950 134

Some admissions had to be deferred and the waiting list lengthenéd?D
but the Ewings nevertheless considered the pupils to be making
"satisfactory progress in spite of the difficulties."2l

In 1951 the active and enthusiastic P.T.A. discoversd a
group of hitherto unaccounted for deaf children in the Rotorua
arsa.  Several were receliving help from the N.Z. League for the
Herd of Hearing. In other areas, groups of children, often
severely deaf, were being educated in their local school and
aided by the League for the Hard of_ Hesring. The situation
reached a point in 1955 where:

it was made plain (by the Education Department) that the

League's teachers in the various centres throughouEZNew
Zezland must not cater for children of schocl age.

20. Allen/Education Department, 23 August 1950. (Copy in
possession of the writer).

21. A.W.B. Ewing & Irene R. Ewing/Minister of Sducation.
Report on the Education of the Deaf in-N.Z. 1950,
(Copy in possession of the writer).

22. District Senior Inspector of Schools/Allen, 24 August
1955, (Copy in possession of the writer).
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As a result children's names were submitted from areas such as
Yhangerei .

In February 1952 a side school, known as Mt Wellington
Side School was opened to meet the pressing need for accommodation.
A special bus which had alleviated the overcrowding at the board-
ing school in the early days by allowing Auckland pupils to travel
to school daily, had itself become seriously overcrowded. The Mt
Wellington school had been used as a residential school for boys
so there were few modifications needed before the deaf pupils
moved in. Soon after the building was opened it was condemned as
a Tire risk by the department. Space was at a premium however,
and it continued to be used. The opening of this place enabled
Titirangi to take all waiting admissions.,

The side school was set in approximately thirteen acres.
It was flat -on the lower slopes with more area than at Titirangi
for gamas and sports — a situation welcomed by the deaf pupils.
Local schools were played at cricket, rugby and hockey. Even
swimming baths were available to the pupils. Mr J. Bates, senior
master at the school, recalls:

The groundsman kept the playing fields in order and

attended to the swimming poocl. Being deaf and having

been at school, he was able to help pupils with swimming

and pets. The children bought themselves trolleys (and)

had runs made for the trolleys down hill slopes.23

A constant theme in the annual reports of the school through-

out the 1950's was the difficulties encountered year after year

in the area of staffing. Both hostel and teaching staff were

23. Bates/Stewart. 5 October 1981. (Letter in possession
of the writer).
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often difficult to attract and usually difficult to hold. Re-
liewers were continually employed to teach in the school. In some
years, eg. 1953, a total of eight relievers were required., The
to£a1 staff in that year was fifteen teachers. In the early
1560's when the roll numbers began to Fall?4  the principal,
Dale,25 who succeeded Allen,26 was able to organise a four day
refresher courée for teachers. This was taken by Miss A.D.Burns
of the Farrar School for the Deaf, Sydney. Other courses and
seminars weré also organised for the teachers.

By 19éé howe\er, the rolls had begun to rise rapidly and
staffing again presented problems for the principal, Young.27'
The situation became critical by 1969 when the full force of the

1963/64 rubella epidemic was felt. In 1969 Young wrote:

24, The 1935/40 rubella group had left school and the 1560
rubella group had yet to be enrolled.

25. Born in New Zealand, Darcy Dale trained as a teacher of
the deaf in 1949, The following year he taught at the
Auckland School for the Deaf. After a pericd doing post
graduate work at the University of Manchester, he became
principal of the Auckland School for the Deaf. In 1965
he was appointed senior lecturer in education of the
-deaf and partially hearing children at the University of
London Institute of Education. He was the A.G.Bell
Association International Lecturer in 1972.

26. WNr Cyril Allen retired on 31 December 1961. He had been
involved in deaf education for 38 years. After his re-—
tirement ne carried cut welfare work for the deaf. In
1978 he was awarded the M.B.E. for his services to the
deaf. He died in June 1981 at the age of 76 years.

27. Alan Young was born in limaru on 16 April 1930. He re-
ceived his education at the FPleasant Point D.H.S. After
attending Dunedin Teachers' College he trained in the
specialist field of deaf education at Christchurch in
1950, From 1951 to 1960 he taught at Sumner. During that
period he completed his B.A.degree. A short period as
principal at Kimberley Special School, Levin (1961-1963)
was followed by a period as Principal at the Otorchanga
School, In 1965 Alan Young was appointed Principal at
the Kelston School for the Deaf.
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. A serious shortage of trained teachers of the deaf during
the first and second term and a subseguent succession of
relieving teachers caused many problems and this was
further aggravated by the number of staff absent due to
illness. Only on one occasion during the first term was
the school fully staffed and throughout the whole period
classes had to be divided and teachers constantly had
additional children in their classrooms. This situation
caused many frustrations as teachers had the grestest
difficulty developing continuity in their programme of
work. A great strain was placed on our senior staff
and regular teachers, who felt they were doing no more
than gap filling during this periocd. The Jjunior division
which commenced with seventeen classes had only one
teacher with more than one year's teaching experience at
Kelston, the other teachers were eithgg new to the school
or directly from the training course.

Part of the problem seemed to be that few people from the
North Island applied for the specialist training course in Christ-
church, and even fewer returned from the course to teach at Auck-
land. It became obvious that this problem would persist until a
training course was established in Auckland. In 1959 such a course
commenced as a temporary training course for tea&hers of the deaf,
at Auckland Teachers' College. The course was reduced to two
terms instead of a full year as was the case in bhristchurch.
Later the course'was extended to a full year and accorded perman-—
ent status. Because of the need for large numbers of spéﬁialist
teachers fo educated the influx of children a dilemma arocse. As
the number of trainees in each intake increased, problems were
experignced with maintaining the guality of the trainess. However
if large numbers of trainee teachers were not trained, relievers

with no experience in deaf education neseded to be employed.

This policy of training large numbers of students in Auckland

28. Principal's Report, Auckland 195691
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paid dividends in some respects however.

In 1971 Young sought a continuation of the policy of placing
surplus teachers in an additional capacity at the beginning of each .
year. He wrote:

For a number of our children this will be the first time

for some years that they have had a permanent teacher for

two terms and at this stage the staffing situation for the
third term appears most satisfactory. I Would strongly
rec?m@end cpntinuati?n of this year'szgolicy of providing

additional teachers in February 1872,

As units for the deaf opened in the North Island, trainees of an
even higher calibre were ne=ded to cope with the diverse demands
of the unit situation. If even one of these teachers in a unit
resigned the problems of replécing that teacher, in = country
area, were often great.

In an effort to make these unit teachers feel part of the
base school and to support them as much as was possible, Young
endeavoured to organise a familiarisation course at the beginning
of each year at Kelston. A newsletier was also distributed to these
teachers, and the staff from the base school visited the units
periodically in an effort to reduce their sense of isolation. OFf
great value also was the Teaching Media Centre, the first building
of its type in New Zealand, which was opened in 1973. This centre
supplied rescource materisl to a wide variety of teachers, includ-

ing those in units.

C

If the

n

taffing situation in the school sesmed problematic,
the staffing problems in the residential ssction of thes institut-
ion seemed virtuslly insurmountable. Yesr aftcr year sach princi-

pal was renuired to cope with & constantly changing staff. In

22, Young/Oistrict Senior Inspector of Schools, Auckland,
8 September 1571. (Copy in possessicn of the writer)a
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general the people employed for the supervision of €hildren out of
school hours had no qualifications for the Jjob. Some had had
experience with children in private home conditions but most were
i&experienced in handling large numbers of children in institut-
ionel situations. This was not conducive to the smooth running
of the institution or the healthy development of the growing
child. The wages and conditions aésociated witH the positions .
iﬁ the hostel were not always conducive to. attracting quality
staff. In years when employment'was competitive, some staff
stayed for a longer period but the lack of continuity in hostel
care was not conducive to the healthy social-emotional development
of each deaf child. The position became so critical in 1961 that
the principal, Allen, found it nécessary to live on the premises
throughout most of the year, to assist with supervision.so Even
in 1562 when nurbers were relatively stable the Principal, Dale,
lamented the problem of hostel management. These were due in part
to the size of the hostel staff, but also tc a number of other
fectors including:
.»sthe nzture of the work which necessitates people work-—
ing and living very closely together...the lack of adequate
play areas, the lack of proper training for staff, particu-
larly during the initial period and the difficulties involved
in manzging deaf children who have come from poor home
backgrounds. 31 ‘

The problems were even more apparent as numbers continued to

rise. In 1971 Young wrote:

30. Principel's Report,; Auckland 1961.

31. Principal's Report, Auckland 1962,
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The staffing of the Hostel is still causing concern and
although a case was made to the Child @elfare Division in
1970 and an investigation was promised by a 5tate Services
Group, no action has resulted. The case included a reguest
for a complete review of the staff members and a genersl
upgrading of positions so that more sxpsrienced, better
educated staff would be recruited and retained. At present
girls with reasonable gualifications who are attracted to
child care work in the Hostel usually, after a short period,
realise that there are limited promotion opportunities,

no recognised training gualifications availeble and resign
to enter nursing, Kindergarten teaching or one of the
recognised training areas.

Since the Hostel has opened staff-pupil. ratios have
remained basically the same and the situation still persists
where the untrained inexperienced staff are expected to
cope with large groups of our most difficult children.

While this situation is permitted to continue there is
little hope of improved standards of achievement for

our Hostel Children.S32

In the early days of the Auckland School problems of staff-
ing in both the school and hostel were clearly compounded by ths
problem of unsuitable buildings. In 1958, sixteen years after the
school had opened in temporary accommodation, new classrooms were
used at Kelston for the first time. M4 Wellington continued to
function as a residential establishment with pupils travelling
deily by departmental bus. There had been years of delay in build-
ing the new school. (See Appendix H ). Teachers anﬁ pupils had
painted classrooms, and hostel staff had painted and decorated
halls and dormitories in an effort to make the envircnwent in which
they opersted more appealing.33 The new complex was greatly

appreciated by pupils and staff alike when it was finally opened.

32. Principal's Heport, Auckland 1971.

33. Principal's Report, Auckland 1955,
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If the building situation brought no Jjoy to successive
principals in the early days of the Auckland Schopl, the Parent-
Teachers' Association certainly did. In contrast to the situation
a% Sumner, a vigorous influential P.T.A. functioned from the earliest
days (late 1949}. It spared nothing in its effqrts to assist the
school. With the help and approval of the principal, Allen, &
magnificenf Fund—raising effort saw the P.T.A. purchase land for
a beach cottage. Allen applauded the foresight of this group

when he wrote:

The Parents' Association has recently Tinalised the purchase
of five acres of land at Parau, situsted on the Manakau
Harbour, approximately four miles from Titirangi. This
piece of land borders on a safe sandy beach which, at
present, is remote from public patronage. The Association
intends, in the near future, to build a comfortable beach
cottage to house up to twenty children for short periods,
such as weekends, during the school terms. It is very
pleasing to know that the enthusiasm of the parents is
such that, in the short space of four years, several
thousands of pounds have been raised for this worthy
project. I lock forward to the time when our children
are able to take full advantage of this fine gift; to
enjoy the pleasures of shells, sand and sea; and to
marvel at the mysteries of life of beach and bush.”

As well as this venture, the P.T.A. provided parcels for
needy children, trophies for schogl competitions, built and main-
tained the beach houée at Parau, employed two teacher helpers for
many years, fFinanced groups of children on field trips and teachers
attending conferences, purchased eguipment, financed driving
instruction for senior pupils, and generally provided many extras

for the school. Numzrous workshops snd courses for parents were

34. Principal’'s Report, Auckland 12353,



206

supported by the P.T.A. One of particular value was held in the
second term of 1972. Ysung wrote:

Over two hundred parents attended and the highlight of the
day was a teenage panel consisting of young severely and
profoundly deaf people who had commenced work, were attend-
ing high school independently or who were still at Kelston.
This was the most interesting and rewarding session we

have had at any parents' day since I have been at Kelston.
The young people acquitted themselves extremely well and
the visitors were most impressed with ghe type of young
person produced by our school system.3

Over the years two trends developed at the Auckland School -
for the Deaf. Firstly, as had occurred at Sumner, a greater pro-

portion of pupils gradually became day pupils.

TABLE 5
Day Pupils Boarders School Year .
a9 113 Auckland 1556
53 100 Sumner 1956
120 161 Auckland 1573
266 x 87 Sumner 1572

% includes part-time preschool and itinerant children.

Source:; Principal's Reports, Sumner and Auckland,
1956, 1972 and 1973.

The second trend was the development of unit classes_for
deaf children in ordinary classes. In 1952, one deaf EDy was en-—
rolled at Avondale College. In 1953 senior classes from the
school attended Avondale College on a part-time basis. The follow—
ing year six full time pupils were enrolled at Avondale. Because
of the proximity of the new Kelston High School a much enlarged

programne of secondary education became possible in 1955. These

35. Principal's Report, Auckland 1972,
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classes at Kelston High School allowed the pupils to integrate
for subjects such as woodwork, mstal work and technical drawing,
cooking, dressmaking and typing. An even wider range of subjects
was added as the years progressed. Alongside this scheme for

the lower ability or more severely deaf students was a scheme -~
whereby talented children worked fulltime at high school. These

programmes for fourteen year old plus children were adapted to

meet their individual needs. Work experience classes were also
established to give the students an introduction to the working
world,.

Experience showed however, that apart from a good general
intelligence, successful integration with hearing children within
a normal school appearesd to depend upon a well balanced perscnality,
devoid of timidity and reluctance, but possessed with confidence
and a desire to succeed. As early as 1961 Allen had realised the
importance of successful experiences in the sarly stages of a deaf
child's education. He wrote:

Those pupils who are making excellent progress amongst

normal children have gained these desirable personality

traits during years of successful effort within the
atmosphere of a special school. At the moment it

appears that this "success" story is an essential part of

the esarly life of a deaf child,36

In August 1962 a unit class was established in Hamilton.

Six severely and profoundly deaf children were enrolled at the
unit. The principal, Dale, was also an enthusiastic advocate of

normalising the education of handicapped children. He felt that

institutions were not the best environment to foster healthy

36. Principal's Report, Auckland 1561,
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mental and social growth. He endeavoursd to arrénge boarding in
private homes around Auckland for deaf children. Despite much
publicity, this idea did not come teo fruition.

However, the concept of unit classes was developing momentum.
At the end of the first term in 1963 a fqrther unit was established
at the Kelston Primary School. Dale welcomed this development
but cautioned against too wide an age and ability range, and
pointed out the?For experlenced associate teachers (teachers of
the hearing working with a teacher of the deaf). He felt that even
though each of these units3/ cost up to £10,000 to establish, the
fact that many of the children could live at home rather than
board at the hostel would offset this initial expenditure.

By 1965 there were thrée units at the Hamilton West school,
two at lizterview school and one at the Glen Eden Primary, with
older children at the Kelston Boys' and Kelston Girls' High
Schools. In 1967 the Hamilton West school units were transferred
to the control of the South Auckland Zducetion Board. For the
first time in the Auckland School for the Dzaf's history thers
viere more day pupils than bbardérs under the school's care. This
was achisved mainly by arrenging a daily‘bus service and feeder
taxi service to the esstern and southern city aress. Units, too,
relieved the pressure on the main school.

In 1866 in order to cater for the preschool aged children
of the 1263 rubells epidemic, Tour preschool agroups were esteb-

lished in the Auckland city area at Northcote, Henderson,

37. Principal's Report, Auckland 1263,
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Myers Park and Kelston.SB Further,groups were established later
at Rotorua, Hamilton and VYhakatane. Trained teachers of the deaf
worked on a part-time basis with these groups. By 1968 these pre-
sdhool children had reached school age and the school was faced
with their immediate educational needs. The influx of children
into the school in 1868 was dramatic. In February of thet vesr
there were 208 pupils (98 boarders, 74 day pupils in the main
school, and 36 day pupils in units). By December there were 230
pupils (165 in the hostel, 87 day pupils in the main school and
37 day pupils in units). A new junior clessrcom block was avail-
able for use in 1871. It helped ease the classroom accommodation
problem. Units were operating in Aucklend, Hamilton, Rotorua
and Gisborne by 1573 with arrangements completed for a unit of
two classes at Papatoetoe East Primary School. In addition,
approval was granted to esteblish an itinerant teacher service in
1571 in order to help deaf children who were being educated within
the normal classroom situation. Individual tuteoring for high
school students was approved two years leter. The waves of
rubella children usually arrived at Auckland39 a year earlier than
at Sumner. In a field as specialised as deaf education, the ad-
mission and withdrawal of lerge groups created-many nroblems
indeed,

Activities and subjects followed similar lines to the pro-

grammz at Sumner, i.e. the primary school syllabus was used but

3. A nursery class had been established in 1556. Two
three year olds were involved in this initial class.

39. Not all children were rubella children but these child—
ren, on top of the number of non-rubella children, great—

ly complicaeted the problems of esducational provisions
in this branch of special educetion.
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adapted to meet the needs of individual deaf children. In several
years a concentrated effort in a specific subject area was
undertaken. In 1971 an intensive effort was made in the area of
arts and crafts culminating in several exhibitions of the children's
work. Over sesveral years a great dsal of attention was paid to
reading. In 1S67 only 5% of the children reached the S+ reading
age on the Gates Paragraph Test. By 1972 there was 27% who had
reached this level. It may have been that a level of femiliarity
was a factor in this result but there seems little doubt that the
reading age level had increased.dOA Qut of school activities for
the deaf children were many and varied. GConstant use was made over
the years of the Parau Camp. Scouts, Guides, sport and hobby
classes were all arranged for interested children.

One particular problem encountered by successive principals
at Auckland was the large numbers of non—European children. GSome
non~EZuropean children were educated at Sumner, but not in the
numbers they were in Auckland. As early as 1962 Dale had question-
edfthe practice of bringing children from the islands to be
educated at Kelston:

Apart from their very different background, these children

have, in most cases, been used to lipreading only their

native language. One wonders sbout the advisability of
" exposing them for a number of years to the form of educ—
ation which we offer here, and then returning them to

their guite alien conditions. Possibly the best solution

might be to conduct a survey of these islands at some futurs

date and where suitable groups of children with defective

hearing cccur, to train & local teacher (in New Zealand) so
that he or she can return and educate the children at,home.4

40. Prinéipal's Report, Auckland 1572,

41. Principeal's Report, Auckland 1974.
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There were also many island and Maori éhildren living in the
Northern Region serviced by the Auckland school. These children
presented many problems for the teachers, especially when little
English was spoken in the child's home. By 19574 35% of the
children under the care of the Auckland School for the Deafrﬁere
polynesian. Often, as preschoolers, they had little equipment42
to experiment with and few opportunities to develop spéech and

lipreading skills. The task of arranging for loans of play

equipment to such children was vested in the advisory service.

The advisory service based in Auckland had developed along
similar lines to the group attached to Sumner. All had been
trained in Christchurch and allocated various regions throughout
New Zealend. Over the years some discontent with saiaries and
conditions surfaced and more difficulty was experienced in
attracting teachers -into this service. The service was a valuable
one howewer. The advisers provided help for parents, organised
courses and workshops, lectured groups on deafness, tested the
hearing of children, carried out public relstions duties and
undertock a wide range of other tasks. The great value for
parents was the preschool guidance programme available through
this service. Young realised the value of this Form of assistence
to parents of young deaf children when he wrote in 1966:

Despite all the efforts of our teachers and the use of

modern aids, progress in speech has been disappointingly

slov. t is becoming more apparent that unless severely
and profoundly deaf children are diasgnosed et a very early
age and have the opportunity of concentrated home help by

well infeormed parents working with our advisers, their chances
of speaking in a near normal manner are fairly remote.43

42. Principal's Report, Auckland 1974,
43. Principal's Aeport, Auckland 1966,
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In years when the pressure of numbers was least, the impact of
the advisers was perhaps the greatest. Armed with information
from the advisers on future enrolment trends, the'principalé of
the Schools for the Deaf could plan staffing and buildings with
greater confidence.

Loocking back over the period since the esteblishment of the
Auckland School for the Deaf, one is struck by the problems which
faced sach of the principals in his endeavour to provide a
specialised education for the deaf children of this region.
Problems of staffing both in the school and the hostel, problems
of dealing with great influxes of deaf children aﬁd problems of
providing for the multi-racial population of deaf children were
but a few toc be resclved. Many children were educeted, however,

in spite of almost overwhelming odds.
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Dver the years the education of the hearing impaired in
New Zealand has been the subject of constant innovation and
change. At times this change was exceedingly slow. At other times,
such as whén large numbers of rubella deaf children were born,
change was, of necessity, rapid; Not all changes made were
successful. At times the education éF the hearing impaired proved
extremely problematic, Cohtroversies, such as the oral versus
ménual debate and the residential versus day school provisions,
seldom surfaced in New Zeéland, in direct contrast to couniries
such as America. Questions such as these have only surfaced in
the very recent past as dissatisfactiocon is expressed in soms
guarters concerning the results produced under the present p?ovis—
ions. It was not until 1965 that doubt was officially expressed
about the use of the purely oral method with multiply handicapped
deaf children.l By 1979 a combined method labelled *"total communi-
cation™ was being used with a wide variety of hearing impaired
children. The success of this innovation will defy evaluation
for many years hence.

This history of deaf education has been entitled "To Turn
the Key'". The title has been chosen for two reasons. For over
one hundred ysars successive principals have recognised the need
to unlock the tongues and minds of the hearing impaired children
in their care. Without help, many of thess children would have
been unable to carve a place for themselves in a world where
people are often indifferent to their plight. Secondly, educet-

ionalists in this specialist field have sought to discover the

1. Principalt's Report, Auckland. 1965.
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solution to the many problems they have been forced toc face. The
key to many of those problems has been a willingness to accept
éhange and to evaluate the results of that change.

That the great majority of thase educated over the past
one hundred years have found useful occupations and been absorbed
inte the community, bears witness to the fact that many of the
problems sresenting themselves were solved. It nust never be
forgotten however, that for many hearing impaired children,
graduation from school ushers in a lifeg of isclation and, at times,
even rejection, from the community at large. In 1863 James Hawkins

wrote:

Those of us in the blissful possession of every faculty:
find it somewhat difficult to Torm an adeqguate conception
of the actual sensations of the deaf and dumb; but perhaps
it is possible to approach some slight idea by fancying
gurselves as exiled from every social intercourse, yest
daily surrounded by those near and dear to us; as being
incapable of giving oral utterance to our own thoughts,

or of comprehending the interpreted thoughts of others,
yet possessing the apparent organisation and a reasoning
mind for the free outlet and exercise of ideas; and as
being destitute of all sense of hearing sounds, thereby
existing in one perpetual silence. 5till, even then,
however exqguisite the intensity of our imaginative powers,
our ideas of their isolated monotony would be extremely
vague and wide of actuality.2

As hearing impaired children face the wider community little may

have changed over the past hundred years.

2. James Hawkins, op. cit., Page 2.
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Origins of Institutions for

Source:

J. Hawkins

'The Deaf and Dumb?®

the Dsaf and Dumb

Institutions started in:-—

FranCe: « o o o« «

The German States

Austria . « .
Italy - L] - -

Prussia . «

Belgium and Holland

England . . .
5pain « 2 e
Russis. + «
Scotland. . .
Ireland + . .
United States
Portugal. . .
«Caﬁada. s s =

‘New Zealand .

. in

1755
1778
1779
1786
1588\

1790

1792

1805

1806

1810

1816

1817

1824

1848

1880
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APPENDIX B
Census Figures:
(1) Census 3rd April 1881 Total Enrolled at School
Deaf Children for Deaf Mites
Under 5 years 5

5 years -~ 10 years 29
10 years — 15 years 21
15 years -~ 20 years 17

Total 72 21 pupils

(i1) Census 5th April 1891
Deaf UChildren

Under 5 years 3
5 years -~ 10 years 34
10 years — 15 years 38
15 years = 20 years 23

Total 98 4S5 pupils
(iii) Census 12th April 1896
Dsaf Children
Under § years 3
5 years -~ 10 years 35
10 years — 15 years 46
15 years - 20 years 31
Total 115 50 pupils

(iv) Census 3lst March 1901
Deaf Children ‘

Under 5 years ]
5 years -~ 10 ysars 34
10 years -~ 15 years 46
15 years - 20 years 28

Total 108 49 pupils
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APPENDIX C

Classification of Deaf Children at Sumer 1892

14 pupils would be totally deaf

2 pupils would have

14

n

Qa

pupils would have hearing but defective

"

"

1

n

1"

"

14

i1

"

ons/eighth

two/eighths
three/eighths
four/eighths
five/eighths
six/eighths

normal hearing

0

12

1

speech
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APPENDIX D

Illiness reported in AJHR for Deaf-Nute School (1880 - 1908)

1880

1881

1882
1883
1884
1885
1886
1887
1888
1889
1890
1891
1892
1893

1894
1895
1896

1897
1898

1898

1900
1501
1202
1503

1204

No seriocus illnesses,
13 children contracted measles.

No sericus illnesses.

" n
" 131
" L1

" 1

Sanitation Problems — several children sick.
No serious illnesses.

" "
Whooping cough outbreak.
No serious illnesses.

11 "

29 children contracted measles. (Severe epidemic felt
: throughout New Zealand)

Many children suffered whooping cough and severe colds.
No serious illnesses.

Severe influenza, one death from heart disease, one with-
drawal due to heart disease.

Severe influenza epidemic.

3 children contracted Berman measles. Large numbers of
children contracted digestive disorders due to contamination
of water supply.

22 children contracted diphtherie, S children had tonsilitis,
2 children had gastritis, 2 children had pleurisy plus
other sicknesses,. :

One fatal case of typhoid.

No serious illnesses.

Three children had severe tuberculosis,
No serious illnesses.

Four cases of tuberculosis. Four other cases of sickness
required long absences from school.

One fatal case of peritonitis,
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APPENDIX E

Summary showing comparative cost of upkeep at Special Schools
1917 and 1918, : '

School Number of Pupils Net Average Annual Cost
maintained Expendi- per head
ture
'''''''''' 117 -|---1918 |- - -1517-| -1918-)1917 | - 1918 -
£ £ £ .s d £ s d
School for Deaf| 109 104 33593 3625 || 31.2.7 34,17.1
Sumner
Bpecial School g5 88 5608 5324 ) 59.0.0 60.10.0
for Boys
Otekaike N
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APPENDIX F
Recollections of Miss Chambers of her fsther's period as
Housemaster at the Sumner School for the Deaf, (1917 - 1921) and

during his term as Principal, (1930 - 1940).

The school had only one telephone and Enid Chambers remegmbers,
"We would use it but it had to be a brief message and away. It
was a party line and the other users were the local butchery and
the fire brigade.”

During this time Miss Chambers remembers the maypole dancing
taken outside. Various people were invited to view the displays
put on.by the children.  Miss McEwan took the children for this
dancing and really built up the thldreﬁ's confidence.

The deaf school basketball team had grey gym tunics and the
children were very proud of them.

In discussions about the layout of the buildings Miss
Chambers recalls, "There used to be an old brick building fairly
near the orchard and it was the laundry. It had equipment like
mangles, tubs etc. in it. Next to that there was an area of ground
with a tennis court, surrounded by walnut tfees which we used to
climb,” -This was where they used to have the games bhefore the
tennis court was built in 1530. Beyond this there was the fowl-
house. They had hay-making. Enid Chambers remembers rolling in
the long grass which was about to be cut for hay. She was severe—
ly reprimanded.

Vacations were always a long awaited and happy event. Enid
Chambers remémbers her mother accormpanying a pupil te Invercargill,
at the commencement of his long vecation. Photos in the family

album show the car used to transport kirs Chambers around
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Invercargill. She had often talked about this enjoyable trip to
her family. ©Since Mrs Chambers' family lived in Auckland, the
Chambers family accompanied,fhe deaf children to the North Island
fo? their long vacation. They embarked at Lyttleton and went by
ferry to Wellington. A highlight of one such trip was lunch at
Parliament Buildings. From there the group ceught the three
o'clock north bound train. The Chambers children stayed with
their grandmother and grandfather while their parents went off for
a well earned holiday. Enid Chasbers remembers the ferry trips.
"The rooms were so elegant. In each bunk there were ladders and
curtains you could pull around the bunk. When I was older I was
allowed to wake up the children and can well remember going to the
wrong cabin and with the authority of a ten year old telling the
people to get up."

Enid's father was a very keen sporitsman and a fitness fanatic.
He walked long distances in his spare time., "1 can remember walk-
ing over the hill from Sumner to Lyttleton with a group of deaf
- boys on an outing to teach them to shoot fabbits."

During the time her father was in"residence" she used to
visit the headmaster, Wr Ted Stevens. He had a telescope at his
house,., She remembers looking at what she was told was the moon.
She didnt't think it looked as nearly as exciting as she had thought
it would, but kept on visiting, as she was fascinated by the
telescope.

In the evenings still pictures were projected on to é screen.
There was a lantern used and the set-up was very primitive but

provided much enjoyment for the pupils. Service clubs organised
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outings for the children's enjoyment.

"Times were difficult financially and all spending had to be
carefully planned. There was great excitement when a reffigerator
was bought. That was part of the school kitchen. I can remember
the staff making clothing for the state wards. It wasn't really

the time to spend extra money".
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APPENDIX G

Source AJHR., 1930, E-4, Page 5
AJHR., 1931, E-4, Page 3

EXPENDITURE PER HEAD OF MEAN POPULATION

(exclusive of new buildings.)

Primary £ 1.11, 7
Secondary 5. 4
Technical 3. O
High Education | 1l. 8

EXPENDITURE PER PUPIL (SCHOOL FOR THE DEAF)

£852.12. 0
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APPENDIX H

NEW SCHOOL FOR THE DEAF, KELSTON, AUCKLAND

1. The Department advised the Minister that conditions

at the School for the Deaf at Titirangi were intolerable
and that a new residential school should be built et
Kelston to replace it. (Principal of New Zealand Schools
for the Deaf, Mr Pickering, advised likewise in Principal's
Annual Reports (1945 ), also Principal's Report,
Titirangi 1951).

2. On October 24th 1950, Cabinet approved the preparation
of sketch plans for the construction of a new School for
the Deaf at Kelston.

3. Apout July 1551, a Committee of professional officers
(#r Ball in the chair) discussed and recommended the
building general requirements of the new schocl, based
largely, on a memgrandum from Mr Pickering dated 21.6.51.

a, The first approved briefing, dated “"August 1951",
was for a school of 160 pupils, comprising 124 boarders
and 36 day pupils. The Director approved expanding the
preoject to cater Tor 200 pupils, of whom 160 would be
boarders and 40 day pupils.

5. The August briefing was accordingly revised and a
new briefing, dated Octcber 1951, was approved and for—
warded totthe Government Architect.

&. The Tirst sketch plang were dated Dscember 1951.
They were examined by bessrs Allen, Pickering and others.
Preliminary written comments were given to the Government
Architects on February 15th, March 3rd. and April 2nd.
1952, There was also some oral consultation with the
Government Architects dirsctly concsrned.

7. At about this time highly-charged and conczntrated
criticism about the area at Kelston alloceted to the
School Tor the Deaf began, and momentum was lost in
redrawing the plans to give moré playing space and in
planning the whole site to fix the respective areas for
the urgent Kelston Post—Primary project and the School
for the Deaf.

8, Public critidsm was silenced when the report of M
A.W.G. Ewing on the projsct was received {on April 29th)
and duly publicised. The vocal Parent Teachers Associat-
ion of the School for the Deaf, 'itirangi, reluctantly
accepted Dr Ewing's opinion that the area allocated -~
17% acres — was ample for the school,
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9. In the meantime more constructive suggsstions
concerning the sketch plans etc. were received. Naone of
these attacked the overall framework of the scheme, but
they posed a very real problem of correlation.

10. It soon became that nothing short of a full conference
of those directly concerned could resclve the diverse
suggestions. It was evident, too, that the cost factor
was getting out of hand.

11. The preliminaery estimate of cost was £300,000., On
30 September 1552, the Lommissioner of Works reported

the estimated cost at £388,526 for the buildings, and a
provisional £25,000 Tor site works, The Hinistry
reguired "Cabinet's approval in principle for the expend-
iture and its appropriate inclusion into the Yorks
Programme" before working drawings could be commenced.

12. A memorandum dated 12 December 1952, from the
Uistrict Superintendent stated:

"¥Ye have Tound difficulty in preparing a submission
for Cabinet in support of an exgenditure of
£413,526 for a new School Tor the Deaf at Kelston.
The estimated cost of this new institution is &
considerable sum and we have felt that the case
previously prepared would not convince Cabinet
that conditions were so bad at Titirangi as to
warrant the expenditure of over £400,000 on a
new school.”

13. The submission itself was revised and a revised
submission dated 6/3/53 was {included in a)
recomnendation to the Hinister.

14. During 1957 the school was built.
15. In February 1958 the classrooms were used Tor the
First time.

Source: Departiment of Education Memorandum.
12/5/53. Wational Archives.





